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CHAPTER 11 FROM INTRODUCTIONS TO CONCLUSIONS: DRAFTING AN ESSAY

reflection upon the world in order to change it” (185), offers
an advantageous educational tool that enhances the true
purpose of education and overcomes the banking system.

The strategy of writing an introduction as an inverted triangle entails
first identifying an idea, an argument, or a concept that people appear to
accept as true; next, pointing out the problems with that idea, argument,
or concept; and then, in a few sentences, setting out a thesis. It's import-
ant to acknowledge and evaluate multiple perspectives to pave the way
for you to present your own position. In this case, the student writer chal-
lenges an assumption by offering alternative perspectives and providing
multiple voices—her own and the published authors who also call atten-
tion to the purpose of education that others have overlooked.

Opening with a short narrative, or story, is a strategy many writers use
successfully to draw readers into the problem that they want to address.
A narrative introduction relates a sequence of events and can be espe-
cially effective if you think you need to coax indifferent or reluctant read-
ers into taking an interest in the topic that you believe they should know
about. Of course, a narrative introduction delays the declaration of your
argument, so it's wise to choose a short story that clearly connects to
your argument and get to the thesis as quickly as possible (within a few
paragraphs) before your readers start wondering “What'’s the point of this
story?”

Notice how the student writer uses a narrative introduction to her
argument in her essay titled “Throwing a Punch at Gender Roles: How
Women'’s Boxing Empowers Women.”

The student’s entire Glancing at my watch, I ran into the gym, noting to myself

first paragraph is a that being late to the first day of boxing practice was not

narrative that takes . : . .

us into the world of the right way to make a good first impression. I flew down

women’s boxing and the stairs into the basement, to the room the boxers have

Z‘;’ eshadows her lovingly dubbed “The Pit.” What greeted me when I got there
esIS.

was more than I could ever have imagined. Picture a room
filled with boxing gloves of all sizes covering an entire wall,
a mirror covering another, a boxing ring in a corner, and an
awesome collection of framed newspaper and magazine arti-
cles chronicling the boxers whose pictures were hanging on
every wall. Now picture that room with seventy-plus girls on
the floor doing push-ups, sweat dripping down their faces.

I was immediately struck by the discipline this sport would
require of me, but I had no idea I would take so much more
from it.



With her narrative

a5 a backdrop, the
student identifies

a problem, using the
transition word ‘yet”
to mark her challenge
to the conditions
she observes in the
university’s women’s
boxing program.

The writer then states
her thesis (what her
paper “will show”):
Despite the problems
of stereotyping,
wommen's boxing offers
women significant
opportunities for
growth.

DRAFTING INTRODUCTIONS

The university offers the only nonmilitary-based
college-level women’s boxing program in America, and it
also offers women the chance to push their physical limits
in a regulated environment. Yet the program is plagued
with disappointments. I have experienced for myself the
stereotypes female boxers face and have dealt with the
harsh reality that boxing is still widely recognized as only a
men’s sport. This paper will show that the women’s boxing
program at Notre Dame serves as a much-needed outlet
for females to come face-to-face with aspects of themselves
they would not typically get a chance to explore. It will also
examine how viewing this sport as a positive opportunity
for women at ND indicates that there is growing hope that
very socn more activities similar to women’s boxing may
be better received by society in general. I will accomplish
these goals by analyzing scholarly journals, old Observer [the
school newspaper] articles, and survey questions answered
by the captains of the 20-- women'’s boxing team of ND.

The student writer uses a visually descriptive narrative to introduce us to
the world of women’s college boxing; then, in the second paragraph, she
steers us toward the purpose of the paper and the methods she will use to
develop her argument about what women’s boxing offers to young women
and to the changing world of sports.

A variation on the strategy of setting up an argument with a story
is to create a scenario. In the following example, the writer invites read-
ers to imagine a familiar scene that, for many, conjures up assumptions
about youth the author wants to change. Notice how Nancy Lesko, a dis-
tinguished professor of education, uses this strategy of creating a scenario
in Act Your Age: A Cultural Construction of Adolescence to “complicate” the
nature of identity and “trouble” common misperceptions of adolescence.

The first paragraph Consider for a moment some familiar public spaces: your

is a scenario that local 1 aGi 1 h id . £ fast food

invites readers to ocal mall, a Cineplex, the outside seating ol fast food restau-
reflect on a seemingly rants, a bowling alley, skateboarding sites, video arcades, or
familiar experience buses around 3 P.M. any Monday through Friday. Ubiqui-

and very subtly begins in all of th ] ! ,

to challenge readers’ tous 1n all of those spaces are teenagers—almost always in
assumptions with groups and sporting hair, clothes, piercing, and attitudes that
references in quotes, mark them as belonging to “another tribe.” Teenagers are

suchas ‘another tribe”
and the much-quoted
adult perspective,

“the trouble with
teenagers.”

so obvious and omnipresent that we seem hardly to notice
them unless their peals of laughter cause us to nervously
look their way or they interfere with the expected movement
or pace of a common task such as standing in line or shop-
ping for groceries, or they walk too close on the street or in
the mall. The ubiquity of teenagers in social spaces beyond
households and schools is matched by their prominence in
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ways readers see an issue. Consider how Noliwe Rooks, author of four
books and director of American Studies at Cornell University, reframes a
familiar narrative of inequality in American public education.

The author begins her The road necessarily traveled to achieve freedom and

:’:;?:;Z:";Z:ﬁ ;””i"g equality in the United States leads directly through public

historical inequities education. For American citizens who are neither white

in school funding are nor wealthy, the journey has often been twisted and turned

Zg‘s‘:”“’“’y race and before leading back to the beginning, exposing stark tensions

i between racial and economic integration as an educational

strategy and the strategy that champions separate but equal
schools as America’s ideology of choice. Since the earliest
days when tax-supported public education was conceived
and implemented, there have been intractable tensions
between how economics, or race—or both—determine the
funding, form, and purpose of education in America. . ..

The author follows this It is then not surprising that students educated in

brief historical overview  \yealthy schools perform well as measured by standard educa-

by coining a word,

“Sogrenomics,” to reframe tional benchmarks. Students educated in poor schools do not.

theways readersthink ~ While there have been times in our nation’s history when we

about race, class, and have acknowledged the damage inflicted by separate educa-

inequality in education. . A . . s
tional systems on our constitutionally enshrined rights of citi-
zenship, with few exceptions we have found little incentive to
commit ourselves to integrating both halves of this literal and
figurative schoolhouse. Racial and economic integration is
the one systemic solution that we know ensures the tide will
lift all educational boats equally. However, instead of commit-
ting to educating poor children in the same way as we do the
wealthy, or actually with the wealthy, we have offered separate
educational content (such as reoccurring vocational educa-
tion for the poor) and idiosyncratic forms of delivery (such as
virtual charter schools and cyber education) as substitutes for
what we know consistently works. While not ensuring educa-
tional equality, such separate, segregated, and unequal forms
of education have provided the opportunity for businesses to
make a profit selling schooling. I am calling this specific form
of economic profit segrenomics.

The author is strategic in setting up the narrative and using the word
“however,” to force readers to pause and reconsider past solutions (“Racial
and economic integration is the one systemic solution”) to a persistent
problem. Reframing separate and unequal schooling as “segrenomics”
serves the author’s purpose of describing what she sees as exploitation
(opportunity for businesses to make a profit selling schooling). Thus
she shifts the conversation from one that centers on school funding to a
broader problem that readers need to know about.









