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DRAFTING CONCLUSIONS

In writing a conclusion to your essay, you are making a final appeal to
your audience. You want to convince readers that what you have written
is a relevant, meaningful interpretation of a shared issue. You also want
to remind them that your argument is reasonable. Rather than summa-
rize all of the points you've made in the essay-assume your readers have

carefully read what you've written-pull together the key components
of your argument in the service of answering the question "So what?"
Establish why your argument is important: What will happen if things stay
the same? What will happen if things change? How effective your conclu-
sion is depends on whether or not readers feel that you have adequately
addressed "So what?"-that you have made clear what is significant and
of value.

In building on the specific details of your argument, you can also
place what you have written in a broader context. (What are the sociologi-
cal implications of your argument? How far-reaching are they? Are there
political implications? Economic implications?) Finally, explain again
how your ideas contribute something new to the conversation by building
on, extending, or even challenging what others have argued.

In her concluding paragraph, Elizabeth Martinez brings together her
main points, puts her essay in a broader context, indicates what's new in
her argument, and answers the question "So what?":

Accepting the implications of a different narrative could also shed light on

today's struggles. In the affirmative-action struggle, for example, opponents

have said that that policy is no longer needed because racism ended with
the Civil Rights Movement. But if we look at slavery as a fundamental pillar
ofthis nation, going back centuries, it becomes obvious that racism could
not have been ended by thirty years of mild reforms. If we see how the myth
of the frontier idealized the white male adventurer as the central hero of
national history with the woman as sunbonneted helpmate, then we might
better understand the dehumanized ways in which women have continued
to be treated. A more truthful origin narrative could also help break down
divisions among peoples of color by revealing common experiences and

histories of cooperation.

Let's examine this concluding paragraph:

1. Although Martinez refers back to important events and ideas she has

discussed, she does not merely summarize. Instead, she suggests the
implications of those important events and ideas in her first sentence
(the topic sentence), which crystallizes the main point of her essay:

Americans need a different origin narrative.

2. Then she puts those implications in the broader context of contempo-
rary racial and gender issues.
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3. She signals what's new in her argument with the word if (if we look at
slavety in a new way; if we look at the frontier myth in a new way).

4. Finally, her answers to why this issue matters culminate in the last sen-

tence. This last sentence connects and extends the claim of her topic
sentence, by asserting that a "more truthful origin narrative" could
help heal divisions among peoples of color who have been misrepre-
sented by the old origin myth. Clearly, she believes the implications of
her argument matter: A new national identity has the potential to heal
a country in crisis, a country on the verge of a "nervous breakdown"
(para.4).

Marlinez also does something else in the last sentence of the con-
cluding paragraph: She looks to the future, suggesting what the future
implications of her argument could be. Looking to the future is one of
five strategies for shaping a conclusion. The others we discuss are echoing
the introduction, chalienging the reader, posing questions, and concluding
with a quotation. Each of these strategies appeals to readers in different
ways; therefore, we suggest you try them all out in writing your own con-
clusions. Also, remember that some of these strategies can be combined.
For example, you can write a conclusion that challenges readers, poses a

question, looks to the future, and ends with a quotation.

r Echo the Introduction

Echoing the introduction in your conclusion helps readers come full cir-
cle. It helps them see how you have developed your idea from beginning
to end. In the following example, the student writer begins with a voice
speaking from behind an Islamic veil, revealing the ways that Western cul-
ture misunderstands the symbolic value of wearing the veil' The writer
repeats this visual image in her conclusion, quoting from the Koran:
"Speak to them from behind a curtain."

Noticeihatthe Introduction: A voice from behind the shrouds of an Islamjc veil
author begins with "a

-ilir",ii"ntiti" exctaims: "I often wonder whether people see me as a radical,

shroudaofanlslamic fundamentalist Mustim terrorjst packing an AK-47 assault rifLe
veil" andthen eohoes-:", -"-: :: .-,,,-- rnside myjean jacket. 0r maybe they see me as the poster girl for
lh6 quotacpn tn ner

conciusion:"9peakto oppressed womanhood everywhere." In American cutture where
themfro.mbehinda shametess pubLic exposure, particul.arly of femaLes, epitomizes
curtain.'

uttimate freedom, the head-to-toe covering of a Muslim woman

seems inherentLy oppressive. Driven by an autonomous national

attitude, the inhabitants of the "[and of the free" are quick

to equate the vejL with indisputabLe persecution. Yet Muslim

women reveal the enslaving hijab as a symbolic disptay of the

Islamjc ideals - honor, modesty. and stability. Because of an

unfair American assessment. the aura of hijab mystery cannot
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be removed untiI the customs and ethics of Mus[im cuLture are

genuine[y exptored. It is this form of enigmatic seclusion that

forms the feminist controversy between Western [iberats, who

perceive the vejl as an inhjbiting factor against free wit[, and

Istamic disciptes, who conceptuatize the veiI as a sacred symboI

of utmost mora[ity.

ConcLusion: For those who improperlyjudge an atien religion, the

veil becomes a symbol of oppression and devastation. instead of

a representation of pride and piety. Despite Western images. the

hijab is a daity revitatization and reminder of the Is[amic societaI

and retigious idea[s, thereby uphotding the conduct and attitudes

of the Muslim community. Americans share these idea[s yet fait to

recognize them in the context of a different culture. By sincerety

exploring the custom of Istamic veiting, one wj[[ realize the

vital role the hijab ptays in shaping Mustim culture by sheltering

women. and consequentty society, from the perils that erupt

from indecency. The principtes implored in the Koran of modesty.

honor, and stabitity construct a unifying and moral view of the

Istamic Middte Eastern society when property investigated. As it
was transcribed from Attah, "Speak to them from behind a curtain.

This is purer for your hearts and their hearts."

r Chqllenge the Reoder

By issuing a challenge to your readers, you create a sense of urgency,
provoking them to act to change the status quo. In this example, the stu-

dent writer explains the unacceptable consequences of preventing young
women fi om educating themselves about AIDS and the spread of a disease

that has already reached epidemic proportions.

The changes in AIDS education that I am suggesting are necessary

and retatively simpte to make. Although the current curricutum

in high schooI health ctasses is hetpful, and informative, it simpLy

does not pertain to young women as much as it shoutd. AIDS

Heretheauthor is kitLing women at an alarming rate, and many people do not
citesafinalpieceof . realize this. According to Daniet DeNoon, AIDS is one of the six
research to emohasize
tneexinttoftlhe teading causes of death among women aged 18 to 45, and women

problem. "bear the brunt of the worldwide AIDS epidemic." For this reason,

Hereshebeginsher DeNoon argues, women are one of the most important new
exolicit challenae to
,:;;;;;:;;:;;";; populations that are contractins HIV at a hish rate. I challenge

theyhavetodoto young women to be more wetl-informed about AIDS and their
P-':y:tl'-:1"!::,.* Ljnk to the disease; otherwise, many new cases may devetop. As
their student6 from
infection. the epidemic continues to spread, women need to realize that
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they can stop the spread of the disease and protect themselves

from infection and a number of retated comptications. It is the

responsibitity of heatth educators to present this to young women

and inform them of the powerful choices that they can make.

r look to the Future

Looking to the future is particularly relevant when you are asking readers
to take action. To move readers to action, you must establish the persis-
tence of a problem and the consequences of letting a situation continue
unchanged. In the concluding paragraph below, the student author points
out a number of things that teachers need to do to involve parents in their
children's education. She identifies a range of options before identifying
what she believes is perhaps the most important action teachers can take.

The aecond through
fifth sentences
present an array of
option6.

lnthe lasttwo
senten6es,the
writer looks to the
future with her
recommendations.

First and foremost, teachers must recognize the ways in whjch

some parents are positively contributing to their chjldren's

academic endeavors. Teachers must recognize nontraditional
methods of participation as legitimate and work toward

supporting parents in these tasks. For instance, teachers might

send home suggestions for locaI after-schooI tutoring programs.

Teachers must atso try to make urban parents feel wetcome and

respected in their schoo[. Teachers might ca[[ parents to ask

their opinion about a cerlain difficutty their child is having, or

invite them to talk about something of jnterest to them. One

parent. for jnstance, spoke highLy of the previous superintendent

who had let him use his work as a film producer to help with a

show for students during homeroom. If teachers can develop
jnnovative ways to utilize parents'talents and interests rather

than just inviting them to be passively involved in an already-

in-place curricu[um, more parents might respond. Perhaps, most

important[y. if teachers want parents to be jnvolved in students'

educations, they must make the parents feeI as though their
opinions and concerns have real weight. When parents such as

those jnterviewed for thjs study voice concerns and questions over

their chjtd's progress, it is imperative that teachers acknowledge

and answer them.

r Pose Questions

Posing questions stimulates readers to think about the implications of
your argument and to apply what you argue to other situations. This is
the case in the following paragraph, in which the student r,'n'riter focuses
on immigration and then shifts readers' attention to racism and the
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possibility of hate crimes. It's useful to extrapolate from your argument, to
raise questions that test whether what you write can be applied to different
situations. These questions can help readers understand what is at issue.

ALso, my research may apply to a broader spectrum of sociotogicaL

topics. There has been recent discussjon about the increasing

trend of immigration. Much of thjs discussion has jnvotved the

djstribution of resources to immigrants. ShouLd immigrants have

equaL access to certain economic and educational resources in

America? The decision is split. But it wjtt be interesting to see

how this debate wil.l play out. If immigrants are granted more

resources, wit[ certain Americans mobilize against the distrjbution

of these resources? Wil[ we see another rise in racjst groups such

as the Ku K[ux KLan jn order to prevent immigrants from obtaining

more resources? My research can also be used to understand

g[obal confl"ict or war. In genera[, groups mobiLize when thejr

estabLished resources are threatened by an externaI force.

Moreover. groups use framing processes to justify their colLective

action to others.

r Conclude with o Quototion

A quotation can strengthen your argument, indicating that others in posi-
tions of power and authority support your stance. A quotation also can
add poignancy to your argument, as it does in the following excerpt, in
which the quotation amplifies the idea that people use Barbie to advance
their own interests.

The question sti[[ remajns, what does Barbie mean? Is she the

spokeswoman for the empowerment of women, or rather js

she performing the dirty work of conservatjve patriarchy? I do

not think we wilL ever know the answer. Rather, Barbie is the

undeniabte "American Icon." She is a toy, and she js what we

want her to be. A test performed by Atbert M. Magro at Fairmont

State Cotlege titted "Why Barbie is Perceived as Beautifut" shows

that Barbie is the epitome ofwhat we as humans find beautifut.

The test sought to find human preferences on evolutionary

changes in the human body. Subjects were shown a serjes of

photos comparing different human body parts, such as the size

and shape of the eyes, and asked to decide which feature they

preferred: the primitive or derived (more evolved traits). The test

revealed that the subjects preferred the derjved body traits. it
is these preferred evolutionary features that are utiLized on the

body of Barbie. Barbie is truly an extension of what we are and
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what we perceive. Juel Best concludes his discourse on Barb.ie

with these words: "Toys do not embody viotence or sexism or
occu[t meanings. PeopLe must assign toys their meanings."

Barbie is whoever we make her out to be. Barbie grabs hotd of our

imaginations and lets us go wil.d.

A Prqctice Sequence: Drofting o Conclusion

Write your conclusion, using one of the strategies described in
this section. Then share your conclusion with a classmate. Ask
this person to address the following questions:

. Did I pull together the key points of the argument?

. Did I answer "so what?" adequately?
r Are the implications I want readers to draw from the essay

clear?

After listening to the responses, try a second strategy, and then ask
your classmate which conclusion is more effective.

If you do not have a conclusion of your own, analyze each
example conclusion above to see how well each appears to (1)
pull together the main claim of the essay, (2) answer "So what?"
(3) place the argument in a larger context, and (4) show readers
what is new.

Pull together the main claims of your essay. Dont simply repeat
points you make in the paper. Instead, show readers how the
points you make fit together.

Answer the question "So what?" Show your readers r.vhy your
stand on the issue is significant.

Place your argument in a larger context. Discuss the specifics of
your argument, but also indicate its broader implications.

Show readers what is new. As you synthesize the key points of
your argument, explain how what you argue builds on, extends,
or challenges the thinking of others.

Decide on the best strategy for writing your conclusion. Will
you echo the introduction? Challenge the reader? Look to the
future? Pose questions? Conclude with a quotation? Choose the
best strategy or strategies to appeal to your readers.




