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152 Master Lesson Plan


Lesson Plan 152
NEED TO SET UP A CLASS ON SECONDARY SOURCES: BOTH FINDING AND INCORPORATING THEM. REMIND STUDENTS THAT THEY WILL HAVE TO READ SEVERAL ESSAYS TO FIND APPROPRIATE QUOTES.  AND THAT’S THE POINT OF A RESEARCH PAPER: YOU’RE EXPOSED TO MANY DIFFERENT IDEAS – MORE THAN YOU’LL INCLUDE IN THE ESSAY ITSELF. 
AHOP acronym for teaching
Get comment on empathy from Writing the World

First Day | A&P | Everday Use | A Rose for Emily | Shiloh | Cathedral | Gimpel the Fool | Practice Writing body paragraphs | Planning Essay #1 | Revision Essay 1 | Proofreading Essay 1 | Poetry | Things They Carried Things 2 Things 3| Planning essay #2 | revision_essay_2 | Proofreading Essay #2 |  The Glass Menagerie | Literature of the South | The Piano Lesson | Maus | Trifles
FIRST DAY
Why Afghan Women Risk Death to Write Poetry
Fun with words
Sample paragraphs – Rose | Body paragraph tips | Sample rough drafts essay #1 |  Proofreading essay #1 | Setting up Quotes |Plagiarism | 
See distance learning for sample rough drafts.

On interpretation

Email from supervisor

Of course since I am back, the water room needs to be cleaned up. Please remember if there are no

initials on items, they will be discarded. It is getting very crowded in there and in the refrigerator with all the things being saved by everyone and we only have so much space. May I ask to be discriminatory about what you keep in there please?
Also, personal items like coats and bags should be kept in your lockers, not in the room.

Thanks, _____

Response from supervised

This is a clear sign that things are back to normal. After all, we really need that around here after

Hurricane Sandy and then the snow storm this week, Thank you so much ____. You are irreplaceable and an asset to the _____ department.
Best regards
melvill

ON METAPHORS FROM EDGE.ORG

GEORGE LAKOFF

Cognitive Scientist and Linguist; Richard and Rhoda Goldman Distinguished Professor of Cognitive Science and Linguistics, UC Berkeley; Author, The Political Mind

Conceptual Metaphor

Conceptual Metaphor is at the center of a complex theory of how the brain gives rise to thought and language, and how cognition is embodied. All concepts are physical brain circuits deriving their meaning via neural cascades that terminate in linkage to the body. That is how embodied cognition arises.

Primary metaphors are brain mappings linking disparate brain regions, each tied to the body in a different way. For example, More Is Up (as in "prices rose") links a region coordinating quantity to another coordinating verticality. The neural mappings are directional, linking frame structures in each region. The directionality is determined by First-Spike-Dependent Plasticity. Primary metaphors are learned automatically and unconsciously by the hundreds prior to metaphoric language, just by living in the world and having disparate brain regions activated together when two experiences repeatedly co-occur.

Complex conceptual metaphors arise via neural bindings, both across metaphors and from a given metaphor to a conceptual frame circuit. Metaphorical reasoning arises when source domain inference structures are used for target domain reasoning via neural mappings. Linguistic metaphors occur when words for source domain concepts are used for target domain concepts via neural metaphoric mappings.

Because conceptual metaphors unconsciously structure the brain's conceptual system, much of normal everyday thought is metaphoric, with different conceptual metaphors used to think with on different occasions or by different people.

A central consequence is the huge range of concepts that use metaphor cannot be defined relative to the outside world, but are instead embodied via interactions of the body and brain with the world.

There are consequences in virtually every area of life. Marriage, for example, is understood in many ways, as a journey, a partnership, a means for grown, a refuge, a bond, a joining together, and so on. What counts as a difficulty in the marriage is defined by the metaphor used. Since it is rare for spouses to have the same metaphors for their marriage, and since the metaphors are fixed in the brain but unconscious, it is not surprising that so many marriages encounter difficulties.

In politics, conservatives and progressives have ideologies defined by different metaphors. Various concepts of morality around the world are constituted by different metaphors. These results show the inadequacy of experimental approaches to morality in social psychology (e.g, Haidt's moral foundations theory) which ignore both how conceptual metaphor constitutes moral concepts and why those metaphors arise naturally in cultures around the world.

Even mathematical concepts are understood via metaphor, depending on the branch of mathematics. Emotions are conceptualized via metaphors that are tied to the physiology of emotion. In set theory, numbers are sets of a certain structure.

On the number line, numbers are points on a line. "Real" numbers are defined via the metaphor that infinity is a thing; an infinite decimal like pi goes on forever, yet it is a single entity — an infinite thing.

Though conceptual metaphors have been researched extensively in the fields of cognitive linguistics and neural computation for decades, experimental psychologists have been experimentally confirming their existence by showing that, as circuitry physically in the brain they can influence behavior in the laboratory. The metaphors guide the experimenters, showing them what to look for. Confirming the conceptual metaphor that The Future Is Ahead; The Past is Behind, experimenters found that subjects thinking about the future lean slightly forward, while those thinking about the past lean slightly backwards. Subjects asked to do immoral acts in experiments tended to wash or wipe their hands afterwards, confirming the conceptual metaphor Morality Is Purity. Subjects moving marbles upward tended to tell happy stories, while those moving marbles downward tended to tell sad stories, confirming Happy Is Up; Sad is Down. Similar results are coming in by the dozens. The new experimental results on embodied cognition are mostly in the realm of conceptual metaphor.

Perhaps most remarkable, there appear to be brain structures that we are born with that provide pathways ready for metaphor circuitry. Edward Hubbard has observed that critical brain regions coordinating space and time measurement are adjacent in the brain, making it easy for the universal metaphors for understanding space in terms of time to develop (as in "Christmas is coming" or "We're coming up on Christmas.") Mirror neuron pathways linking brain regions coordinating vision and hand actions provide a natural pathway for the conceptual metaphor that Seeing Is Touching (as in "Their eyes met").

Conceptual metaphors are natural and inevitable. They begin to arise in childhood just by living in the everyday world. For example, a common conceptual metaphor is Events with Causal Effects Are Actions by a Person. That is why the wind blows, why storms can be vicious, and why there is religion, in which the person causing those effects is called a god, or God if there is only one. The most common metaphors for God in the Western traditions is that God is a father, or a person with father-like properties — a creator, lawgiver, judge, punisher, nurturer, shepherd, and so on — and that God is The Infinite: the all-knowing, all-powerful, all-good, and first cause. These metaphors are not going to go away. The question is whether they will continue to be taken literally.

Those who believe, and promote the idea, that reason is not metaphorical —that mathematics is literal and structures the world independently of human minds —are ignoring conceptual metaphor and encouraging false literalness, which can be harmful.

The science is clear. Metaphorical thought is normal. That should be widely recognized.

Every time you think of paying moral debts, or getting bogged down on a project, or losing time, or being at a crossroads in a relationship, you are unconsciously activating a conceptual metaphor circuit in your brain, reasoning using it, and quite possibly making decisions and living your life on the basis of your metaphors. And that's just normal. There's no way around it!

Metaphorical reason serves us well in everyday life. But it can do harm if you are unaware of it.
Why we remember painful events

http://www.nytimes.com/2012/03/24/your-money/why-people-remember-negative-events-more-than-positive-ones.html?_r=1&emc=eta1
for Things They Carried?

When good people do bad things: http://www.nytimes.com/2012/03/20/opinion/brooks-when-the-good-do-bad.html?emc=eta1
From ratatouille.  Visual representation of taste

Rattaouille gets it.

http://www.youtube.com/watch?v=Yyah49_Oz78
Emile doesn’t get it

http://www.youtube.com/watch?v=6qtEjJuGo_U
We? I'm from New Jersey and think such talk is a substitute for thinking. To me, it is a "biggie" that our governor cannot comport himself in a manner which meets his office. Such talk is fine in a barroom, but it doesn't work on the public stage where reason and respect should reign.

Note card for Things They Carried
Truth

reality

Story

Perception

Love

Loss/Grief

Postman, Neil.  The End of Education: Redefining the Value of School. 

“A metaphor is not an ornament.  It is an organ of perception.  Through metaphors, we see the world as one thing or another. Is light a wave or a particle? Are molecules like billiard balls or force shields?” (Postman 174)

Examples of how metaphor affects our understanding: “Is the human mind [. . .] like a dark cavern (needing illumination)?  A muscle (needing exercise)? A vessel (needing filling)? A lump of clay (needing shaping)? A garden (needing cultivation)?  Or, as so many say today, is it like a computer that processes data?  And what of students?  Are they patients to be cared for? Troops to be disciplined? Sons and daughters to be nurtured? Personnel to be trained? Resources to be developed?” (Postman 174)
Use these throughout the semeste – one at a time. 

http://www.nytimes.com/2012/03/18/opinion/sunday/the-neuroscience-of-your-brain-on-fiction.html
“everyone is a fiction writer, because any time you imagine what a person is thinking, or how he or she lives, or whether or not he or she finds you attractive, you’re writing [ . . . ] though we like to file it away as if it’s reliable information” (64) Chris Ware interview in Poets and Writers 2012.

First class

“For example, in Charlotte’s Web a decoding reader must realize what Wilbur’s fate would be without Charlotte’s intervention. But what prepares [a reader] to comprehend the splendidly sophisticated arachnoid reasoning behind this intervention? This phase of reading marks the time when [a reader] begins to learn how to predict from the delicate mix of what is said in a text and what is not said. It is the moment when [they] first learn to go “beyond the information given.” It is the beginning of what will ultimately be the most important contribution of the reading brain: time to think” (Wolf 131-32)

Second class

“Sometimes, however, a [reader] . . . needs to know simply that he or she must reread a word, sentence, or paragraph a second time to understand it correctly. Knowing when to reread a text (e.g., to revise a false interpretation or to get more information) to improve comprehension is part of what my Canadian colleague Maureen Lovett refers to as “comprehension monitoring.” Her research on [reader’s] meta-cognitive abilities—particularly their ability to think about how well they are understanding what they read in a text—emphasizes the importance at this phase of development of a [person’s reading skills:] being able to change strategies if something does not make sense, and of a teacher’s powerful role in facilitating that change” (Wolf 132) ON REREADING

Third Class

“While reading, we can leave our own consciousness, and pass over into the consciousness of another person, another age, another culture. “Passing over,” a term used by the theologian John Dunne, describes the process through which reading enables us to try on, identify with, and ultimately enter for a brief time the wholly different perspective of another person’s consciousness” (Wolf 7) EMPATHY
Fourth class

“Years ago, the cognitive scientist David Swinney helped uncover the fact that when we read a simple word like “bug,” we activate not only the more common meaning (a crawling, sixlegged creature), but also the bug’s less frequent associations— spies, Volkswagens, and glitches in software. Swinney discovered that the brain doesn’t find just one simple meaning for a word; instead it stimulates a veritable trove of knowledge about that word and the many words related to it. The richness of this semantic dimension of reading depends on the riches we have already stored, a fact with important and sometimes devastating developmental implications for our children.  [People] with a rich repertoire of words and their associations will experience any text or any conversation in ways that are substantively different from [those] who do not have the same stored words and concepts” (Wolf 9).
On discussion literature

“Comprehension processes grow impressively in such places as these, where [people] learn to connect prior knowledge, predict dire or good consequences, draw inferences from every dangerfilled corner, monitor gaps in their understanding, and interpret how each new clue, revelation, or added piece of knowledge to unpeel the layers of meaning in a word, a phrase, or a thought. That is, in this long phase of reading development, they leave the surface layers of text to explore the wondrous terrain that lies beneath it” (Wolf 138) ON DISCUSSING READING

“Similarly, the parietal lobes participate in a wide range of language-related processes. As well as spatial and computational functions. When a visual symbol like a token is imbued with meaning, our brain connects the basic visual areas to both the language system and the conceptual system in the temporal and parietal lobes and also to visua and auditory specialization regions called “association areas.” 


Symbolization, therefore, even for the tiny token, exploits and expands two of the most important features of the human brain—our capacity for specialization and our capacity for making new connections among association areas. One major difference between the human brain and the brain of any other primate is the proportion of our brain devoted to these association areas. Essential to reading symbols, these areas are responsible both for more demanding sensory processing and for making mental representations of information for future use (think of “representations”). Such a representational capacity is profoundly [30] important tor the use of symbols and for much or our intellectual life. It helps humans remember and retrieve stored representations of all sorts, from visual images like predators’ footprints and tokens to auditory sounds like words and a tiger’s growl. Further, this representational ability prepares the foundation for our evolutionary capacity to become virtually automatic at recognizing patterns in information all about us. All this enables us to become specialists in identifying various sensory information— whether tracks of woolly mammoths or tokens for goats. It is all of a piece” (Wolf 30) READING INCREASES INTELLECTUAL ABILITIES
“We may never fly in a hot-air balloon, win a race with a hare, or dance with a prince until the stroke of midnight, but through stories in books we can learn what it feels like. In this process we step outside ourselves for ever-lengthening moments and begin to understand the “other,” which Marcel Proust wrote lies at the heart of ommunication through written language” (Wolf 86) EMPATHY
 “As David Rose, a prominent translator of theoretical neuroscience into applied educational technology, puts it, the three major jobs of the reading brain are recognizing patterns, planning strategy, and feeling” (Wolf 140)
“A prominent study found that by kindergarten, a gap of 32 milhon words already separates some children in linguistically impoverished homes From their more stimulated peers. In other words, in some environments the average young middle-class child hears 32 million more spoken words than the young underprivileged child by age five” (Wolf 20)

“Children who begin kindergarten having heard and used thousands of words, whose meanings are already understood, classiled, and stored away in their young brains, have the advantage on the playing field of education. Children who never have a story read to them, who never hear words that rhyme, who never imagine fighting with dragons or marrying a prince, have the odds overwhelmingly against them.” (Wolf 20)
ADD AND ASSIGN PLAGIARISM PAMPHLET TO THIS

For Things They Carried  watch Two Days In October.  Use “It’s all a Lie” and use “Writing Vietnam” keynote address instead of other interview.
For adding quotes, include two things in setting up quote: who and where.

http://www.studio360.org/2011/feb/18/metaphors-are-his-sun-moon-and-stars/ 
The writer James Geary shows Kurt how metaphors ooze into all corners of our everyday life — mostly without us even realizing it. In his new book, I is an Other, Geary reveals how metaphor influences everything from our politics to our health.
Second essay revision – argument. Need student examples

· Generalize/define your topic/division early in the paragraph:  
Example: if your thesis focused on ignorance and your divisions on racial slurs, violence, and revelations

· Explain, in general, how racial slurs show ignorance. 

· Setting up quotes: before reader gets to quote, let t*hem know what your argument will be.  Before you use the quote, answer the following statement: “Look for ___ in the quote”

· After the quote, explain, by focusing on a single word or image from the quote, how that quote proved the point you were making. You often need to repeat the word or phrase to highlight it.

Pattern to follow for paragraphs on ignorance noted above
· Topic sentence

· Generalization on racial slurs leading to/showing ignorance.

· Intro quote from story 

· Quote

· Explanation quote.

· Maybe another quote

· Explanation

· Conclusion – wrap up paragraph: remind reader of point/your argument

First Day
Course site; Roll; info email; Getting to know you; Course site – again; metaphor.

College is great because each semester presents an opportunity to feel good about yourself: and it presents them in small steps.

Next class: there’s a reading assignment due.  Get it done.  Result? Come into class feeling prepared – and good.  Have trouble getting a copy of the story and decide to give up? Decide not to read the stor? Come into class feeling unprepared, lost – and not good.  And if you don’t really care either way, then you probably don’t belong in college: college is about caring about yourself and your intellect: it’s time to grow.  If you don’t want to grow, stay home: don’t mess it up for others.

This connects to attitude.  

At beginning of each class, pull out three quotes that pick up a topic sentence.  How how to correctly set up and then cite the sentence.

As we approach the first essay, show how to find and then incorporate a secondary source.

First day – listen to studio 360 on metaphors: pull out ideas on the board: stop and talk: listen for reasons why we need to pay attention to metaphors and use how to use them – and recognize when they’re being used. 

Inference=critical thinking=interpretation of literature.

CSI with written clues.

On the prevalence and importance of literature

from Profession 2003
“Though our culture is saturated with fictions and cunningly contrived lyrics and artful images, though people’s fantasies are wholly colonized by writers whose names these people may have never heard of, though the riders of subways and planes have their noses in books, though the most intense moments of anger or passion are unconsciously scripted by novels and screenplays, [. . . most people believe] that the humanities played no role at all in the lives” (Greenblatt 8).

“most Americans in a society that sometimes seems as caught up as Bali in the making and consuming of art, still do not begin to recognize the absolute centrality of literature and language in their lives.  Perhaps this unawareness is part of the cunning of our culture” (Greenblatt 8).

Burke, Kenneth.  “Literature as Equipment for Living.” Contemporary Literary Criticism. Ed. Robert Con Davis and Ronald Schleifer.  New York: Longman, 1989. 75-81.

Sociological critics “consider works of art, I think, as strategies for selecting enemies, and allies, for socializing losses, for warding off evil eye, for purification, propitiation, and desanctification, consolation and vengeance, admonition and exhortation, implicit commands or instructions of one sort or another.  Art forms like ‘tragedy’ or ‘comedy’ or ‘satire’ would be treated as equipments for living, that size up situations in various ways and in keeping with correspondingly various attitudes” (Burke 81)

Ludwig Wittgenstein 

“The limits of my language mean the limits of my world.”  

Aristotle

“the poet’s [writer’s] function is not to report things that have happened, but rather to tell of such things as might happen, things that are possibilities by virtue of being in themselves inevitable or probable [. . . .] Poetry [fiction], therefore, is a more philosophical and a higher thing than history, in that poetry tends rather to express the universal, history rather the particular fact.” from Poetics

Henry David Thoreau

“For what are the classics but the noblest recorded thought of man?” 

“How many a man has dated a new era in his life from the reading of a book!  The book exists for us, perchance, which will explain our miracles and reveal new ones.  The at present unutterable things we may find somewhere uttered.  These same questions that disturb and puzzle and confound us have in their turn occurred to all the wise men; not one has been omitted; and each has answered them, according to his ability, by his words and his life.”

“To read well, that is, to read true books in a true spirit, is a noble exercise, and one that will task the reader more than any exercise which the customs of the day esteem.  It requires a training such as the athletes underwent, the steady intention almost of the whole life to this object.  Books must be read as deliberately and reservedly as they were written.”

On Fiction:

Joseph Conrad on the purpose of the writer and on the power of fiction:

"My task which I am trying to achieve is, by the power of the written word, to make you hear, to make you feel – it is, before all, to make you see.  That – and no more, and it is everything" (225).

"Fiction is history, human history, or it is nothing.  But it is also more than that; it stands on firmer ground, being based on the reality of forms and the observation of social phenomena, whereas history is based on documents, and the reading of print and handwriting – on second-hand impression.  Thus fiction is nearer truth" (231).

Conrad, Joseph.  "Conrad on Life and Art." Heart of Darkness. Ed. Robert Kimbrough.  New York: Norton, 

1988. 218-235. 

Walt Whitman, in a late essay entitled "An Old Man's Rejoinder" argues that context is essential to understanding any work of art: "No great poem or other literary or artistic work of any scope, old or new, can be essentially consider'd without weighing first the age, politics (or want of politics) and aim, visible forms, unseen soul, and current times, out of the midst of which it rises and is formulated" (1249)

Franz Kafka in an 1904 letter to Oskar Pollak 

"I think we ought to read only books that bite and sting us. If the book we are reading doesn’t shake us awake like a blow on the skull, why bother reading it in the first place? So that it can make us happy, as you put it? Good God, we’d be just as happy if we had no books at all; books that make us happy we could, in a pinch, also write ourselves. What we need are books that hit us like a most painful misfortune, like the death of someone we loved more than we love ourselves, that make us feel as though we had been banished to the woods, far from any human presence, like a suicide. A book must be the axe for the frozen sea within us. That is what I believe."

Tim O’Brien

What I do for a living is try to make decent sentences, caring about commas and caring about the difference between a proper and a regular noun. . . .What I think about on a daily basis is language, trying to put sentences down that I can live with. As writers, all we have [is] language and nothing else. We've got these 26 letters of the alphabet and some punctuation marks -- that's it. And out of those 26 letters you can make Ulysses or you can make Cosmo. You can make pure crap or you can make great art. -- Tim O’Brien From the Cornell Chronicle
“One of the reasons that I write (and one of the goals of literature in general) is to jar people into looking at important things.  Much of our lives is spent thinking about clothing ourselves and our families and feeding ourselves and so on, so that we rarely try to grapple with philosophical issues.  A good novel will seduce you into caring about those things – maybe only temporarily – but for the three hours it takes to read [. . .], you have to pay attention to that stuff because that’s what the book’s about” (qtd. in Schroder 137)

Schroder, Eric James.  Vietnam: We’ve All Been There. Westport, Connecticut: Praeger Publishers, 1992.

Negative Capability – on being comfortable with uncertainty

John Keats

". . . it struck me what quality went to form a man of achievement, especially in literature, and which Shakespeare possessed so enormously -- I mean Negative Capability, that is, when a man is capable of being in uncertainties, mysteries, doubts, without any irritable reaching after fact and reason. . . . This pursued through volumes would perhaps take us no further than this, that with a great poet the sense of Beauty overcomes every other consideration, or rather obliterates all consideration.

From a letter to his brothers George and Thomas (1817)

Gustave Flaubert

"Superficial, limited creatures, rash, feather-brained souls, demand a conclusion from everything; they want to know the purpose of life and the dimensions of the infinite.   Picking up a handful of sand in their poor, puny grasp, they way to the Ocean: 'I shall now count the grains on your shores.' But when the sand slips through their fingers and the sum proves long, they stamp and burst into tears.  Do you know what we should do on that shore? Either kneel down or walk. You must walk.

        No great genius has come to final conclusions; no great book ever does so, because humanity itself is forever on the march and can arrive at not goal"

From a letter Mlle. Leroyer de Chantepie (1857)

Andre Dubus 

“Wanting to know absolutely what a story is about and to be able to say in a few sentences is dangerous:  it can lead us to wanting to possess a story as we possess a cup.  We know the function of cup, and we drink from it, wash it, put it on a shelf, and it remains a thing we own and control, unless it slips from our hands into the control of gravity; or unless someone else breaks it, or uses it to give us poisoned tea.  A story can always break into pieces while it sits inside a book on shelf; and, decades after we have read it even twenty times, it can open us up, by cut or caress, to a new truth“ (49).

Dubus, Andrew.  “A Hemingway Story.”  Meditations from a Movable Chair.  New York: Vintage, 1998.  45-58.

On Poetry

Poems "help us to live our lives by providing acute analogues to everyday experience, and by swinging a lantern ahead of us in the fog of our lives" (Parini 26)

Parini, Jay.  "The Bog Poet." Rev. of Opened Ground: Selected Poems 1966-1996. The Nation 4 January 1999: 25-28.

_______________________________________




It is difficult

to get the news from poems


yet men die miserably every day




for lack

of what is found there

William Carlos Williams

From “Of Asphodel, That Green Flower”

For each revision class, need to bring up a particular point: 
· setting up and then explaining a quote; 
· using secondary source; 
· adding an analogy; 
· developing longer explanations; 
· introductions – current event, now and then, analogy to main idea, general discussion of main idea; 
· proofreading; 

To explain incorporating sources:

Write a paragraph on one of the Things topics

1) take a sample paragraph from a biographical source that could support my point

2) take a sample paragraph from a pyschological (Freud?) textbook that could support my point

3) take a sample paragraph from a critical essay that could support my point

4) Work on providing different contexts to introduce each source that helps explain the reason I’m using it

5) Finish with the correct citation: have students open their packets and follow the instructions for citing sources

Work on incorporating research

For proofreading essay #2, use paragraph below from packet

Group work on Things needs to explore topics – need to discuss topics in class – do inclass writing on the topics.

Bring in readings and connect to Things
Reflection On Essay #2


Now that you’ve finished the agonizing task of writing your essay, it’s time to reflect upon the process.

1. Write a paragraph discussing what you’ve learned about your topic (i.e. Carver or O’Brien).  This could be specific (the idea of truth?) or general (about the author/literature).

2. Write a paragraph discussing what you’ve learned about writing from this assignment.

3. Write a paragraph discussing how your research/outside sources affected your thinking about the story and your writing.
For class on writing

Go over basics of writing an essay:  

Writing consists of two activities: Thinking and Communicating – While they’re closely related, it’s best to separate them.

In academic writing, an essay consists of several parts:

1) introduction

2) thesis

3) body paragraphs (with topic sentences that relate to the thesis

4) Conclusion

Keep in mind these questions:
1
What are you talking about? (introduction) Hint: dont just start with thesis; if essay is about heroism, you could discuss heros in a general way, and then narrow down to your thesis.

2.
What's your point? (thesis -- remember to include division statement)

3.
Can you prove that? (body paragraphs)

4.
What's it all mean? (conclusion)

Read over sample paragraphs and essays (remind students that the paragraph is the basic unit of an essay)

Students must bring in completed R/E sheet, or paper with thinking written down.

Go over their

1) Thesis statements

2) Work on developing topic sentences

3) Evidence and explanations 

The number one way to improve your writing is to bring in your essays so we can discuss them – both before and after they are graded.

For class on research

Students must bring in list of sources

Review plagarism

Practice in-text citations

Practice work cited entries

Class #1

Read Preface (“Read” [course packet] 3), Pages 9-12, "A&P" (12)  
Change reading of “Greasy Lake” to “Soldier’s Home”

Point of View 

Characters (Why do characters act the way they do?)

Setting (Why does the story take place here?  What does it lend to the story)

Language (figurative v. denotative language)

Plot (What happens in the story?  How does it effect the characters? The Meaning?)

Quiz
1. Sammy uses various farm animals to refer to ____? Why?

2. Who wrote the story?

3. What does Lengel do on the weekend?

4. Who does Sammy see in the parking lot at the end of the story?

5. What’s one point/idea you remember from the preface?

What are some ways of getting into a story? – so you’ve already learned something.

Today we’ll continue looking at 
Plot, Character, Setting, Denotative and connotative meanings of words, Theme, Point of View, Pulling out quotes, and work on writing
Lost in the Supermarket link to you tube


“For example, in Charlotte’s Web a decoding reader must realize what Wilbur’s fate would be without Charlotte’s intervention. But what prepares [a reader] to comprehend the splendidly sophisticated arachnoid reasoning behind this intervention? This phase of reading marks the time when [a reader] begins to learn how to predict from the delicate mix of what is said in a text and what is not said. It is the moment when [they] first learn to go “beyond the information given.” It is the beginning of what will ultimately be the most important contribution of the reading brain: time to think” (Wolf 131-32)

Characters, Point of view, Word choice, class, the nature of heroes (“we could be heroes”), conformity

Why does Sammy Quit?

Everyday hero

Don’t get recognized


A&P

· Who is telling the story?  What effect does this have on your feelings about Sammy?  Consider, for example, if Stokesie was observing and reporting what was happening.  Would it change your opinion of Sammy?  How?

· What’s a hero?  What’s the difference b/t a realistic hero and a “hero”?

· How does Updike complicate Sammy's character? Why or why not?  What tarnishes his "heroism"?  Why?  What does Updike gain by making the girls' savior less than attractive?  What is he saying about the nature of heroism?  (And especially its reward)

· Why does Updike go into so much detail describing "Queenie" -- and does her name seem to fit?

· America is a classless society, right? (are there elements of class tension here?) bottom of page 15, 16 How does Sammy know what class the girls fit in (consider, for example, the girls's nickname)?  How does it contrast with his own?

· How does he characterize typical A&P customers? (&5 &19 &29) of the customer's reactions? What, through Sammy, is Updike saying about "Supermarket Society"? (Consider Sammy's comments on "policy" ¶18, p. 16

· Sammy – and Queenie – are the “Other,” the people feared by the dominant (hegemonic – great party word) society (¶18, 29).  And what does a society usually do when it fears something? DRAW CIRCLE TO ILLUSTRATE THIS – PLACE LENGEL AND QUEENIE IN THEIR PLACES


Note that at the end of the story, he is literally outside of the circle – he has physically left the A&P.  The entire story he is static – trapped behind the register.  When he leaves, he moves, almost literally, outside the circle

· Why does Sammy feel that "once you begin a gesture it's fatal not to go through with it." ¶30  What does this illustrate about his character?

· Does this story seem "real"?  Why or why not? 

· Where does Sammy's feelings towards the girls begin to change? (page 15) How do you know?

For his epiphany, note also that as he is outside looking in, he sees how easily he can be replaced.  Lengel jumps in quickly to check the sheep through. He seems to realize that he is expendable.

"A&P"

1. Beyond the obvious – he quits - how does Updike separate Sammy from the rest of the people in the A&P?  Consider everyone, Lengel, Stokesie, the girls, the customers.  Okay, how why does he do this?

2. Why does Sammy quit? Is it only because Lengel was rude to the girls?

3. What’s a hero? Is Sammy in any way a realistic (and what do I mean by realistic?) hero?

4. Who does Updike seem to favor – Sammy and the values he represents or Lengel and the values he represents? How can you tell?

Small Group Discussion: "A&P"

1
Which paragraphs contain the exposition of the story?  How can you tell?

2
When does the conflict begin?  How can you tell?  Which phrases, etc., suggest this?

3
What is the climax of the story?  Again, how can you tell?

4 Why does Sammy quit his job?  Is it only because Lengel "embarrasses" the girls?

5 Is there an epiphany in the story?  What is it, and what does it mean? Def. Of ephiphany: when the Magi came – revealed that this was Christ. Similar to use in literature – a revelation of life or self

Practice Writing Paragraphs
Quiz; sample paragraphs; work on revision

1) Quiz

annotate, argument, context, evidence, explanation,
Bonus

topic sentence
2) Review sample paragraph instructions online: 

1. Maintaining focus
2. Providing Context (Setting up quotes)

3. Explaining quotes

4. Cohesion

5. Engaging the reader

3) Explain how body paragraphs/topic sentences would work in conjunction with a thesis.

4) Go to sample paragraphs and discuss
5) Student revision while I review paragraphs.

Thesis

Updike shows that Sammy is an everyday hero through his character flaws, lack of reward, his heroic deed is devoid of drama or excitement.
Topic Sentence

Sammy is an everyday hero because his character is flawed. 
For instance, his chauvinistic view of women marks him as a character in need of an attitude adjustment. When he poses the question "You never know for sure how girls' minds work (do you really think it's a mind in there or just a little buzz like a bee in a glass jar?)" (15),

Sammy says "You never know for sure how girls' minds work (do you really think it's a mind in there or just a little buzz like a bee in a glass jar?)" (15),
Thesis 

The story “A Rose for Emily” displays the death of the upper classes.  This is shown by the description of the house, _____, and _____.

The description of Emily’s house suggests the death and decay of the upper

classes.
Review parts and steps from course site.

Then get the students to write on the following questions:

1. What’s an everyday/realistic hero? 
2. How does not getting fame and glory (not getting recognized) make someone an everyday/realistic hero?
3. What are some quotes that show Sammy does not get fame and glory? 
4. How does the wording of these quotes show Sammy does not get fame and glory?
“In walks these three gilrs in nothing but bathing suits” (Updike 560). 
Will you need to include all of this in your paragraph? 

In-class work on parts of body paragraph

Those of you that know this already can help explain how it works and why it’s important – those of you that don’t, pay attention.

Let’s start with . . . 

1) the parts of a body paragraph
2) Using Quotes
3) In-class work on body paragraphs
4) Go to breakdown of body paragraph

Quotes for writing body paragraphs
Sample Work for Body Paragraphs
Check for

1) Focus on topic sentence
2) Appropriate quotes from story
3) Explanation of how/why quotes prove focus (topic sentence) is valid
Example 1
Sammy is a realistic hero because his actions do not lead to fame or glory.  Sammy’s main character flaw is his age.  He acts on impulse rather than decisive thinking.  His response to the girls entering the story of an impulsive young man.  John Updike starts the story with Sammy describing the young girls body style and their clothing.  This is what draws Sammy’s attention because most of their customers put on more clothing in the car and they are “usually women with six children and varicose veins mapping their legs (pg 16).”  Sammy is enthralled by these young girls and their rebellious spirits.  As the girls are coming up the isle, Sammy sees his boss coming in and immediately knows there will be a scene.  His boss spots the girls and comes right over.  Sammy’s feelings about his boss are made clear when he states that “Lengel's pretty dreary, teaches Sunday school and the rest (pg 17).”  The tone is of dislike and maybe even distrust.  So when his boss starts embarrassing the girls, his dislike boils over and he acts impulsively to try and get the girls attention.  Sammy decides now is the time to quit his job in honor of these innocent girls, along with hoping that the girls would notice the valor in what he was doing.

1. Maintaining focus

2. Providing Context (Setting up quotes)

3. Explaining quotes

4. Cohesion

5. Engaging the reader
Example 2
Sammy is an everyday hero because his actions do not lead to fame and glory.  It all begins with his manager, Lengel, walking over to him and three girls in bikinis and telling them, “Girls, this isn’t the beach” (17), twice, like they didn’t comprehend the first time.  Sammy notices Queenie blushing in embarrassment and debates briefly whether he should do something to stick up for them, and well, in their eyes, try to be a hero.  The girls were “in a hurry to get out” (18), of A&P so Sammy quickly made the decision and said, “I quit” (18), in hopes that they heard him.  Lengel gave him a second chance by asking, “Did you say something” (18) and Sammy repeated himself, “I said I quit” (18).  He knows his parents are going to be aggravated for his reason of quitting when Lengel tells him that “you don’t want to do this to your Mon and Dad: (18), and Sammy also knows that he’ll “feel this for the rest of (his) life” (18).  Sammy folded his apron, placed his bow tie down, “punched the No Sale tab” (18) and walks out.  Granted, the young ladies were attractive and it was obvious Sammy would have loved to get with at least one of them because when he walk outside he “looked around for (his) girls, but they’re gone” (18).

Example 3

1. Maintaining focus

2. Providing Context (Setting up quotes)

3. Explaining quotes

4. Cohesion

5. Engaging the reader
Sammy is a realistic hero because his actions do not lead to fame and glory.  He does not benefit from trying to defend the girls.  He does not win a prize or money, he gets nothing.  Sammy defended the girls because of the way it made him feel, “remembering how he made that pretty girl blush makes me so scrunchy inside”(18).  He also defended them because of the way his manager made them feel.  We’ve all taken a stand for that friend who was getting picked on .  Sammy is even more believable through his actions because he thinks like any other nineteen year old. “I uncrease the bill, tenderly as you imagine, it just having come from between the two smoothest scoops of vanilla I had ever known were there”(18).  Now what nineteen year old wouldn’t be looking at those? Of course, much like we all feel happens in our real life endings, Sammy walks out of the A&P empty handed; no girls and out of a job.

Example 4
The description of Emily’s house suggests the death and decay of the upper classes. The way the author describes the dust buildup and staleness really gives you the feel not only of the house itself, but of Emily. Because Emily was considered “upper class” no one dared to confront her of her homes condition, or of the ungodly smell seeping out. “It was a big squarish frame house that had once been white, decorated with cupolas and spires and scrolled balconies in the heavily lightsome style of the seventies, set on what had once been our most select street.” (28) The description of this house sets it apart from the neighborhood. I believe Emily decayed and deteriorated with her house.

1. Maintaining focus

2. Providing Context (Setting up quotes)

3. Explaining quotes

4. Cohesion

5. Engaging the reader

Example 5
The description of Emily’s house suggests the death and decay of the upper classes.

What was once one of the finest homes, set on one of the finest streets, was now

weathered and passé, along with the Grierson family. The house, once noble, and Miss

Emily were surrounded by the progression of time. But garages and cotton gins had

encroached and obliterated even the August names of that neighborhood; only Miss

Emily’s house was left, lifting its stubborn and coquettish decay above the cotton

wagons and the gasoline pumps-an eyesore among eyesores (28). The once respected,

almost royal, Miss Emily was becoming more human and less powerful as time went on;

for example, the newer generation no longer participated in the china painting tradition.

Then the newer generation became the backbone and the spirit of the town, and the

painting pupils grew up and fell away and did not send their children to her with boxes

of color and tedious brushes and pictures cut from the ladies’ magazines (33). The once

stately Grierson home was now falling apart at the seams much like the antiquated

notions of the great South’s heritage.

Faulkner, William. “A Rose for Emily”. Literature: An Introduction to Fiction, Poetry and Drama. Ed. X.J. Kennedy and Dana Gioia. New York: Longman, 1999. 28-35.

Example 6
The description of Emily’s house suggests the death and decay of the upper classes.

In its time of glory, it was white, “decorated with cupolas and spires and scrolled balconies.”(28)

It was an image of beauty and money, much like the upper echelons of society at the time. But

with a new generation came a new perception of the reverence for the upper class. What was

once a symbol of gloiy was now “an eyesore among eyesores.”(28) As time progresses the house falls deeper into ruination, encroached with a layer of dust. The expensive leather furniture adorning the ball lay cracked from lack of care, much like the upper class who were dying and forgotten, the “august names. ..in the cedar-bemused cemetery.”(28) The townspeople themselves say it best when Emily closes the top floor of her house. It looked “like the carven torso of an idol in a niche, looking or not looking at us, we could never tell which.”(34) The upper class were idols, visible but without substance, blindly revered but now lost in the background of a new society that did not need them or care for them.

Faulkner, William.”A Rose for Emily.” Literature: An Introduction to Fiction Poetry and Drama. Ed. X. J. Kennedy and Dana Gioia. New York: Longman, 2002. 28-35.

Paragraph Revision: Go through sample paragraphs

Use para 1 – complete revision
Use para 3 – partial revision – take out what doesn’t work and go from there; choose better quotes

Use para 4 for revision and proofreading;

Revision: latter half of paragraph – quotes don’t fit.

 Prize and money can be more specific. Run/on.  Add specifics throughout. Qualification of “all”?

Sammy is a realistic hero because his actions do not lead to fame and glory.  He does not benefit from trying to defend the girls.  He does not win a prize or money, he gets nothing.  Sammy defended the girls because of the way it made him feel, “remembering how he made that pretty girl blush makes me so scrunchy inside”(18).  He also defended them because of the way his manager made them feel.  We’ve all taken a stand for that friend who was getting picked on .  Sammy is even more believable through his actions because he thinks like any other nineteen year old. “I uncrease the bill , tenderly as you imagine, it just having come from between the two smoothest scoops of vanilla I had ever known were there”(18).  Now what nineteen year old wouldn’t be looking at those? Of course, much like we all feel happens in our real life endings, Sammy walks out of the A&P empty handed; no girls and out of a job. 
IN class

Work on

· Stay on topic (Topic sentence)
· Delete

· Flow of paragraph
· Organization
· Choosing quotes carefully
· Set up the quote
Class #2 Point of View
Chapter 2 Point of View: 20-25 and "Everyday Use" (71) (Journal #2 copy and use as first sentence of paragraph) 

1. what’s one difference between Dee and Maggie?

2. What does Dee want to do with the quilts when she gets home with them?

3. Who gets the quilts at the end of the story?

4. How much education has Mrs. Johnson had?

5. When was “Everyday Use” written?

6. Who wrote “Everyday Use”?

Bonus

7. Why did Dee change her name?
8. How did Maggie get injured when she was a child?
 “While reading, we can leave our own consciousness, and pass over into the consciousness of another person, another age, another culture. “Passing over,” a term used by the theologian John Dunne, describes the process through which reading enables us to try on, identify with, and ultimately enter for a brief time the wholly different perspective of another person’s consciousness” (Wolf 7) EMPATHY

Focus today: Inference, Character, theme, setting, symbolism, irony
Set up quote: “words from text” (637). 

Before discussion

· What is heritage? Heart v. Head?

· What is Mrs. Johnson like? (note the “her” in the first sentence when referring to Dee)

· What contrasts or dichotomies is the narrator setting up in paragraph 5, and at other points in the story (consider, for example, the title v. Dee)?  Is each view justifiable?  Can these be reconciled?

· What is Dee's view of heritage? What is her mother's and Maggie's? Black Nationalist

· What does Dee do right when she arrives?

· Why does Dee take pictures before she kisses her mama?  What does she take pictures of?  What could taking pictures suggest? para 22 -- what does she want to do with the quilts? "Hang them" ¶72. She doesn't want to enjoy her family, she wants to objectify (EXPLAIN) Hothem.  Objectifying is a way of distancing yourself from something.  Here, Dee transforms simple things into art – she aesthetizes her life, turns it into art – to keep from being ashamed of her upbringing – and family.

· How does Dee feel about her past?  By collecting family artifacts, what is she doing to it? She doesn't want to enjoy her family, she wants to objectify them ("My Last Duchess")

· Why does Dee change her name -- is it only because she doesn't want to be named after her oppressors?  How is this ironic? (she doesn't want the name, but she wants the things)

· How sincere are Hakim-a-barber and Dee about their religion? (see 44 and 45)

· What small note does Walker include to show Maggie feels about the quilts?

Group Questions

1. Before we even meet Dee, how is she characterized? Why, for instance, doesn't she have friends?2 How does the theme of education figure in this story? What kinds of education are contrasted? Point to specific passages to back up your point. Which kind of education do you think the author favors? Why?
2. Why is the quilt a perfect symbol for the Johnson’s heritage?

3. In “Everyday Use,” who’s Sammy?  How is individuality viewed in “Everyday Use”? (see for example, &74) Whose does the author (through the narrator) seem to validate?
4. What different meanings can you find for the title?
5. How would the story be different if Dee was the narrator?
After discussion

· How does the mother's view of Dee change in the story?  How does her view of Maggie change?  What caused this?

· What different meanings can you find for the title?

Class #3

Sample paragraphs and comments

Para 1
Sammy is a realistic hero because his actions do not lead to fame or glory.  Sammy’s main character flaw is his age.  He acts on impulse rather than decisive thinking.  His response to the girls entering the story of an impulsive young man.  John Updike starts the story with Sammy describing the young girls body style and their clothing.  This is what draws Sammy’s attention because most of their customers put on more clothing in the car and they are “usually women with six children and varicose veins mapping their legs (pg 16).”  Sammy is enthralled by these young girls and their rebellious spirits.  As the girls are coming up the isle, Sammy sees his boss coming in and immediately knows there will be a scene.  His boss spots the girls and comes right over.  Sammy’s feelings about his boss are made clear when he states that “Lengel's pretty dreary, teaches Sunday school and the rest (pg 17).”  The tone is of dislike and maybe even distrust.  So when his boss starts embarrassing the girls, his dislike boils over and he acts impulsively to try and get the girls attention.  Sammy decides now is the time to quit his job in honor of these innocent girls, along with hoping that the girls would notice the valor in what he was doing.

Para 2
Sammy is a realistic hero because his actions do not lead to fame and glory.  He stood up for the girls not only because of his infatuation with them but also because there was a difference of opinion between age genres.  He stood up for his peers, even though he had hoped for some kind of recognition from the girls; he still made his feeling heard.  After announcing his intentions of quitting Sammy comments on Lengel’s choice of words, “You didn’t have to embarrass them.” “They were embarrassing us” Lengel replies.  Sammy’s response was “Fiddle-de-doo” (18).


From the moment the “three girls in nothing but bathing suits” (14) walked into the A&P Sammy was captivated with them. He studied their bodies and actions intensely.  He makes his own assumptions on how they differ in personality simply by their body movements and facial expressions as they lingered though the store.  He referred to one of the girls as “Queenie” he explains, “She held her head so high her neck, coming up out of those white shoulders, looked kind of stretched but I didn’t mind” (15).
Para 4

Sammy is an everyday hero because his actions do not lead to fame and glory.  When the hero (The protagonist) does not receive distinguished recognition for his heroic deed, it makes the character more realistic to the reader, since, in reality, most heroic deeds go unnoticed.  After Sammy hands Queenie her change, Sammy quickly states that he quits his job.  “The girls, and who’d blame them, are in a hurry to get out, so I say ‘I quit’ to Lengel quick enough for them to hear hoping they’ll stop and watch me, their unsuspected hero” (18).  Sammy wants the girls to notice that he stood up for them, for Sammy believe that Lengel embarrassed the girls.  Sammy does not want to be associated with Lengel and A&P’s “big business” policies.  However, “they keep right on going into the electric eye; the door flies open and they flicker across the parking lot to their car” (18). The girls do not notice Sammy’s heroic deed.


It is further suggested that Sammy knew from the outset that he was not going to receive praise form the girls.  “I looked around for my girls, but they were gone, of course” (18).  By saying “of course,” Sammy knew that his heroic deed would go unnoticed and that he was not going to get the girls and received fame and glory.  He is almost reminding us that most of our heroic acts will not be recognized by others, but we will know that we did something meaningful.

Updike, John.  “A&P.” Literature: An Introduction to Fiction, Poetry, and Drama. Ed. X. J. Kennedy and Dana Gioia.  New York: Harper Collins, 2000.  14-19.

Para 1

Sammy is a realistic hero because his actions do not lead to fame and glory.  He does not benefit from trying to defend the girls.  He does not win a prize or money, he gets nothing.  Sammy defended the girls because of the way it made him feel, “remembering how he made that pretty girl blush makes me so scrunchy inside”(18).  He also defended them because of the way his manager made them feel.  We’ve all taken a stand for that friend who was getting picked on .  Sammy is even more believable through his actions because he thinks like any other nineteen year old. “I uncrease the bill , tenderly as you imagine, it just having come from between the two smoothest scoops of vanilla I had ever known were there”(18).  Now what nineteen year old wouldn’t be looking at those? Of course, much like we all feel happens in our real life endings, Sammy walks out of the A&P empty handed; no girls and out of a job.

Para 5

Sammy is an everyday hero because his actions do not lead to fame and glory.  It all begins with his manager, Lengel, walking over to him and three girls in bikinis and telling them, “Girls, this isn’t the beach” (17), twice, like they didn’t comprehend the first time.  Sammy notices Queenie blushing in embarrassment and debates briefly whether he should do something to stick up for them, and well, in their eyes, try to be a hero.  The girls were “in a hurry to get out” (18), of A&P so Sammy quickly made the decision and said, “I quit” (18), in hopes that they heard him.  Lengel gave him a second chance by asking, “Did you say something” (18) and Sammy repeated himself, “I said I quit” (18).  He knows his parents are going to be aggravated for his reason of quitting when Lengel tells him that “you don’t want to do this to your Mon and Dad: (18), and Sammy also knows that he’ll “feel this for the rest of (his) life” (18).  Sammy folded his apron, placed his bow tie down, “punched the No Sale tab” (18) and walks out.  Granted, the young ladies were attractive and it was obvious Sammy would have loved to get with at least one of them because when he walk outside he “looked around for (his) girls, but they’re gone” (18).
Sammy is an everyday hero because his actions do not lead to fame and glory.  The important heroes that actually make a difference are the ones who receive all of the attention.  Although he does not do something that seems big and noble to the eyes of others, he still stands up for what he things is right.  He did not believe what his manage Lengel did was appropriate, when he embarrassed those young girls who only came into the store to run an errand for “Queenie’s” mother (18).  And he knew that by quitting, it would not help anyone, but only hurt himself. IN fact, he even knew that the girls would not thank or praise him for it, as shown when he stated after he quit, “I looked around for my girls, but they’re gone, of course” (18).


It is evident that Sammy was not quitting to impress the girls, but rather to break himself free of conformity and to be something else, instead of a “sheep” like the everyday person, shopping at A&P and going along with their lives normally.  The A&P symbolized conformity, which is evident when Sammy commented on Lengel’s statement about their policy, “That’s policy for you.  Policy is what the kingpins want.  What the others want is just juvenile delinquency” (17).  So even if he does not seem like a hero to everybody else, he sees himself as one and therefore he does not need all of the fame and glory.

Para 4

Sammy is a everyday hero because his actions do not lead to fame and glory.  At the end of the story, Sammy is left without a job and without a date: he doesn’t even get a phone number.

Unlike a James Bond movie, which ends with a beautiful girl in 007’s arms, in real life, people commit heroic actions, but 

Set up for body paragraph

Question of my own

works Cited entry

Review my proofreading symbols

“It was a big, squarish frame house that had once been white, decorated with cupolas and spires and scrolled balconies in the heavily lightsome style of the seventies, set on what had once been our most select street” (28).

“But garages and cotton gins had encroached and obliterated even the august names of that neighborhood; only Miss Emily’s house was left, lifting its  . . . decay above the cotton wagons and the gasoline pumps – and eyesore among eyesores” (28)

“Alive, Miss Emily had been a tradition, a duty, and a care; a sort of hereditary obligation upon the town” (29)

The hallway “smelled of dust and disuse – a close dank smell” (29)

The description of Emily’s house suggests the death and decay of the upper classes.  

“A Rose for Emily”

1. how did Homer die?
2. How did the townspeople feel about Emily?
3. When was this story written?
4. What is discovered on a pillow at the end of the story?
5. What does this detail show?
Bonus: where is Homer from?

Focus

Setting; foreshadowing; symbol

********************************

"A Rose For Emily"

Words: cupola, scrolled, lightsome, august, temerity ¶15, diffident deprecation ¶21, tableau ¶25, spraddled ¶25, cabal ¶46, sibilant &54, acrid &57, cuckolded &59

Note: Homer is not a homosexual

“For example, [researchers] studied how the brain reads pseudo words like “mbli” and real words like “limb,” in which the letters were the same but only one combination of them was meaningful. In each case, the same visual areas initially activated. But the pseudo words stimulated little activity beyond their identification in the visual association regions. For real words, however, the brain became a beehive of activity. A network of processes went to work: the visual and visual association areas responded to visual patterns (or representations); frontal, temporal, and parietal areas provided information about the smallest sounds in words, called phonemes; and finally areas in the temporal and parietal lobes processed meanings, functions, and connections to other real words. The difference between the two arrangements of the same letters—only one of which was a word—was almost half a cortex” (Wolf 35) ON THE IMPORTANCE OF LOOKING UP WORDS
Start off with timeline.

Fractured narrative meant to evoke memory and the strange jumps it can make – the difference between linear time, and mind time.

born in 1852, father dies 1884, Homer appears 1884-1885, dies in 1885 or 1886, lime and smell -- first visit 1885/86; early 1900's gives lessons in china-paiting; Colonel Sartoris dies in 1906-07; alderman go to see about taxes 1916; Dies, 1926.

Background on Southern Aristocracy

To understand this story you have to understand Southern Aristocracy.  In the ante-bellum (explain “before the war” – and which war am I refering to?), period, Southern wealth was based on property because it was an agraian economy – made money from farming.  To be a member of the Aristocracy you had to have a lot of land – and thus slaves (this was a pre-industrial time) – to earn your living.

These people who had the land looked down on those who had to actually work for a living.  It was an attempt to transfer the landed gentry/aristocratic culture of England/Europe to a democratic country.  This was a heraditary culture, because land is inherited.  Thus, in any given area, the family that owned the most land remained rich – and thus powerful – for several generations.   Of course, because these people had the money, they also had the power – both social and political – to set the tone/manners (i.e. way of life) for the Southern society.  For instance the “Grierson’s” became a name associated with a wide array of social values that represented the vibrancy of the Aristocracy before the war.

Immediately after the war – the post-bellum period – many of these people lost their land and their slaves. But they retained much of their power – why?  Because the people who had fought and lost the war still looked to them as embodiments of their lost way of life.  They are a reminder of when the South was powerful.

Would they be able to retain this power forever?  Why or why not?  The difference b/t the “grey-beards” and the “rising generation.”

· P.O.V -- again.  What would be different if Homer Barron was telling the story?  Who is the narrator a stand-in for?  The town he uses "we"

· Looking at the adjectives and describtions associated with Emily in &s 1, 2, and 3 what does the author suggest she stands for?  What does she represent?

· What is Faulkner, again through the narrator, saying about class differences? Consider & 16, 25, 31

· How does Emily "vanquish" (&15) everyone?

· Where is Homer Barron from?  Is there any significance to this?

· What is "really so" in &32?

· Any dark humor here?

· What does the last line show.

Make connection to previous stories:  Does this story reflect at all on “Everyday Use”? (Think of race and P.O.V.)  What about “A&P” (think of class – and POV as well)

Group Questions for “A Rose For Emily”
1. What foreshadowing is given for 1) finding the body; 2) Emily’s reaction to death; 3) The murder of Homer Barron?

2. What is the narrator’s attitude towards Emily?  Why, after her father’s death, does she have a “vague resemblance to those angels in colored church windows – sort of tragic and serene” (¶29). Why does the narrator choose this simile to describe Emily? Does the narrator seem judgemental toward Emily? (she is, after all, a murderer)?  What’s the meaning of the title – who’s offering the rose?
3. How do the sentences “They were admitted by the old Negro into a dim hall from which a stair mounted into still more shadow.  It smelled of dust and disuse – a close, dank smell” (¶5) resonate throughout the story?  Pick apart the sentence and examine the associations of each word and connect them to different aspects of the story.

4. What is the tension between the "rising generation" (¶21) and Emily's generation? (consider ¶4, ¶50) Why, for instance, doesn't Emily want the numbers on her house for postal delivery?
“Soldier’s Home”
WW1 in pictures

Photo essay on World War I 
Title?

Why so much mention of girls?  Why was it “too complicated” (167)?
Why is he so against telling lies?

Class #4 Character: 

"Gimpel the Fool"

Before group work

· What elements of the supernatural are there in this story?  Do they detract from the realism of the story?  Why or why not?

· Go over Freud’s theory of humor and how it applies to the motives of the townspeople.  The townspeople actually fear Gimpel

· What are the townspeople like?

· Guiding force of Gimpel’s life? 

· What’s the one time Gimpel IS a fool? when he urinates on the dough.  Thus you get the Reason v. Impulse idea

After Group work

· How did Gimpel remain hopeful given the evil he was faced with -- both by the townspeople, and the devil himself?  How do people in general remain hopeful?

· What is this story, through Gimpel, saying about the nature of faith and belief? "What's the good of not believing? Today it's your wife you don't believe; tomorrow it's God Himself you won't take stock in" 48 /// Rabbi "Belief in itself is beneficial.  It is written that a good man lives by his faith" 80 ///"I heard a great deal, many lies and falsehoods, but the longer I lived the more I understood that there were really no lies . . . 112

· What Does Singer suggest about skepticism?

· What is this story saying, ultimately, about life, and more specifically, life on earth

· What does the double vision mean? see para 100

· Why does Gimpel listen to the Devil (think, especially, of the circumstances)?  What saves him?

· What’s the one time Gimpel really is a fool? ¶103 Now he's a fool if he doesn't believe "You fool! Because I was false is everything false too?  I never decieved anyone but myself.  I'm paying for it all, Gimpel.  They spare you nothing here." 103

· At the end of the story, Gimpel says "No doubt the world is entirely an imaginary world, but it is only once removed from the true world."  What's the meaning of this line?  Is it related to his earlier beliefs, or a newfound convition? How does this relate to his opinions about how the people treat him?  Is this a dangerous idea?

· Why does he look forward to death?

· Is Gimpel a prophet?  How is he similar to other prophets?  How is he different?  Why or why isn't he one? Parables, wandering, poor, strong religious faith, tempted by the devil, mocked, 

· Is it important that the story is told from a first-person pt. of view?

· Why does he tell "spin yarns"?

Connection to other stories? Like Rose for Emily in that a person is attacked/attracted by a group???  

Some lines to consider: 

!
"Besides, you can't pass through life unscathed, nor expect to" &7

!
"who really knows how such things happen? para 30

!
eternally optimistic "what did I stand to lose?"  &13

!
"But I'm the type that bears it and says nothing.  What's one to do? Shoulders are from God, and burdens too." para 34

!
"I wanted to be angry, but that's my misfortune exactly, I don't have it in me to be really angry" para 46

!
"You can't live without errors" 46

!
Now he's a fool if he doesn't believe "You fool! Because I was false is everything false too?  I never decieved anyone but myself.  I'm paying for it all, Gimpel.  They spare you nothing here." 103

!
"I deceived Gimpel.  That was the meaning of my brief life" 87

!
"No doubt the world is entirely an imaginary world, but once removed from the true world . . . . Whatever may be there, it will be real, without complication, without ridicule, without deception" 115 is this a dangerous view?

Larger themes

!
!
What's the townspeople's view of religion? para 6, 15,

divide class into halves: one half of the class is the townspeople, the other is sympathetic to Gimpel.  The object is to convince the other side to come over to your side by using evidence from the story to back up your point
Sample paragraphs – Rose for Emily
The description of Emily’s house suggests the death and decay of the upper classes. In the beginning of the story a “deputation” of the town visits the house and the narrator begins to describe the house using words like “disuse”, a “dank smell” and the “easel” they say was “tarnished” (29).  Not only do these words suggest the death and decay of the upper classes, it foreshadows it.  Later in the story the narrator tells us “the newer generation became the backbone and the spirit of the town” (33).  At the end of the story, the narrator talks about the room in Emily’s house that no one has seen for “Forty years.”  The narrator starts off by saying “a thin, acrid pall as of the tomb seemed to lie everywhere”.  This sentence alone would suggest the death and decay of the upper classes because Emily is from the upper class.  The narrator goes on to speak of the “tarnished silver” which was “so tarnished the monogram was obscured” (34).

Faulkner, William.  “A Rose for Emily.” Literature: An Introduction to Fiction, Poetry, and Drama.  Ed. X. J. Kennedy and Dana Gioia.  New York: Longman, 1999.  28-35.

Example 2 

The description of Emily’s house suggests the death and decay of the upper classes. The way the author describes the dust buildup and staleness really gives you the feel not only of the house itself, but of Emily. Because Emily was considered “upper class” no one dared to confront her of her homes condition, or of the ungodly smell seeping out. “It was a big squarish frame house that had once been white, decorated with cupolas and spires and scrolled balconies in the heavily lightsome style of the seventies, set on what had once been our most select street.” (28) The description of this house sets it apart from the neighborhood. I believe Emily decayed and deteriorated with her house.


Example 3
The description of Emily’s house suggests the death and decay of the upper classes.

What was once one of the finest homes, set on one of the finest streets, was now

weathered and passé, along with the Grierson family. The house, once noble, and Miss

Emily were surrounded by the progression of time. But garages and cotton gins had

encroached and obliterated even the August names of that neighborhood; only Miss

Emily’s house was left, lifting its stubborn and coquettish decay above the cotton

wagons and the gasoline pumps-an eyesore among eyesores (28). The once respected,

almost royal, Miss Emily was becoming more human and less powerful as time went on;

for example, the newer generation no longer participated in the china painting tradition.

Then the newer generation became the backbone and the spirit of the town, and the

painting pupils grew up and fell away and did not send their children to her with boxes

of color and tedious brushes and pictures cut from the ladies’ magazines (33). The once

stately Grierson home was now falling apart at the seams much like the antiquated

notions of the great South’s heritage.

Faulkner, William. “A Rose for Emily”. Literature: An Introduction to Fiction, Poetry and Drama. Ed. X.J. Kennedy and Dana Gioia. New York: Longman, 1999. 28-35.

Example 4

The description of Emily’s house suggests the death and decay of the upper classes.

In its time of glory, it was white, “decorated with cupolas and spires and scrolled balconies.”(28)

It was an image of beauty and money, much like the upper echelons of society at the time. But

with a new generation came a new perception of the reverence for the upper class. What was

once a symbol of gloiy was now “an eyesore among eyesores.”(28) As time progresses the house falls deeper into ruination, encroached with a layer of dust. The expensive leather furniture adorning the ball lay cracked from lack of care, much like the upper class who were dying and forgotten, the “august names. ..in the cedar-bemused cemetery.”(28) The townspeople themselves say it best when Emily closes the top floor of her house. It looked “like the carven torso of an idol in a niche, looking or not looking at us, we could never tell which.”(34) The upper class were idols, visible but without substance, blindly revered but now lost in the background of a new society that did not need them or care for them.

Faulkner, William.”A Rose for Emily.” Literature: An Introduction to Fiction Poetry and Drama. Ed. X. J. Kennedy and Dana Gioia. New York: Longman, 2002. 28-35.

Discussion question: Was the narrator on the side of the “graybeards”, the younger men, both or

neither?

Example 5

The description of Emily’s house suggest the death and decay of the

upper class because Miss Emily, to some degree, represents the former glory of

the south. “It was a big, squansh frame house that had once been white,

decorated with cupolas and spires and scrolled balconies in the heavily lightsome

style of the seventies”(28). This description reflects the fact the house was so

beautiful and true to southern tradition in its prime, but now it has gone down hill.

The house is even described as a present day “eyesore” (28).

Miss Emily, unlike the neighbors on the block, had come from an upper

class family. “the women mostly out of curiosity to see the inside of her house,

which no one save an old manservant—a combined gardener and cook—had

seen in at least ten years” (28). This represents the decaying of the upper class

because it was almost if Miss Emily and the house were dying over time.

Faulkner, William. “A Rose for Emily.” Literature: An Introduction to Fiction, Poetry, and Drama. Ed. X. J. Kennedy and Dana Gioia. New York: Longman, 1999. 28-35.

Example 6        

The description of Emily’s house suggests the death and decay of the upper classes. As the rising generation began to take over, many of the old values and traditions of these classes started to fade. An excellent example of this is shown when the author states, “But garages and cotton gins had encroached and obliterated even the august names of that neighborhood; only

Miss Emily’s house was left, lifting its stubborn and coquettish decay above the cotton wagons and gasoline pumps--an eyesore among eyesores” (28). This illustrates that Emily’s house was

the only thing left in that neighborhood representing the older generations. As time went on, the upper classes began to decay more and more, and another excellent example of this is  illustrated when the author states, “she had evidently shut up the top floor of the house” (34). Basically, as the classes began to decay and die, so did her house one piece at a time. The first section to be closed was the room where she locked away the dead Homer Barron, and then the entire second floor. After she died, the house and all of the evidence of the upper classes went with her, leaving her neighborhood dominated by those cotton gins and garages.

         Question:

         Why does Emily stay indoors most of the time?

Faulkner, William. “A Rose for Emily.” Literature: An Introduction to Fiction. Poetry. and Drama. Ed. X. J. Kennedy and Dana Gioia. New York: Longman, 2002. 28-35.

Example 7

The description of Emily’s house suggests the death and decay of the upper classes. In it’s time, Emily’s house, which is now referred to as “an eyesore among eyesores”(28), was an icon of all the splendor of being an aristocrat in the south during the antebellum. Like the south, this house has not been able to retain the splendor that was held so dear to the people of its time. It is described as “(smelling) of dust and disuse...”(29). This line in particular demonstrates the idea that the old ways of the south are just that, old. The idea of dust links directly to death and dying. The old ways, for

example: slavery, are dead. As far as disuse, it shows that the times have called for changes in their ways making the ways of old not of any use anymore.

Perhaps one of the best examples of the link between Emily’s house and the decay of the upper classes is after Emily dies. The town people take this opportunity to enter a room that no one has entered in four decades. “The violence of breaking down the door seemed to fill the room with pervading dust. A thin, acrid pall as of the tomb seemed to lie everywhere upon this room... “(34). His use of the “pall” and “the tomb,” both obvious symbols of death, make the room a fitting symbol of the death of the old south. This statement shows that what little of the old south was left, in this case Emily and her house, was finally gone. Emily’s house, “the only one [of it’s kind] left (28), was the last true link to the upper class and what it stood for in her town. As the house dwindled away, so did the ideology of the south of old, with all its long-standing tradition, dwindle.

Although Emily’s behavior and demeanor were often times suspicious and possibly insane, why do the town’s people turn a blind eye to her actions?

Faulkner, William. “A Rose for Emily.” Literature: An Introduction to Fiction. Poetry. Ed. X. J. Kennedy and Dana Gioia. New York: Longman, 2002. 28-35.

Example 8

The description of Emily’s house suggests the death and decay of the upper

classes. The upper class was once veiy powerfiul in the ante-belium period and much of

southern wealth was based on property. Miss Emily Grierson, was, herself, upper class.

Her house “was a big, squarish frame house that had once been white, decorated with

cupolas and spires, and scrolled balconies” (28). Miss Emily’s house was elegant and

stylish, set on the “most select street” (28). This style represented the power and utmost

stature of the upper classes.

However, after the war, much of the upper class lost its property and its wealth.

Upper class men and women only had their names to show for their importance. The

upper classes and Miss Emily were beginning to perish. Miss Emily’s house lifted “its

stubborn and coquettish decay above the cotton wagons and the gasoline pumps” (28).

The crumbling of the upper classes in the post-bellum period was like the sight of Miss

Emily’s house, “an eyesore among eyesores” (28). Inside her house, “it smelled of dust

and disuse” (29). As when one dies, he goes from ashes to ashes, dust to dust, the upper

classes and Miss Emily’s house were fading. Yet, her house stood strong and stubborn

above the cotton gins and garages as almost a reminder of when the South was once

powerful.

         Why is the Negro an important character in the story?

Faulkner, William. “A Rose for Emily.” Literature: An Introduction to Fiction. Poetry, and Drama. Ed. X. J. Kennedy and Dana Gioia New York: Harper Collins, 2000. 28-35.

Body Paragraph checklist
Yes  No

__
__
Are there quotes from the story to support my argument?

 __
__
Have I defined any specific terms (“everyday hero,” “reality,” etc. early in the paragraph?

 __
__  Are the quotes set up with context?

 __
__
Is each quote/sentence connected to the topic sentence?
__
__
Is the wording in Are there quotes from the story to support my argument?

 __
__
Have I defined any specific terms (“everyday hero,” “reality,” etc. early in the paragraph?

 __
__  Are the quotes set up with context?

 __
__
Is each quote/sentence connected to the topic sentence?
Quick tips for body paragraphs

· Make a list of sentences to use for evidence

· Define any ideas in topic sentence

· Provide context to set up quotes
· Make sure quote is connected to topic sentence

· Explain how a quote is connected to the topic sentence

· Repeat focus/argument word from topic sentence to keep readers, uh, focused on your argument

· Revise by deletion: take out whatever doesn’t fit with argument

· Revise by addition: explain how a particular word makes your point; use an analogy to make your argument clearer

· Proofread! (commas, basics done - double space lines, cite properly, include question, etc.)

Context: This serves two purposes: 1) it sets up your point/argument by telling the reader why you’re bringing up a particular source or quote, and 2) it gives the reader information to help identify the speaker or place the speaker or example in the given work.  For example, if using a quote from "A&P," you might say Sammy knew that he was not going to be like a typical hero and "get the girl" at the end of the story. As he walks out into the parking lot, he looks for "my girls," but notes that "they’re gone, of course" (17). The "of course," with its knowing air, suggests that Sammy, even before he stepped outside, realized that his heroic deed would go unnoticed by the girls. Context helps readers by making the reader think "Oh yeah, now I remember that part" and by letting readers better understand (and thus agree with) your argument by framing it in a manner so they can understand it.  By setting up your example so clearly, your argument flows logically from your example and explanation leaving the reader with a satisfied "Ahhh" as opposed to a befuddled "huh?"

Class #5 Symbol

“Sometimes, however, a [reader] . . . needs to know simply that he or she must reread a word, sentence, or paragraph a second time to understand it correctly. Knowing when to reread a text (e.g., to revise a false interpretation or to get more information) to improve comprehension is part of what my Canadian colleague Maureen Lovett refers to as “comprehension monitoring.” Her research on [reader’s] meta-cognitive abilities—particularly their ability to think about how well they are understanding what they read in a text—emphasizes the importance at this phase of development of a [person’s reading skills:] being able to change strategies if something does not make sense, and of a teacher’s powerful role in facilitating that change” (Wolf 132).
Chapter 7: Symbol 236-238: "Shiloh" (490)

"Shiloh" General discussion: 

1. Who wrote “Shiloh”?

2. What does Leroy want to build for Norma?

3. Describe Mabel.

4. Why is Randy an important character?

5. Where does the story end?

Bonus

What war is mentioned

· What is Norma Jean doing when we first meet her?  What has Leroy been doing?  What does this say about their characters?  Consider, especially, the way their actions throughout the story (see, for instance, ¶33, ¶53, differ from conventional gender roles.

· Why didn't Mason use a 1st person narrator? What does she gain by using a limited ominicent narrator (note that we can never see inside Norma Jean's mind)?

· How has Leroy changed since his accident?  Point to specific sentences that describe this change.

· How would you describe their relationship?  Why is it in trouble?  "Am I still king around here?" 13 -- what's going on during this interchange, and how does Mason set it up so it seems fitting (consider previous interactions)?

· What about Randy?  How important is he to the story?

· What's odd about the "connection between him and Norma Jean" (see ¶9)?

[image: image1.png]



Class #6 Setting "Greasy Lake" (129)

We'll be going over "Greasy Lake" today, and looking in particular at the way irony and the setting influence the story.

Words: decadence ¶1, fetid ¶2, festering &2, primeval susurrus &2, incongruous &2. exoskeleton &5, gaunt &5, testudineous &9, apocryphal &132, Toltec &9, Ur &17 means an orignal that is now lost, feculent &19, disconsolate &19, garret &19, burnished &20, deliquescing &21, feldspar &27, lurid &29, cocyx &31, bedraggled &33, forlorn &136, catatonics &43, 

· What is the setting of a story? time (1970s) and place of a story.

· Is the setting important here?  For instance, how important is the lake itself?  Why not a parking lot, or a grassy field?  The narrator goes through a change, right?  Where is he when the change occurs?  Any religious significance?

· Okay, so he's baptized.  But why is it in Greasy Lake?  Isn't a baptismal font supposed to have clean water?

· What is irony?  when you see a difference between what is said, and what you understand to be true.  How is sarcasm related to irony? when the irony has a sour or bitter tone.

· How can you tell the narrator is being ironic -- or even sarcastic -- when he describes himself and Jeff and Digby as "bad characters"?  Check the first three paragraphs.

· References to movies, acting -- wearing a facade

After the story

· Why does the car look like a "steel sculpture left over from a vanished civilization"?  Is the theme of civilization developed in this story -- particularly, the decline and fall of the American Empire?  How? (tie in with war theme?)

· what kind of genre does this remind you of?  See &12 for a hint).  Why?

· Any humor here?

· Why is the narrator nameless -- why doesn't he supply his name when he says "Digby spat out my name . . ." &38

00   Class #7 Theme "Cathedral"

Quiz
"Cathedral"

1.  Who wrote this story?

2. Describe the relationship b/t the narrator and his wife.

3 Describe the relationship b/t the wife and Robert.

4. What adjectives could you use to describe the narrator?

5. When the story ends, what are Robert and the narrator doing?
“Years ago, the cognitive scientist David Swinney helped uncover the fact that when we read a simple word like “bug,” we activate not only the more common meaning (a crawling, sixlegged creature), but also the bug’s less frequent associations— spies, Volkswagens, and glitches in software. Swinney discovered that the brain doesn’t find just one simple meaning for a word; instead it stimulates a veritable trove of knowledge about that word and the many words related to it. The richness of this semantic dimension of reading depends on the riches we have already stored, a fact with important and sometimes devastating developmental implications for our children.  [People] with a rich repertoire of words and their associations will experience any text or any conversation in ways that are substantively different from [those] who do not have the same stored words and concepts” (Wolf 9).
Read section on his use of language, and then discuss in relation to the story itself.

· Characters reveal themselves by what they say.  Describe the narrator by citing specific passages that reveal the kind of person he is; then, in your own words, describe his personality.

· How would you characterize Robert:  Consider especially two quotes: "I'm always learning something.  Learning never ends." &87, and  "The men who began their life's work on them, they never lived to see the completion of their work.  In that wise, bub, they're no different from the rest of us, right?" &96; R. as the N. is drawing a cathedral "Never thought anything like this could happen in your lifetime, did you, bub?  Well, it's a strange life, we all know that." &118

· What does the narrator think about his wife?  Is it in some way related to the theme?

· What about their relationship?

· What are some reasons behind the narrator's apprehension about Robert's visit?  Anything beyond "I don't have any blind friends"?  How does Carver illustrate these reasons?

After group discussion:

· There are two touches – moments of physical contact – described by the narrator in the story.  What are they, and why are they important?

· How is it different?  Is it related to any other stories we've read?

Epiphany:  "A Christmas festival occuring on Jan. 6 and celebrating the visit of the Magi to Christ" from Greek for "appearance."

Revision workshop

Go through questions on peer revision – acknowledge that not everyone it comfortable with it.  

Mention difference b/t zero draft and now.

Use Example para 1 to show lack of explanations

Gimpel the Fool

Before group work

· What elements of the supernatural are there in this story?  Do they detract from the realism of the story?  Why or why not?

· Go over Freud’s theory of humor and how it applies to the motives of the townspeople.  The townspeople actually fear Gimpel

· What are the townspeople like?

· Guiding force of Gimpel’s life? 

· What’s the one time Gimpel IS a fool? when he urinates on the dough.  Thus you get the Reason v. Impulse idea

After Group work

· How did Gimpel remain hopeful given the evil he was faced with -- both by the townspeople, and the devil himself?  How do people in general remain hopeful?

· What is this story, through Gimpel, saying about the nature of faith and belief? "What's the good of not believing? Today it's your wife you don't believe; tomorrow it's God Himself you won't take stock in" 48 /// Rabbi "Belief in itself is beneficial.  It is written that a good man lives by his faith" 80 ///"I heard a great deal, many lies and falsehoods, but the longer I lived the more I understood that there were really no lies . . . 112

· What Does Singer suggest about skepticism?

· What is this story saying, ultimately, about life, and more specifically, life on earth

· What does the double vision mean? see para 100

· Why does Gimpel listen to the Devil (think, especially, of the circumstances)?  What saves him?

· What’s the one time Gimpel really is a fool? ¶103 Now he's a fool if he doesn't believe "You fool! Because I was false is everything false too?  I never decieved anyone but myself.  I'm paying for it all, Gimpel.  They spare you nothing here." 103

· At the end of the story, Gimpel says "No doubt the world is entirely an imaginary world, but it is only once removed from the true world."  What's the meaning of this line?  Is it related to his earlier beliefs, or a newfound convition? How does this relate to his opinions about how the people treat him?  Is this a dangerous idea?

· Why does he look forward to death?

· Is Gimpel a prophet?  How is he similar to other prophets?  How is he different?  Why or why isn't he one? Parables, wandering, poor, strong religious faith, tempted by the devil, mocked, 

· Is it important that the story is told from a first-person pt. of view?

· Why does he tell "spin yarns"?

Connection to other stories? Like Rose for Emily in that a person is attacked/attracted by a group???  

Some lines to consider: 

!
"Besides, you can't pass through life unscathed, nor expect to" &7

!
"who really knows how such things happen? para 30

!
eternally optimistic "what did I stand to lose?"  &13

!
"But I'm the type that bears it and says nothing.  What's one to do? Shoulders are from God, and burdens too." para 34

!
"I wanted to be angry, but that's my misfortune exactly, I don't have it in me to be really angry" para 46

!
"You can't live without errors" 46

!
Now he's a fool if he doesn't believe "You fool! Because I was false is everything false too?  I never decieved anyone but myself.  I'm paying for it all, Gimpel.  They spare you nothing here." 103

!
"I deceived Gimpel.  That was the meaning of my brief life" 87

!
"No doubt the world is entirely an imaginary world, but once removed from the true world . . . . Whatever may be there, it will be real, without complication, without ridicule, without deception" 115 is this a dangerous view?

Larger themes

!
!
What's the townspeople's view of religion? para 6, 15,

divide class into halves: one half of the class is the townspeople, the other is sympathetic to Gimpel.  The object is to convince the other side to come over to your side by using evidence from the story to back up your point
Essay 1 Planning

Remind literature students: I’ve read the story too – but I disagree with your interpretation: it’s your job to convince me that your interpretation is valid.

1. Get students to email thesis statements

2. Review assignment page

3. Review thesis statement page

4. Review student thesis statements

5. Review planning page

a. Practice breaking down thesis and setting up planning

b. Practice developing topic sentences

6. Work on planning essay

Raymond Carver’s narrator in “Cathedral” achieves redemption by changing his stereotypical views of the blind, overcoming his jealousy between Robert and his wife, and by sharing physical contact with Robert. 

Mason uses Norma Jean and Leroy's marriage to show that modern day relationships require communication, growth, and hard work.


In William Faulkner's “A Rose for Emily,” Emily is described as a physical manifestation of how the southern aristocrats are portrayed post-civil war<<<HOW ARE THEY DOING? FLOURISHING? WITHERING due to her physical appearance, the state of her house, and how she is unable to put the past behind her. 

Norma jean and Leroy’s challenges and problems throughout the book tells the story of how their relationship deteriates throughout the story.<<<DIVE IN AGAIN: CLARIFY CONNECTION TO MODERN DAY; CLARIFY THE PROBLEMS; NEED DIVISIONS
Norma and Leroy in Mason’s “Shiloh” portray a struggle between relationships in the modern age and the changes of today’s society have to face, which put their relationship “on the rocks.”<<<CONDENSE: NEED DIVISION.  This is shown/demonstrated/illustrated/portrayed by ___, ___, and _____.
Updike’s "A&P" could be read as a critique of american society because it shows just because someone has an average job and average life, doesn't mean that you can’t step out of the ordinary. Sammy was a normal young adult, with a normal job, he stood up what he believed in and became a hero to himself. He is criticizing average american citizens.<<<NEED TO STATE MORE CLEARLY WHAT UPDIKE IS CRITIQUING.
In Faulkner’s “A Rose for Emily” the southern hierarchy is waning, and a social change is uprooting the social standards of the south. Emily and her house have become the symbol of this dying era in the town of Jefferson.

I have two thesis, no divisions yet:
1: Through his essay "Shiloh," Mason is portraying that modern day relation-ships lack compassion.<<<
2: Through his essay "Cathedral," Carver suggests that one must be able to accept change to achieve enlightenment.
However, I am not sure if I like either of these. I am going to have to work on these two, and pick the one I like better.

The characters in Shiloh are meant to represent how MASON sees modern day relationships as a power struggle between the partners.<<<CONVEY THE IDEA OF PROBLEM. 
Walker tries to describe heritage as an important quality of everyday life from the past to present<<<MAKE CLEARER WHICH HERITAGE WALKER PERFERS. she uses examples of the daughters to represent it as well as annotating<<? the life of African Americans and how they were unified as a "group."<<<DIVISIONS NEED WORK
In “A Rose for Emily,” William Faulkner plays strongly on the fall of the antebellum period, and the loss of Southern aristocracy. DIVISIONS?
In the short STORY, “A Rose for Emily,” the author William Faulkner uses symbols<<<MORE SPECIFIC DIVISION, ___, AND ____ to decribe the fall of the upper class people.

In the story Cathedral written by Raymond Carver, there is not enough evidence to conclude the narrator had an epiphany that changed the way he will act in the future. 




In "Everyday Use" Walker suggests heritage should be passed down through generations<<SEEMS LIKE YOU’RE SIDING WITH DEE – MAKE IT CLEARER.  because it is important by saving the quilts<<<REPHRASE, inheriting<<GIVING them to Maggie, and also by siding with Mrs. Johnsons’ beleifs on heritage.

Alice Walker describes heritage as everyday activites and memories one shares with the family as they live, work and teach one another. She proves this by making one of her characters in her short story, "Everyday Use", exploit her heritage instead of appreciating it.  THIS VIEW OF HERITAGE SHOWN BY ___. ____, AND ____.
Throughout the story Norma Jean and her husband Leroy’s relationship was rough and almost not worth their time. They seemed to have nothing left to be together for. I believe this is because an unfortunate series of events beginning with their first child’s death.<<<GETTING THERE: CONDENSE<< THIS IS SHOWN BY ____, ____, AND ____.  This became the stepping stone for more domestic quandaries.

For some individuals heritage is all they have in life because it is basically the only way they know how to operate and live.<<<NEED REFERENCE TO AUTHOR<<<CLEARER DEF. OF HERITAGE; DIVISIONS. 
In "A Rose for Emily," William Faulkner is saying that the aristocracy in the South is dead and decaying through the description of Emily's house, the townsfolk's perspectives of Emily, and Emily's behavior.
The aristocrats in a "Rose for Emily" is shown as an upper class group of people who generation had surpass its time and now a new generation is on the rise.<<<CLARIFY THESIS: LIST DIVISIONS
explain what Carver suggests is necessary to achieve this redemption. (quote from Encyclopedia of American Literature, Raymond Carver entry which is available at our library) Alternately, you can prove that this statement is true: that the characters do, indeed, achieve redemption.
The symbol of the tapes holds meaning to each of them in their own unique way.<<<GET IDEA OF REDEMPTION ACROSS; REVISE DIVISIONS

That being the :

- Narrator

- Wife

-Robert

In "A Rose for Emily", Faulkner is saying that the aristocracy in the south is withering on the vine, as shown through the imagery of Emily's house, the mentality of the new political leaders, and the town's view of Emily herself. 

In John Updike’s “A&P,” Sammy represents the difference between a “super”-hero and an everyday hero because he is not perfect, his character takes on a change of heart, and he sacrifices something while  gaining nothing in return.<<<BAIL OUT—START AGAIN
The description of Emily's house suggests the death and decay of the upper classes<<<
SHIFT TO THESIS STATEMENT; ADD 2 MORE DIVISIONS
Lack of communication, interests and even an emotional bond not only plague the characters of "Shiloh," but PEOPLE IN "real world." OR AS WELL
THE MAIN PROBLEM WITH Leroy and Norma Jean’S RELATIONSHIP IS MIScommunication Because they have a dysfunctional marriage, both looking for an identity, and separate from stereotypical gender roles.<<<CAN SHIFT TO THESIS ON WHAT’S CAUSING THE RELATIONSHIP TO FALTER
In the short story "everyday use" Walker is saying that heritage is about values and beliefs. NEED DIVISIONS
Walker expresses her ideas THAT heritage IS _____ thRough Maggie’s comments and actions, Mrs. Johnson's pride in herself, and the meaning of the quilts.

Faulkner's use of death and decay imagery represents the obsolescence of Southern aristocracy, while Emily's refusal to release the dead bodies of her father and her lover symbolises the tradiditionalists holding onto the deteriorating values of the antebellum south.
THESIS NEEDS TO BE CLARIFIED AND SEPARATED FROM THE DIVISIONS.  MAKE CLEARER THAT THE ARISTOCRACY IS DYING.
Relationships are a working progress, in the book “Shiloh, the two main characters portray a perfect example of a marriage on the edge. The author uses examples from Leroy and Norma Jeans marriage to compare to modern day relationships. The main characters stay on each other nerves the entire story, for the reason that Leroy was never home throughout their marriage. People are so focused on working then keeping the most important thing together, family. Leroy and Norma both smoke marijuana on a daily bases, MASON SUGGESTS STRESS IS THE X FACTOR to make a point how stressful a marriage can be. At the end of the story Manson sets the scene in a cemetery, which now symbolizes the decaying away marriage that was lost a while ago.
DRUG USE, UNEMPLOYMENT _____
Walker Expresses heritage as something that comes from family history and is passed down from relatives. Mamas<<<MRS. JOHNSON’S  character is used to express the true meaning of heritage and Dee’s misunderstanding of heritage is used to compare the true meaning. Walker favors Mama’s view of heritage over Dee’s because Mama is more attached to family history and Dee wants to reach out to her African roots. <<<NICE THESIS – NEED TO WORK ON DIVISIONS.

Instructions

On a clean sheet of paper write Reader: (then fill out your name); then Writer, and leave a blank space.

Number the questions and answer each one.

152 Peer review Questions

1. How does the intro draw you in and make you want (or not want) to read the rest of the essay?

a. Reference to “real-life”? Larger issue surrounding the story?

b. Is the story title and author’s name mentioned?

2. Copy out the thesis and division statement.  Take out the questions from Read in Order to Live. Which words in the thesis connect it to the question.  Explain.

a. How could the divisions be made clearer or more specific?

3. Body paragraph 1

a. Which word in the topic sentence connects back to the division statement?

b. Where is more context needed to introduce a quote?

c. Knowing that the explanation should connect/explain how the examples prove the topic sentence, where do you need to “see” more of the writer’s argument? Consider where a “real-life” example or analogy would help?

d. Where could the writer explain how the actual words (their verb tense, connotations, image patterns, tone, etc.) of the quote back up the argument of the paragraph?

e. Where do you lose the train of the writer’s thinking?

f. Where could the writer break into a new paragraph (with more development)

4. Body paragraph 2

a. Which word in the topic sentence connects back to the division statement?

b. Where is more context needed to introduce a quote?

c. Knowing that the explanation should connect/explain how the examples prove the topic sentence, where do you need to “see” more of the writer’s argument? Consider where a “real-life” example or analogy would help?

d. Where could the writer explain how the actual words (their verb tense, connotations, image patterns, tone, etc.) of the quote back up the argument of the paragraph?

e. Where do you lose the train of the writer’s thinking?

f. Where could the writer break into a new paragraph (with more development)

5. Body Paragraph 3

a. Which word in the topic sentence connects back to the division statement?

b. Where is more context needed to introduce a quote?

c. Knowing that the explanation should connect/explain how the examples prove the topic sentence, where do you need to “see” more of the writer’s argument? Consider where a “real-life” example or analogy would help?

d. Where could the writer explain how the actual words (their verb tense, connotations, image patterns, tone, etc.) of the quote back up the argument of the paragraph?

e. Where do you lose the train of the writer’s thinking?

f. Where could the writer break into a new paragraph (with more development)

6. Body paragraph 4?

7. Conclusion

a. Does conclusion refer back to the introduction?

Revision Instructions

Use sample paragraphs from essay at top of this file

Organziation

1. Use example A) Complete organization exercise on page 39.

Begin working through exercises in Read.  

1. Intro first,  (use example A)

2. body paragraphs. (Use example 2

3. transitions within body paragraphs

Introductions:

 Essay #1 rough draft

Losing Tradition through Preservation

Think of a museum and all the property it may posses from art, to inventions, to even small household appliances.  Whatever it may be it holds some type of history.  However, it seems that the background behind these items is left untold if they are just preserved in a museum to be observed.  Essentially, the tradition of those items die due to lack of use, and when usage of ancestral items has stopped, so has the understanding of the people and lives behind them.  This is the point Alice Walker tries to project in her short story, "Everyday Use," in which she discusses a more contemporary character named Dee who views her ancestral possessions as "priceless," and feels that they should be displayed as if it were in a museum.  She also includes two other characters, Mrs. Johnson and her daughter Maggie who understand heritage in a different way.  They use the family’s ancestral items for their activities of daily living.  Therefore, they do not put them up for show and preservation because they actively use them.  The constant utilization of these items gives the women a motive to discuss and remember the background behind them.  However, Walker views heritage beyond just a remembrance of something inherited.  The items inherited should reflect traditional behaviors, and therefore those behaviors should be continued in one’ life.  She feels true heritage should influence present lives, such as the way it influences the lives of Mrs. Johnson and Maggie, and that’ what sets Dee’ view of heritage apart from the view of her mother and sister.  One can conclude that Walker agrees with Mrs. Johnson’ perception of heritage by the way she portrays Dee as an unfavorable character, uses irony in Dee’s dialogue to express opposition to her ideas, and attributes positive qualities and events to Mrs. Johnson and Maggie in her conclusion. 
 

Fire, drums, body piercing, wild hunts, sacrificial scaring, attempted rape, and murder.  We all have to experience the coming of age; although, one would doubt that any of the aforementioned practices were involved.  In "Greasy Lake," by T. Boyle, we follow along as another child joins the ever-growing army of adults.  One will show you how the author illustrates this through his use of setting, detail, and the narrator's reactions.

Boyle illustrates the narrator’s passage into adult hood in greasy lake through his views on nature, his dangours character that changes, and his feeling towards his parents. 

The narrator’s view of nature changes which shows that he is changing to adulthood. “I pushed myself up from the mud and stepped out into the open by now the birds had began to take over the crickets.”(32) Now that the narrator can hear the birds over the crickets it symbolizes that the bad boy, dangours character is becoming a man. Before the narrator “plunged into the festering murk, savor the incongruous full throated roar of rock and roll against the primeval susurrus of frogs and crickets” (2). He wanted to swim in this murk and rock and roll over top of the frog and crickets. “ And the dew lay slick over the leaves. There was a smell in the air raw and sweet at the same time, the smell of the sun firing buds and opening blossoms.” (32) The narrator is now opening his eyes and seeing the beauty of nature, instead of seeing what he used to see when he went down to this greasy lake. 

Boys will be boys but this boy has realized that he must grown up. All he wanted to do was “ watch a girl take off her clothes and plunge into the festering murk, drink beer, smoke pot, howl at the stars,” (2) but now that he has pass through adulthood “I just looked at her I thought I was going to cry.” (44) He has some emotions now before all he wanted to do was to watch a girl take off her clothes. “No thanks he said leaning over me some other time.” (44) The narrator and his friends wanted to party with the girls before and came close to raping a girl and now he doesn’t want to party he realized that when he looked at her he was going to cry because he knows what he has changed and he feels bad. 

Class #8 “The Revelation”

An intensely religious woman, O’Connor had a strong belief in manifestations of grace in everyday life.  In particular, she felt that modern reader’s were so desensitized to the subtleties of life and religion that the only way grace could reach them was through violence.

By grace, she means, a manifestation of God on earth – God speaking/communicating with people.  For her, Grace literally involves physical contact, but since God can’t reveal himself in this world, it’s usually mediated through someone else.

For O’Connor, the people who needed grace the most were those who were most assured of their eventual place in heaven.  She loved attacking religious hypocrites: those who professed/believed they were “holier than thou,” but who had black spots on their soul. What would it take to reach people like this? To shake them out of their complacency?  Would God come in the form of a beautiful Irish girl – or a serial murderer?  Which would “wake up” such a hypocrite?

Review Definition of O’Connor’ s view of grace from her letters.

(compare and contrast O’Connor’s use of violence with Boyle and Carver -- how did they feel)

Before discussion

· Is the title important in this story? What kinds of Revelations are there? Is it exclusively religious or secular?

· How will the world end?  How do we know? (The book of Revelation) Is fire always something  bad? (Book of revelation B purifying fire) Is the biblical revelation good or bad?  Is it violent?  What’s the connection between it and story?  Both destruction and enlightenment

· Does Mrs. Turpin believe she is prejudiced?  How can you tell?  Is she?

· What's Mrs. Turpin's view of society (para 24)? Why does this lead to problems?

· Who, literally, brought grace into this world?  Mary.  Who brings grace to Mrs. Turpin?

· In paragraph 138, Mrs. Turpin is compared to Job -- is the comparison apt?  Why?

Revision Essay 1
Focus today on: 

1. Sources

a. Finding

b. Incorporating

c. Citing sources link

d. Plagiarism (all words must be cited)
2. Organization

a. Topic sentences

i. Does essay follow order of division

ii. Do topic sentences refer back to division

iii. Do topic sentences refer back to thesis

iv. Where can you subdivide a division
3. Introductions/titles

4. Explanation of quotes/argument

a. Setting up quotes

b. Sentences to use after quotes

152 Revision Ideas

Thesis Statements And Topic Sentences

Like me, the author of “Everyday Use,” Alice Walker, agrees that heritage lies in our family memories and traditions rather than in the items passed down to us.  Walker believes that the memories and traditions we obtain from our families have more value than any item we may be given.  She shows us this in the story through her views of education, of the Black Nationalist Movement, and through the Johnson family’s handmade quilts.

Walker shows us that she approves more of the school of life than the school of higher education mainly through Mrs. Johnson.

Walker also shows us why she prefers the school of life to the school of higher education through Dee.

Yet we see the contrast Walker makes between Dee’s schooling and Maggie’s when Mrs. Johnson states, “Sometimes Maggie reads to me.  She stumbles along good naturedly” (73).

Walker also criticizes Dee’s character when her education led her to be involved in the Black Nationalist Movement.

We can see some of the Black Nationalists’ ideas in Dee when she goes home to see her mama and Maggie.

Through the family’s handmade quilts, Walker again makes it very clear that Dee has failed to understand what heritage is.

Introductions

Personal

Heritage, to me, is the warm feelings and happy memories I get whenever I look at the picture of my Grandma and Grandpa’s house in Texas.  One memory I recall from the picture is the old, worn-out windmill we kids used to climb.  We thought if we could make it to the top we could touch the sky – Grandpa used to tell us that he and his brothers did the same thing.  Once, years later, when we visited my grandparents, I looked out Grandma’s kitchen window to see my children, Jennifer and Jason, climbing up that same rickety old windmill.  when asked why, they said “we just wanted to touch the sky.”  Unknown to me, this tradition obviously had been engrained in our family and passed down from one generation to the next thought our childhood stories.  The picture on my wall does not hold any monetary value, but the memories it evokes in me are worth more than any amount of gold.
Day 1
Reminder on sources – you need to bring one in to next class along with list of quotes.  Where can you look for sources?  Where shouldn’t you look for sources?

Note on word count: minimum means just that: minimum.  Most A and B essays – which is what you should be aiming for – are longer.
Organization
· Clarity of thesis and divisions

· Repetition of division words in topic sentences

· Breaking paragraphs in two to better address the ideas
· In-class work checking the above.

Introduction

· Use peer review ideas – idea is to grab reader’s attention and then give an idea as to the subject of your essay 

· Definition of any terms?

· Title

· In-class work developing intro 

Development

· Explaining how quotes prove your arguments

· Talking through your ideas: don’t just write, talk out loud when writing and then write that down.
· In-class work on revising paragraphs.

Day 2

Announcements:

Begin reading Things.  Read with a note card as a bookmark: keep questions on assignment sheet in mind and start marking out quotes.  Make your reading count.

To get a good “Grade” – you have to forget the grade: think of this not as an assignment, but as an essay that expresses your thoughts/ideas to another person in an engaging and interesting manner.
Incorporating Sources

· Avoiding Plagiarism
· Quiz

· Works Cited entry

· Outside source is very similar to using a quote from the story: Selecting quote from reading
· Why include a secondary source anyway?

· Setting up quote
· Commenting on quote

Use sample body paragraph on A&P for this

In class work on adding quotation from secondary source.

Development take 2

When to add, when to take out.  Continue digging deeper.
Creativity

Analogies – Gimpel the fool and Nazi germany – or Harriet Tubman: ethics – making the right choice when it seems to be wrong on the outside.

Proofreading Essay 1
Peer reviewer, asking a question about a particular sentence: “What did you mean here?”

Student writer: “I don’t know.  Honestly I just wrote” 

Summer 2011

Just writing to fill up the page; not writing consciously.


Jane Doe

Dr. Borderlon

English 152-17

The Uncertainty That Is Life


In life, redemption is one of those fickle terms, rarely in use outside church walls.  Because the idea of redeeming another or achieving redemption in the twenty-first century, is simply odd.  However, in the literary world, redemption nestles nicely in to the pages of Raymond Carver’s works, especially “Cathedral” and “A Small, Good Thing."  In both stories Raymond Carver suggests necessities for achieving redemption.  Necessities that include an intrusion by an external force or being, physical or verbal contact with the intrusive force, as well as acceptance of redemption. 


One of Carver’s requirements for redemption is an intrusion by an external force or person. This intrusion aids in collapsing insulating barriers, Carver’s characters create “for walling out threatening forces even as they wall themselves in” (Nesset, 52).   This invasion is essential for the characters since liberation in Carver’s literary realm, “is not a thing one finds and secures on one’s own” (Nesset, 52).  Thus, guidance is key to extracting the introverted narrator of “Cathedral,” as well as Ann and Howard Weiss in “A Good, Small Thing.”  And this guide, be it blind man or baker, is “entering unexpectedly into one’s life,” to “help one along, leading one, if not toward insight, than at least away from the confining strictures of self” (Nesset, 52).    


Robert, the blind man in “Cathedral,” is already an unwelcome intrusion in the narrator’s life, invading through tapes which he and the narrator’s spouse mail “back and forth” (Carver, 448).  Tapes on which “she told him everything,” that had happened over the ten year span, since she left Robert’s employment (Carver, 449).  And now “he was on his way to spend the night,” unexpected and unwanted by the narrator, who already harbors jealousy for the blind man (Carver, 448).  



Note card for Things They Carried
Truth

reality

Story

Perception

Love

Loss/Grief

Mechanics: how essay looks on the page

Works cited

Transitions between sentences

Review Body paragraphs to get an idea of what to focus on for proofreading – eliminating words and tightening prose
Practice on Sample essay and then go into pairs.



Finding sources – review incorporating sources again

Transitions

What to submit

Reading in class

Day 4 Proofreading

Course site for Things They Carried – I will quiz you on some of the background info on the course site.

Review what to hand in with final draft

Grammar: dashes, colons

Commonly misused words: their/there/they’re; its/it’s; a lot; possessives; 
Commas: 

Literature of the South
Quiz

1. List one point you learned from the “Literature of the South” readings

2. What’s one of the battles the boy will have to endure in his life?

3. How does he feel about his grandfather?

4. What’s odd about the dancer in the story?
5. What does the boy receive at the end of the story?
“Battle Royal”

Ralph Ellison from “The Art of Fiction” interview “The understanding of art depends finally upon one’s willingness to extend one’s humanity and one’s knowledge of human life”
Narrator

· What meanings (note plural) can the title have?

· Why does the narrator call himself “invisible” (243)?

· Why is the narrator nameless?

· What’s narrator’s speech about? How is it ironic in the context of the story? (he’s denied speech).  Why is he so interested in giving his speech? 248; 249

· Has the narrator learned from this experience? If so what? If not, why?

Character

· Ellison writes in "Twentieth-Century Fiction and the Black Mask of Humanity,"that "seldom conceive Negro characters possessing the full, complex ambiguity of the human. Too often what is presented as the American Negro (a most complex example of Western man) emerges an oversimplified clown, a beast or an angel. Seldom is he drawn as that sensitively focused process of opposites, of good and evil, of instinct and intellect, of passion and spirituality, which great literary art has projected as the image of man” (qtd. in Biley)

· What’s the background of the grandfather? Why does the grandfather call himself a “traitor” (244)? How can “meekness” be a “dangerous activity” – and to whom? Why does the narrator feel “safe” from this grandfather at the end of the story (253)?
· Class: why does Tatlock want to knock out the narrator? Why refuse the money? Why does Ellison include this?

Setting

· Read terms to know

· Who from the town attends “the Battle”?  Why?

· Consider the setting: review material on lesson plans, then discuss connection to story.

· Localized setting: hotel ballroom – what’s it like in there?

Symbolism
· Why have the scene with the naked dancer?
· What are some connections between the dancer and the boys? 250

· Why is the money on an electrified mat?  And what do we find out about this money?

· The critic Liz Brent argues that “The central figurative motif of Ellison's story is that of war.”  Is this true? Is there more than one war?

· Liz Brent also notes the circus and animal symbolism: how do each of these function in the story – both separately and together. 

· Symbolic language: why is the boy blindfolded? 247 Why is he later able to see dimly through the blindfold? 

· Why so many mentions of him swallowing his blood? 251-252.  What can blood symbolize here?

· At least one critic notes the name of the shop where the narrator gets his briefcase from: Shad Whitemore. 

Inference:

· Odd incident on page 247: what’s going on with the man named “Jackson”? What does he want to do? What’s the response of the other men?

Style

· What’s ironic about the difference between social responsibility and social equality: why do the whites laugh at one and freeze on the other? (252)

For group work:

Answer the questions on page 255 and 256 in this order

1. Question 2
2. Question 7
3. Question 8
4. Question 10
5. Question 11
6. Question 1
7. Ellison states that “The major flaw in the hero’s character is his unquestioning willingness to do what is required of him by others as a way to success, and this was the specific form of his “innocence.”” (Art of fiction).  How is this true?
Art of fiction interview

INTERVIEWER

But isn’t it going to be difficult for the Negro writer to escape provincialism when his literature is concerned with a minority?

ELLISON

All novels are about certain minorities: the individual is a minority. The universal in the novel—and isn’t that what we’re all clamoring for these days?—is reached only through the depiction of the specific man in a specific circumstance.
Describing the fight, he says “This is a vital part of behavior pattern in the South, which both Negroes and whites thoughtlessly accept. It is a ritual in preservation of caste lines, a keeping of taboo to appease the gods and ward off bad luck. It is also the initiation ritual to which all greenhorns are subjected. This passage states what Negroes will see I did not have to invent; the patterns were already there in society so that all I had to do was present them in a broader context of meaning. In any society there are many rituals of situation which, for the most part, go unquestioned. They can be simple or elaborate, but they are the connective tissue between the work of art and the audience.” (from art of fiction)
Ralph Ellison from “The Art of Fiction” interview “The understanding of art depends finally upon one’s willingness to extend one’s humanity and one’s knowledge of human life”

“After all, it’s a novel about innocence and human error, a struggle through illusion to reality.” (Art of fiction)

“The major flaw in the hero’s character is his unquestioning willingness to do what is required of him by others as a way to success, and this was the specific form of his “innocence.”” (Art of fiction)

Flannery O’Connor
“A Good Man is Hard to Find”

· What scenes are humorous in this story? Why include them?
· How is the grandmother described? How does this set out her character? 
· Why have the grandmother so much the cause of the accident?

· Literal and figurative question: Why does the Grandma say that that Misfit is “one of my babies?” (377).
· What does the Misfit mean when he says “She would have been a good woman [ . . . ] if it had been somebody there to shoot her every minute of her life” (377).

· What do you make of the choices set out by the Misfit: because of Jesus “it’s nothing for you to do but enjoy the few minutes you got left be best way you can – by killing somebody or burning [377] down his house or doing some other meanness to him.  No pleasure but meanness” (376-77)? 

· What do you make of the title of the story? Ironic?
· Why does the monkey climb into the tree when it sees the kids (369)?

· What about the kids – particularly June Star 370, 371 – John Wesley wants to break into house; 

· What foreshadowing of their deaths do you note in the story? What’s the name of the town where they turn off of the main road? (371 – Toombsboro); what kind of car are the criminals driving? Hearse 372; description of the woods (para 80)

“Revelation”

What is Mary Grace so angry about?

Why is Mrs. Turpin so content?  

Does Mrs. Turpin feel she is prejudiced? How can you tell?

How are blacks depicted in this story?
How are both the grandmother in “Good” and Mrs. Turpin similar? How are they different?

What does this story reveal about Southern values?  What does it reveal about the change in Southern values

1. How does the bible say the world will world end? Which book of the bible says this? How is this end both good and bad? How is fire both good and bad? How does this connect to the story?
2. Does Mrs. Turpin believe she is prejudiced? How can you tell? Is she?
3. In paragraph 138, Mrs. Turpin is compared to Job – is the comparison apt? Why?
4. Why does O'Connor have Mrs. Turpin say "Thank you Jesus" right before she's hit with Human Development? Is it only ironic, or does it have deeper meaning?
5. Why does Mary Grace strike Mrs. Turpin – and not the "white-trash woman"?
6. What mystery does Mrs. Turpin find in the hogs (para 190) – and why does she look to hogs to find it?
7. Who is Mrs. Turpin speaking to in paras 180-186? Is this the way you usually talk to this person? What is this person’s answer?
8. What's the climax of the story? What's the crisis? What is the conclusion?
9. Does Mrs. Turpin ultimately accept or reject the offering of Grace?
10. What is the narrator's attitude toward Mrs. Turpin at the beginning and end of the story? Point to specific examples that show this. Does it change?
Group Questions

1. What’s the role of violence in O’Connor’s fiction? How does it play into Southern values, as explained in the section “Literature of the South” in the textbook?
2. What do the stories (both Ellison’s and O’Connor’s suggest about race relations in the American South in the mid twentieth century? Develop several different ideas or statements on this.

3. All of these stories (Ellison’s and O’Connor’s) involve an epiphany or initiation of some kind (see "What is an Initiation Story?" page 254). For each story, state what the main character learns, explain how the story shows this.
4. O'Connor often uses religious themes -- grace, salvation, redemption, sin -- in her work. How does she move from the sacred to the secular? Write an essay arguing how the religious ideas in her work connect to broader, more generally humanist ideas.

Poetry
For Poetry

“Another feature of the language of books involves a beginning understanding ot what might be called “literacy devices,” such as figurative language, particularly metaphor and simile. Consider these similes trom the example above: “cheeks like rose petals, and hair like golden silk.” Such phrases are both linguistically lovely and cognitively demanding. Children are being asked to compare “cheeks” to “rose petals” and “hair” to “silk.” In the process, they are gaining not only vocabulary skills, but also practice in the cognitively complex use of analogy.  Analogical skills represent an extremely important, largely invisible aspect of intellectual development at every age” (Wolf 89)  FOR POETRY
“For every thinking person each verse of each poet will show a new and different face every few years, will awaken a different resonance in him. . . . The great and mysterious thing about this sensitively, and the more sensitively, and the more associatively we learn to read, the more clearly we see every thought and every poem in its uniqueness, its individuality, in its precise limitations” — Hermann Hesse 

Jennette Winterson: “When people say that poetry is a luxury, or an option, or for the educated middle classes, or that it shouldn’t be read at school because it is irrelevant,” she says, “I suspect that the people doing the saying have had things pretty easy. A tough life needs a tough language — and that is what poetry is.”

The other thing a working-class kid learns about the life of the mind, she says, is this: “Whatever is on the outside can be taken away at any time. Only what is inside you is safe.”
“Hard Rock Retruns to Prison from the Hospital for the Criminal Insane” (479)
Pick up on how he’s defined – speaker of poem, where it takes place.
Discuss then go to My Lobotomy 

Then “It Dropped so low”

If time remains, “Shall I compare thee” (569)

“Those Winter Afternoons” – another love poem



Emily Dickinson
It dropped so low – in my Regard –
I heard it hit the Ground –
And go to pieces on the Stones
At bottom of my Mind –

Yet blamed the Fate that flung it – less
Than I reviled Myself,
For entertaining Plated Wares
Upon my Silver Shelf –

Poetry day 2

Kim Addonizio 

___________________________________________________________________________________________________________________________________________________________________________________________________________

FIRST POEM FOR YOU

1994

I like to touch your tattoos in complete 

darkness, when I can’t see them. I'm sure of 

where they are, know by heart the neat 

lines of lightning pulsing just above 

your nipple, can find, as if by instinct, the blue 

swirls of water on your shoulder where a serpent 

twists, facing a dragon. When I pull you 

to me, taking you until we're spent 

and quiet on the sheets, I love to kiss 

the pictures in your skin. They'll last until 

you’re seared to ashes; whatever persists 

or turns to pain between us, they will still 

be there. Such permanence is terrifying. 

So I touch them in the dark; but touch them, trying.

May Swenson

______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
FOUR WORD LINES

1967

Your eyes are just 

like bees, and I 

feel like a flower. 

Their brown power makes 

a breeze go over 

my skin. When your 

lashes ride down and 

rise like brown bees' 

legs, your pronged gaze 

makes my eyes gauze. 

I wish we were 

in some shade and 

no swarm of other 

eyes to know that 

I'm a flower breathing 

bare, laid open to 

your bees' warm stare. 

I'd let you wade 

in me and seize 

with your eager brown 

bees' power a sweet 

glistening at my core. 

Thomas Carper

______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
FACTS



1991
It is important that a son should know 

His role, and should be told the woman's role, 

And know it is effeminate to show 

Emotion, or the least lapse of control 

That might mean caring for another man-- 

Even a father. "Never say, 'I love 

You,' " I was told. If ever tears began 

After an argument, he would reprove 

Me mockingly: "Only fags cry." The first 

Time that he said this to me, I misheard 

The slangy phrase, but knew my tears were worst 

Of possible betrayals. Yet that word 

Stays with me, and when my father shall die, 

No man will weep because only facts cry.

Ruth Whitman

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
CASTOFF SKIN


1973

She lay in her girlish sleep at ninety-six,

small as a twig.

Pretty good figure

for an old lady, she said to me once.

Then she crawled away, leaving

a tiny stretched transparence

behind her.  When I kissed her paper cheek

I thought of the snake,

of his quick motion.

Lecture The Things They Carried

Things They Carried Day 1
Things they Carried Day 2 | Things They Carried Day 3 |
Focus class 1 On the Rainy River; Sweetheart of the Song Tra Bong; The Things They Carried

Quiz 1
1) Who wrote this novel? (when discussing, address idea of narrator v. author)
2) What is one of the things the men carry in “The Things They Carried"?

3) What’s the main reason Lt. Cross cries in “The Things They Carried”?
4) Why is the camp in “On the Rainy River” on the border with Canada?
5) “In the Field” – What kind of “field” is this?  What have the villagers used this field for?

6) What’s the domino theory?
7) Who is Ho Chi Minh?

8) Who are the VC?
9) What is an M16

10) In “Sweetheart of the Song Tra Bong” What does Mary Anne have around her neck?

11) Bonus – what weapon does Mary Anne end up using?

1) Who wrote this novel? (when discussing, address idea of narrator v. author)

2) What is one of the things the men carry in “The Things They Carried"?

3) What’s the main reason Lt. Cross cries in “The Things They Carried”?

4) Why is the camp in “On the Rainy River” on the border with Canada?

5) At the end of “How to Tell a True War Story” the narrator states some of the things he thinks the war is really
6) What’s the domino theory?

7) Who is Ho Chi Minh?

8) Who are the VC?

9) What is an M16

10) In “Sweetheart of the Song Tra Bong” What does Mary Anne have around her neck?

11)  what weapon does Mary Anne end up using?
12) “In the Field” – What kind of “field” is this?  What have the villagers used this field for?

13) “Speaking of Courage” What is Bowker doing for most of this story?
14) What does the chapter “Ghost Soldiers” reveal about Azar?

15) “Lives of the Dead” how does Timmy keep Linda alive?

1) “Speaking of Courage” What is Bowker doing for most of this story?

2) What is Bowker haunted by?

3) “In the Field” – What kind of “field” is this?  What have the villagers used this field for?

4) What does the chapter “Ghost Soldiers” reveal about Azar?

5) “Lives of the Dead” how does Timmy keep Linda alive?

Choose two of the secondary sources on the lesson plan for The Things They Carried.  Read them, and copy out at least two quotes from each source for a minimum of four quotes.

Works Cited and citations for each.

As discussed in class, we’re coming up on the novel for the semester.  And as I suggested in class, you should get an index card to use as a bookmark and to note annotations.  The reason? It’s difficult to quickly search all your annotations in a longer work.

You may be wondering “What do I annotate?” For starters, review the Things They Carried lesson plan (especially the group questions), and then the essay topics for Essay #2 on “Course Documents.” 

In general, you should divide up your card into squares: see suggestions for labeling the boxes below

Note card for Things They Carried
Truth

reality

Story

Perception

Love

Loss/Grief

Annotate as you’ve been doing this semester with one difference: write the page number of the annotation in the appropriate box.  Can you develop your own labels for the boxes as you see patterns emerge? Yes. 

The goal here is to make your reading count.


First Day

Reading novels in general; background; characters in the story; truth and reality

Novel – 
General: 
Setting, 
Characters, 
Story

Begin going into story

General: Ask what students know of the Vietnam War.

Go to page 40 of novel – then 45.

The times:

The 60s were a time of change and turmoil.  As a society, America moved from an acceptance of authority (the Eisenhower years [ex-general] stasis) to a questioning of authority (JFK [young – committed to change])

1954 CIA funded covert operations against North Vietnam in 1954

1957 Little Rock Schools integrated w/ federal troops

1961 Freedom rides in the south

1963 Kennedy Assassinated

1964 Gulf of Tonkin Resolution

1967 Seventy cities experience black riots

1968 Tet Offensive

1968 Martin Luther King

1968 Robert Kennedy assissanated

1975 Last helicopters leave South Vietnam

From Levitt towns to communes

What does change do to some people? 

Look at epigram of novel – From what war is it from?  Why the Civil War; why not, say, WWI or WWII?

The Novel itself

Characters – distinguish between them.

Tim O'Brien: Jimmy Cross: Martha: Elroy Berdhal: Kiowa: Ted Lavender: Lee Strunk: Dave Jensen: Rat Kiley: Mary Anne: Mark Fossie: Norman Bowker: Kathleen, Azar, Bobby Jorgenson, Linda: 

Themes

Courage; What is truth? What is reality?; imagination; the power of stories; hallucinations; love

Ghosts/history/memory? “Things They Carried” – connect to “Ghost Soldiers” and “Lives of the Dead”

Use photograph of Hitler – then use caricature or painting that shows him as evil.  Then ask which is the “truest” portrait
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· Let’s start with the writer: How many Tim O’Brien’s are there?  Are they the same?

· (Bring in several novels that do not have “A Work of Fiction”  written on them) What’s odd about the title page compared to the other novels?

· What about the dedication then?

· Page 83 – have the students explain this.

see things they carried question file
“Things They Carried”

· Why is the first story/chapter -- “The Things They Carried” –  so precise in its description of the equipment and other things the men carry?  What does this do to your understanding of the events in the book?  Does the artificality of the listing/repetition make the events seem more or less “real”?  Why?  Is there a a connection between this idea of “reality” and the placement of the story in the book?

· Now how does he undercut the “reality” of all these things?  Does he describe some things that are so concrete?
· Consider the following sentences “It wasn’t cruelty, just stage presence.  They were actors” (20).  Why? Why characterize the soldiers as “actors”? And what effect does this have on their actions – and our understanding of them?

· Why the accumulation of specific weight and specific detail in the lists of the things they carry?  What effect does it have on the reader?

· Why give away that Ted Lavender will be killed in the story so early?  Isn't this giving away “the plot”?  Just what is this story “about”

· What is Lt. Cross crying about (17)?

· Why is this the first story/chapter in the novel?  How does it connect to the other stories?

“Love”

· How does “Love” effect your understanding of “Things”?

· Who is the “Tim” in the story?  Is it the same Tim that wrote the book?

· Given the definition in the packet, how is this “postmodern”?

“Spin”

· How does this story function as a foreshadowing for the rest of the novel?  Pick out details and explain.

· Why did O’Brien decide to include this story?

“On the Rainy River”

· Why does the narrator work in a pig slaughter house? Does it foreshadow his experiences in Vietnam in some way? See, especially, page 42.

· Why is Tim so upset with the people that support the war?

· At several times in the story (50, 54, 57-59), Tim slips into an almost hallucinatory state.  Why?  What effect does this have on our understanding of Tim as a character and on the theme of imagination (cf. “Things They Carried”)?

· What is “courage” to the narrator?  Given the story, do you agree or disagree with him?

“How to Tell a True War Story”

· Which is more disturbing: the baby water buffalo scene (78-79) or death of Dave Jensen (84)?   Why?

· Which "True" is he talking about in the title of the story/chapter – the "happening-truth" or the "story-truth" ("Good Form" 179)?  How can you tell – or not tell?  Does O'Brien feel this distinction is important?  Why or why not?
“Things They Carried”

1. Why is this the first story/chapter in the novel?  How does it connect to the other stories?

2. Why give away that Ted Lavender will be killed in the story so early?  Isn't this giving away the plot?  And why are the details of his death revealed in layers?

3. Why does he give away “important” plot details?  For instance, in “Things” we know early on that Lavender died – and the same goes for Lemon in “How To Tell a True War Story.” Specific questions to ask to find out the way?  Okay, “How does that effect our understanding of the story “ and “What effect does it have on the reader?” “What does doing this emphasize?”

“On the Rainy River”

4. Why does the narrator work in a pig slaughter house? See, especially, page 42.

5. What is “courage” to the narrator?  Do you agree or disagree with him?

6. What is Elroy Berdhal’s function in the story?  Why not just have O’Brien standing on a windswept prominence, debating whether he should go to Canada or not?  What does Berdhal represent?

“How to Tell a True War Story”

7. Which is more disturbing: the baby water buffalo scene (78-79) or death of Dave Jensen (84)?   Why?

8. Consider the relevance of the following quote to the entire story: "Absolute occurrence is irrelevant.  A thing may happen and be a total lie, another thing may not happen and be truer than the truth" (83).  How does this relate to 1) the story itself; 2) the nature of story telling in general?

9. Which "True" is he talking about in the title of the story/chapter – the "happening-truth" or the "story-truth" ("Good Form" 179)?  How can you tell – or not tell?  Does O'Brien feel this distinction is important?  Why or why not?

How a summary misses the point.

How to tell a True War Story

Rat Killey, the medic writes to a friend’s sister about the death of her brother.  The narrator keeps pointing out the ways to tell that this is a true story. His  friend was playing catch with Rat, and stepped to the side coming down on a mine.  He goes into great detail about the gore of the accident, then says that the story  is fake.
Things They Carried Day 2
Truth and reality again – why the book “lies” to readers; use of symbolic/figurative language;  Loss; memory; revenge; metafiction/postmodern
“Rainy River”

“Speaking of Courage”

“Good Form”

“How to Tell a True War Story”
“Rainy River”

· Finish background on war and shift to language – 
· Amour meat packing – gun, etc.  He’s been in “war” and doesn’t like it.
· Move to Elroy: and courage

“Speaking of Courage”

“Good Form”

“How to Tell a True War Story”

· Discuss the nueroscience of memory: how it’s all constructed and how the only true memory is the first one.
· Go to the different times Lemon dies

· Love story: the letter Kiley writes: it’s clear he feels love 

· but mention how he’s stuck in a Vietnam mode and can’t tell that what he writes to the sister is creepy.

· Here or earlier, analogy of me on trial for murder: three people: me, friend who is my alibi, person in holding cell with me the night I was arrested – and who has been promised reduced time if he testifies.

· my buddy stumbling over what we were doing that night,

· person I was in holding cell with says 

If time remains, start going over questions for essay.

Story 

Define “story.”  What’s the difference between the story of the Pilgrims and when someone says “Lemme’ tell you a story about. . . .”

38 “Stories are for eternity, when memory is erased.

180 “What stories can do, I guess, is make things present” cf. 240

From Ayto, John Dictionary of Word Origins
History: Etymologically, history denotes simply “knowledge’; its much more specific modern meaning is decidedly a secondary development.  Its story begins with Greek istor ‘learned man,’ a descendant of Indo-European wid- ‘know, see,’ which also produced English wit and Latin videre ‘see.’  From histor was derived historia ‘knowledge obtained by enquiry,’ hence ‘written account of one’s enquiries, narrative, history.’  English acquired it via Latin historia, and at first used it for ‘fictional narrative’ as well as ‘account of actual events in the past’ (a sense now restricted to story, essential the same word but acquired via Anglo-Norman).

Story: Story comes via Anglo-Norman estorie from Latin historia ‘account of events, narrative, history’ (source also of English history and storey).  It orginally retained the senses ‘factual account of past events’ and ‘past events in general,’ but since the 17th century these have gradualy been taken over by history, and the use of story has been concentrated more on ‘fictional narratives.’

XVIII (765 in Textbook
Shall I compare thee to a summer's day?

Thou art more lovely and more temperate:

Rough winds do shake the darling buds of May,

And summer's lease hath all too short a date:

Sometime too hot the eye of heaven shines,

And often is his gold complexion dimm'd,

And every fair from fair sometime declines,

By chance, or nature's changing course untrimm'd: 

But thy eternal summer shall not fade,

Nor lose possession of that fair thou ow'st,

Nor shall death brag thou wander'st in his shade,

When in eternal lines to time thou grow'st,

  So long as men can breathe, or eyes can see,

  So long lives this, and this gives life to thee.

How does this connect with the O’Brien’s view of story.

What’s the last word of the novel?

Truth
On “Truth” and “reality” and “art”

· Page 180 – which paragraph is “true”?  which one sounds “true”

“Sweetheart of the Song Tra Bong”

1. Trace the transformation of Mary Anne “Sweetheart:” she changes from ____ to _____.  What could she symbolize?  Why/how?

“In the Field”

2. How does the metaphor of the “shit field” resonate throughout the story.  See, for example, bottom of page 163.

3. Who does O’Brien (author) suggest contributed to Kiowa’s death?  (164, 166, 170, 176, 179) Why does he have different people take the blame – what does this ultimately show about the cause of Kiowa’s death?  And who showed Kiowa the picture of Billie?

General

4. Water runs throughout this story, from the Jersey shoreline (the pebble from Martha), to “Rainey River” the lake in “Speaking of Courage,” the flooded paddy in “In the Field,” and the return to the paddy in “Field Trip.”  Does the symbolic meaning of water stay constant throughout?   Does it change?

5. What’s the effect of the seemingly random short short stories/chapters (“Enemies” “Friends” “Stockings” “Church”)?  Both generally (i.e. as a group) and more specifically (individual stories) 

6. If you were dividing up this novel into three broad sections/time periods, how you divide up the individual stories/chapters?  Now why does O’Brien mix these up instead telling the story straight?

7. How does the narrator change?  From what to what?  What stories show this?  Where in those stories?  Does your opinion of the narrator change?

Group questions #1

1. What is Elroy Berdhal’s function in the story?  Why not just have O’Brien standing on a windswept prominence, debating whether he should go to Canada or not?  What does Berdhal represent?

2. Think about the following story connections: “Things They Carried” – “Love” / “Speaking of Courage” – “Notes.”  What is O’Brien attempting to construct/show with these stories pairs?  It may help to connect these story pairs to “Good Form.” Why does O’Brien include this (“Good Form” chapter?  Why doesn’t he place this chapter earlier?

3. In an interview, O’Brien writes that “If there is a theme to the whole book it has to do with the fact that stories can save our lives” (qtd. in Publishers 202).  How does the novel show this? Trace out this theme in the novel by showing that, indeed, the novel does argue that “stories can save our lives.”

4. Though ostensibly a war novel, the stories touch on many other issues as well.  What, for instance, does the novel suggest about ____, _____, love, courage, how people cope? 

Things They Carried Day 3
How to Tell a True War Story

· Perception
· Different times Lemon dies

· Lemon’s sister v. Rat’s letter
· VC Baby Water buffalo

· Why more upset

Lives of the Dead

· First sentence: how can a story save your life (give students a while to answer, then prompt them to connect to Bowker – how he couldn’t tell a story and lost his life)

· End of the novel -- metafiction

Comments/questions

Secondary Sources

Review Essay Questions and show possible divisions with thesis statements.

Quick question: what’s the purpose of “Ghost Soldiers”?

General questions from old group questions and others

“Sweetheart of the Song Tra Bong”

· Trace the transformation of Mary Anne “Sweetheart:” she changes from ____ to _____.  What could she symbolize?  Why/how?

“In the Field”

· How does the metaphor of the “shit field” resonate throughout the story.  See, for example, bottom of page 163.

· Who does O’Brien (author) suggest contributed to Kiowa’s death?  (164, 166, 170, 176, 179) Why does he have different people take the blame – what does this ultimately show about the cause of Kiowa’s death?  And who showed Kiowa the picture of Billie?

· Why does Bowker taste the water at the end of “Speaking of Courage” (173)?

“The Lives of the Dead”

(a series of great questions from Todd Pierce)

· Reread the first paragraph of "The Lives of the Dead." How does O'Brien set  us up to believe this story? What techniques does he use to convince us this story  is "true"? In general, how are details used in this collection of stories in such  a way their truth is hard to deny? 

· In your opinion, why does O'Brien chose to include this story about a young  girl, named Linda, in this collection? What does it accomplish? 

· In many ways, this book is as much about stories, or the necessity of stories,  as it is about the Vietnam war. According to O'Brien, what do stories accomplish?  Why does he continue to tell stories about the Vietnam war, about Linda? 

· Reread the final two pages of this book. Consider what the young Tim O'Brien  learns about storytelling from his experience with Linda. How does this knowledge  prepare him not only for the war, but also to become a writer? Within the parameters  of this story, how would you characterize Tim O'Brien's understanding of the purpose  of fiction? How does fiction relate to life, that is, life in the journalistic or  historic sense? 

· Would it change how you read this story, or this novel, if Linda never existed?  Why or why not?

· Why did the “real” Tim  O'Brien construct a fictional character named “Tim O’Brien”? What did that accomplish in this novel? Would this strengthen or weaken a book about "truth"? How/why?

· Finally, if O'Brien is trying to relate some essential details about emotional  life--again, as opposed to historic life--is he successful in doing that? Is he  justified in tinkering with the facts to get at (what he would term) some larger,  story-truth? 

Postmoderny questions
· Why is the book structured in a non-linear fashion?  How does connect with the themes of the novel?

· What’s the Climax – or is there one?
Questions on more general aspects of the Novel
· O’Brien “[my] concerns as a human being and  . . . as an artist have at some point intersected in Vietnam – not just in the physical place, but in the spiritual and moral terrain of Vietnam” (qtd. in Kaplan 4-5)

· What’s the effect of the seemingly random short short stories/chapters (“Enemies” “Friends” “Stockings” “Church”)?  Both generally (i.e. as a group) and more specifically (individual stories) 

· If you were dividing up this novel into three broad sections/time periods, how you divide up the individual stories/chapters?  Now why does O’Brien mix these up instead telling the story straight?

· How does the narrator change?  From what to what?  What stories show this?  Where in those stories?  Does your opinion of the narrator change?

· Which stories that we’ve read so far “A&P,” “Everyday Use,” “A Rose for Emily,” “Greasy Lake,” “Shiloh,” “Cathedral,” “Revelation” do the stories/chapters in this novel connect/relate to?  How?

· Is “Things They Carried” a war story or a love story?

· What function does the list of supposedly “fragments that have no beginning and no end” (36 and the end of 37) serve?

· How long is the narrator at the Tip Top Lodge? 6-7 days.  Why not another number?

· Why all the repetition: cf. “How to Tell a True War Story” we learn of Lemon’s death at least four?? different times? (narrator is trying to make the event real to you)

· Why does Bowker taste the water at the end of “Speaking of Courage” (173)?  Doing what he thinks he should have done to earn the silver medal

· Who is the soldier looking his picture of Bille?

Things they Carried Day Three
Group questions #2
1. Consider the relevance of the following quote to the entire story: "Absolute occurrence is irrelevant.  A thing may happen and be a total lie, another thing may not happen and be truer than the truth" (83).  How does this relate to 1) the story itself; 2) the nature of story telling in general?

2. Much of the novel deals with questions of truth: write an essay that first states O’Brien’s definition of truth (“For O’Brien truth is _______.”) and then explains how the novels illustrates this definition.

3. How does one of the questions O’Brien raises in the novel – the slipperiness of truth, the ease with which people can be fooled, the apathy and willful ignorance of much American society, etc. – manifest itself in 21st century America?  Another way of answering this questions is to ask yourself “How is this novel still relevant?”

4. Using the description of postmodernism from the packet, explain how the novel can be interpreted as a postmodern novel.

Critics on O’Brien

Kaplan, Steven.  Understanding Tim O’Brien. Columbia, South Carolina: U of South Carolina, 1995.

“All of his books deal in one form or another with the theme of courage, and he equates courage in all of his works with having the moral integrity and strenght to take control of one’s life and do what one knows is ethically right” (Kaplan 8)

“memory, imagination, and storytelling are thre words that summarize his major concerns as a writer” (Kaplan 9)

For O’Brien “In fiction, the limited facts of memory and reality are reconstructed, and a boundary is crossed into a realm of infinite possiblities” (Kaplan 9)

“A main theme of his writings is that people create and live their lives with the help of memory and imagination” (Kaplan 9)

“The repetition of minute facts and seemingly insignificant expressions gradually penetrates a reader’s consciousness as the novel [Ging After Cacciato] unfolds, so that they constantly gain in importance and vividness” (Kaplan 17)

“One explanation for O’Brien’s habit of varying and echoing and repeating phrases and thoughts and scenes and stories in his writings is that this stylistic device mirrors his notion of ficiton as a means for conveying the fluidity of all experience.  According to O’Brien’s approach to fiction, one can use the same phrase or tell the same story again and again, and yet each time one does so, the phrase or the story somehow takes on a new character.  Fiction and language for him do not mirror life: they transform life” (Kaplan 18)

in Things “O’Brien emphasizes the magical powers of storytelling.  He also takes the readers straight into the middle of the process through which facts and memory are transformed into fiction” (Kaplan 171)

Tim O’Brien. Interview. Fresh Air. Terri Gross.  April 21, 2000.  WNYC.

On why he makes reader wonder what is truth and what is fiction in Things They Carried “I love to play; fiction should be fun” (Fresh Air)

On using Tim O’Brien as a narrator: “by typing sentences with the word Tim in them, I felt myself going down deeper, deeper, deeper” into his own experiences in Vietnam.(Fresh Air)

Herzog, Tobey, C.  Tim O'Brien. Twayne's United States Authors Series No. 691.  New York: Twayne Publishers, 1997.

"True, the real Tim O'Brien did ponder fleeing to Cnada in the summer of 1968, and the thoughts and fears of the real Tim O'Brien did mirror those of his fictional counterpart.  Yet the incidents on the Rainy River simply did not occur" (Tobey 2)

"According to the author, the focus should be on the emotional truths -- story-truths-- in his short stories and books.  Morever, as O'Brien privately admits, understanding the who, what, and why of th ereal son, solider, and author is not an easy task; it is a quest that O'Brien himself is still struggling to complete and may never fulfill" (Tobey 2).  I think I understand him now.  O'Brien seems to suggest that memoirs, by posing as a non-fictive -- "real" -- portrayal of events is really false, because no one really knows, at some deep level, what really occurred.  We're all locked in our own expriences.

"Tim O'Brien observes that `everything that I am doing flows out of the life I have led.'" (qtd. in Tobey 3)

On the personal in his work: "[it's] not only numerous, but they're alos incredibly important in my work: the father theme, the theme of heroism, the theme of history and war, the theme of loneliness and alienation, the theme of the importance of imagination in our lives as a way to escape and to change the owlrd.  There's also the theme of magic which runs through all of my work" (qtd. in Tobey 4)

O'Brien's mother: "she cared about were the commas, apostrophes, and dashes go, things that in the long run make a huge difference to a writer.  Without comman of the code, which is English Grammar, you cannot fulfill yourself as a writer.  You can't make full use of the English repertoire" (qtd. in Tobey 7)

O'Brien on the middle-class America: "a peculiar sort of ingrown smugness . . . a kind of smugness with respect to personal virtue.  A kind of smugness that takes delight in ignorance in some way.  Those high-falutin' Easterners, those crass Westerners, those redneck Southerners" (qtd. in Tobey 8)

College: writers that he felt moved by Hawthorne, Joyce, Faulkner, Hemingway, and Dos Passos (Tobey 10)

"As O'Brien admits, he was not then nor is he now a pacifist; instead, he believes that certin wars are justified, such as World War II and possibly Korea.  In the summer of 1968, however, he vehemently opposed Vicetnam and analogous wars (the Spanish-American War, the Crimean War, and the Boer War) -- and he still does.  Citing political and humanistic grounds, he believes that a legitmate war rquiers 'some sor tof just cause,' not a war fought to impose one country's will ont eh 'legitimate aspirations and desires of another nation (Herzog, Interview).  He also notest tha from his perspectve 13, a wide range of moral, legal, philosophical, hitorical, and factual ambiguities clouded the issues and complicated America's entry into Viet Nam" (Herzog 12-13)

on joining the army "In my case I committed an act of unpardonabe cowardice and evil.  I went to a war that I believed was wrong and participtaed in it actively.  I pulled the trigger.  I was there.  And by being there I am guilty" (qtd in Herzog 14)

Was radio operator in Viet Nam (Herzog 16)

"In a year, I only saw the living enemy once.  All I saw were flashes from the foliage and the results, the bodies" (qtd. in Herzog 17)

"Time is scrambled in our memories and in our imaginations and in our dreams . . . . We don't remember events, most of us, always in chronilogical order" (qtd. in Herzog 22)

"If you were to go through my manuscripts and look at the changes I make in the final stages of editing a manuscript, editing the proofs, even making changes for the paperback edition of In the Lke of the Woods, you would see that every comma matters to me.  The rhythm of every sentence matters to me; the look of the page matters, the blend of elements" (qtd. in Herzog 23)

Influences:

"Shakespeare (themes, dramatic monologues, and deft use of flashbacks in such plays as Hamlet, Macbeth, King Lear, , and The Tempest"; Hemingway (clarity of sentences but a distrubing simplicity in his moral philosophy); Falukner (the ambiguity, complexity, and mystery of content and structuer at the heart of his stories; Fowles (the moral significance of his themes); Joyce ( a master of language and story structure); and Conrad (despite his awkward sentences, a simple, direct, and clear storytelling by 'one of the two or theree greatest writers who ever lived'' (Herzog 23)

"O'Brien indicates that his goal as a writer is to be 'read by the centures' -- but not as a war writer.  He bristles at this narrow label often pinned on him: 'It's like calling Toni Morrison a black writer or Shakespeare a king writer" (Herzog 23)

"The Vietnam War affords a familiar moral and physical terrain that engenders inherent intensity, conflict, and genuine emotions.  As a writer, therefore, he doest not have to work at creatgin these elemnets in a story but instead can explore deeper moral, policial, and human issues that are timelesss and not confined to the battlefield.  The subject of war becomes a starting point for O'Briens's self-described quest for 'everness' and 'alwaysness' to his writing.  Consequently, his broad themese relate to his ultimate goal of having his works contribute to 'understading the war of th eliving' (McNerney, Interview 24) -- individuals' daily struggles with issues of conscience, despair, deteriorating relatiosnhips, evil, temptation, moral dilemmas, self-discovery, and, of course, mortatlity.  And at the heart of an O'Brien story is the mystery that is related to these characters, outcomes, and truths and that is ultimately shared by readers and the auhotr.  This underlying focus of O'Biren's writing is what Catherine Calloway labels a postmodernist interest in the 'probliectmatic natuer of relaity, a process that engages both the protagonist and the reader'" (Herzog 24).

"Like his characters, author O'Brien frequently cannot answer the questions about human motives and desires he has raised.  Rather htan forcing an answer, he simply lets the ambiguity develop in the story, building it into the structure, characters, and themese as he explores possibilities: 'Like all things that aer interesting to me, I don't want to ebe positive.  To be positive explains itself, and the world doesn't usually explain itself.  The world usuaully has mystery . . . .  Too many writers want to solove their own mysterieis.  That's what kills books" (Herzog 25)

"the 'noble lies' created by a writer's imagination become vehicles for arriving at a higher level of truth: 'Lies aren't always told just to lie; lies are sometimes told, and always stold by good ficiton weiters, to get at the truth,' which O'Brien labels 'story-truth'.  This truth, portrayed by authors and felt by readers, contrasts with 'happening-truth,' which is lived by authors and characters.  The latter contains the facts of an event, the surface details; the former presents the udnerlying truth of events, the pain and passion surrounding the experience: what is felt 'in your [readers'] bowels, and in your gut, and in your heart, and in your throat'" (Herzog 29)

on the political in his fiction: "I think anything I've ever written has that as its center theme, even more than issues of courage -- hou individual human lives are influence by global forces beyond the horizon" (qtd in Herzog 35)

Things "mirror[s] the soldier's chaotic psychological landscape and the political, moral, and military disorder related to America's Vietnam experience" (Herzog 79)

"The question emerges whether author O'Brien efforts at confusing the reader by including so many of these real facts from his life are more literary tricks?  Ir is the technique part of the overall message of the book about truth, literary lies, angles of perspective, storytelling, and the relationship between memory and imagination?  The answer seems to be the latter; the method is the message illustrating the elusivness of truth.  As he does throughout this interconnected novel, frequently telling the same story from different perspectives and with different information, O'Brien seems to be exploring his own life from different angles that combine facts and invented details.  The results are a heightened dramatic intensity to incidents, increased emotional responses from readers, and perhaps from O'Brien's point of view additional opportunities to explore possibilities for himself and his characters" (Herzog 115)

The solider attempt mind games to exert control, "Such control gained through these mind games is fleeting, however.  Memories can also unsettle and weigh down the mind and spirit; stories can end without closure or certein; and daydreams replacing concentration during a combat mission can kill" (Herzog 119)

O'Brien on Things"If there is a theme to the whole book it has to do with the fact that stories can save our lives . . .  the livingness that's there as you read and that lingers after" (qtd. in Herzog 124)

O'Brien, Tim. "The Magic Show." Writers on Writing. Ed. Robert Pack and Jay Parini.  Hanover, New Hampshire: Middlebury College Press, 1991. 175-183.

"illusion" is "the creation of a new and improved reality" (O'Brien 175)

"Beyond anything, I think, a writer is someone entranced by the power of langauge to create a magic show of the imagination, to make the dead sit up and talk, to shine light into the darkness of the great human mysteries" (O'Brien 177)

"In part, at least, storytelling involves the conjuring up of spirits -- Huck Finn or Lord Jim.  And those spriits, in turn, make implicit moral claims on us, serving as models of a sort, suggesting by implication how we might or might not lead our own lives" (O'Brien 177-78)

"characters [in fiction] live in the way spirits live, in the memory and imagination fo th ereader, as a dead father lives int eh memory of his son or in the imagination of his dauther" (O'Brien 178)

"The more I writh and the more I dream, the more I accept this notion of the writer as a medium between two planes of being -- the ordinary and the extraordinary -- the embodied world of flesh, and the disembodied orld of idea and morality and spirit" (O'Brien 179)

Writing offers faith: "Faith that as writers we might discover that which cannot be known through empirical means. (The notions of right and wrong, ofr instance.  Good and evil.  Ugliness and beauty.)" (O'Brien 179)  This is the "Story truth" he mentions in Things
"plot is grounded in a high -- even noble -- human craving to know, a craving to push into the mystery of tomorrow" (O'Brien 180)

"A satisfying plot, I believe, involves not a diminution of mystery  but rather a fundamental enlargmenet.  As in scientific endeavor, the solution to one set of problems must open out into another and even greater set. The future must still matter.  The unknown must still issue its call.  One tomorrow must imply the next" (O'Brien 181)

Tim O'Brien. Interview. Publishers Weekly 16 Feb. 1990: 60-61. With Michael Coffey. Rprt. In Dictionary of Literary Biography Documentary Series. Vol. 9. American Writers of the Vietnam War.  Ed. Ronald Baughman.  Detroit: Gale Research, 1991. 199-202.

"My own experience has virtually nothing to do with the content of the book. .  . . Every now and then I would draw on my memories or attitudes about Vietnam, but of the whole time I spent there I remember maybe a week's worth of stuff.  By and large, in the composition of the book, my attention was on trying to geta  feeling of utter authenticity, which meant paying attention t language.  My goal was to write something utterly convincing but without any rules as to what's real and what's made up" (O'Brien Publishers 201)

On why he uses the war: "If there is one fundamental thing. . . it's that I want to write stories that are good.  To do that requires a sense of passion, and my passion as a human being and as a writer intersect in Vietnam, not in the physical stuff but in the issues of Vietnam -- of courage, rectitude, enlightenment, holiness, trying to do the right thing it he world" (O'Brien Publishers 201-02)

On "Sweetheart of the Song Tra Bong"

"My feeling . . . is that what happened to me as a man in Vietnam could happen to a woman as well. And the reasons it didn't were reasons of sociology and demography, not a difference in spirit" (O'Brien Publishers 202)

"If there is a theme to the whole book it has to do with the fact that stories can save our lives" (O'Brien Publishers 202)

""My hope is that when you finish the last page of this book, or any book, there is a sense of having experienced a whole life or a constellation of lives; that something has been preserved which, if the book hadn't been written, would have lost, like most lives are" (O'Brien Publishers 202)

Tim O'Brien. Interview. 15 March 1991. With Ronald Baughman. Rprt. In Dictionary of Literary Biography Documentary Series. Vol. 9. American Writers of the Vietnam War.  Ed. Ronald Baughman.  Detroit: Gale Research, 1991. 204-214.

"The Things They Carried depends upont he triparte structure . . . with Timmy, the little boy; Tim the sergeant in the Vietnam War; and Tim, the writer" (O'Brien 15 March 205).

"One doesn't lie for the sake of lying; one does not invent merely for the sake of inventing.  One does it for a particular purpose and that purpose always is to arrive at some kind of spiritual truth that one can't discover simply by recording the world-as-it-is.  We're inventing and using imagination for sublime reasons -- to get at the essence of things, not merely the surface" (O'Brien 15 March 205)

On Berdahl look seemingly impassively at O'Brien in "On the Rainy River"

"There's a passage in the story indicating that he understands that the two of them are beyond argument, beyond logic or persuasion. And at crucial points in our lives I think it is helpful to have witnesses -- not advisers, not counselors, not people urging us one way or the other.  Rather, the witness is simply there, mute and watchful and supportive, a spiritual presence.  I suppose Elroy may be an analog for conscience.  Or for God.  Or for the feeling you get that dead father might still be looking on as you lead your life, as you make moral choices or fail to make them.  The passage you cited about the gods watching also suggests that they did not pronounce judgement -- neither damnation nor salvation.  That's what I mean by 'mute yet comforting.'  Berdhal does not try to sway the character Tim O'Biren one way or the other. . . . What he needs is silence -- external and internal -- at a point when he is making this terrible moral choice" (O'Brien 15 March 208)

On "The Ghost Soldiers"

"We conceive of courage as purely a virtuous characteristic.  But it can have an ugly side.  Which is what this story investigates" (O'Brien 15 March 209)

"Why dwell on something as horrid as Vietnam? . . . . It has to do with salvaging something from all the waste.  Making art out of savagery.  Making art out of despair and loneliness.  It is not merely wallowing in the past.  It has a lot to do with discovery, a realization that one does not always understand what one has been through.  It is a search not only for a larger meaning but also for clarification of what actually did happen all those years ago. The obsession is not with horror but with making  art out of the horror.  Understanding.  Beauty.  In my case, the real obessesion involves storytelling, exploring, re-exploring the past as a means of forging a new present.  Which is the story itself: the art" (O'Brien 15 March 211).

Planning Essay #2

Day 1

Focus for the day is Reviewing Thesis Statements; Planning; and Secondary Sources
Organization Essay #2

Link on Course Site

http://prod.campuscruiser.com/cruiser/occ/david_bordelon/152_On-Campus_NEW/152oncampus-planning_essay.html
Reasons and Evidence Sheet
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Listing: Repeating Thesis Statement and Divisions

The novel illustrates how the American soldiers in Vietnam coped with the pressures of war by carrying personal things, mocking the enemy, and writing letters.

The novel illustrates how the American soldiers in Vietnam coped with the pressures of war by carrying personal things.

QUOTES AND IDEAS THAT DEAL WITH HOW CARRYING PERSONAL THINGS HELPED THE MEN COPE.

The novel illustrates how the American soldiers in Vietnam coped with the pressures of war by mocking the enemy.

QUOTES AND IDEAS THAT DEAL WITH HOW MOCKING THE ENEMY HELPED THE MEN COPE

The novel illustrates how the American soldiers in Vietnam coped with the pressures of war by writing letters.


Formal Outline

The novel illustrates how the American soldiers in Vietnam coped with the pressures of war by carrying personal things, mocking the enemy, and writing letters.

1) Introduction

a. Discuss coping in general

b. Analogy of coping with a bad test grade v. war

c. Thesis and division

2) Division 1

a. Topic sentence

b. Generalize how objects can help a person cope.

c. Examples from the novel which show this

d. Explanation of how the examples demonstrate coping

3) Division 1

a. Additional examples

b. Explanation

4) Division 2

a. Topic sentence

b. Generalize how mocking something you fear can help a person cope.

c. Examples from the novel which show this

d. Explanation of how the examples demonstrate coping



Mapping
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· What are your topics

· Narrow scope of research (focus on specific chapters – use analogy of DP essays

· Read “Hollow Man”

· Diving in (Characters, plot, setting, style (how story is told, P.O.V., etc)

· Looking for patterns in quotes

· Goal of the class is to find divisions

Thesis and topic sentences

In the novel, The Things They Carried, Tim O’Brien shows that “stories san save our lives” by providing hope and motivation, a means of coping, and by allowing a person to live on through memory. 

In Tim O’Brien’s The Things They Carried, storytelling proves to be of much use as it is a central theme in the book. The entire novel itself is a collection of war stories that are not based on factual truth and are told by characters that are just as equally fictitious. Storytelling functions as a coping mechanism for the soldiers: it can lighten the burden of war, allow the dead to live on, and help illuminate experiences through emotional truth

The Things They Carried shows that people cope by creating stories in order to live, feel and remember. 

In the case of the soldiers in the Vietnam War, coping for them was different. In the novel, The Things They Carried by Tim O’Brien, the characters cope with the war by holding onto love, stories, and meaningful items. 

His novel The Things They Carried, asks us to question what is “truth”; not only concerning The Vietnam War, or even war in general but everything we see and here. Throughout the novel he tells us varying accounts of the same stories, he is increasing vague when answering the question if he had every killed an enemy soldier, and often portrays the characters and the stories they are in as being “true” while insisting the novel is a work of fiction.
Topic Sentences:  

Topic sentence should contain two things: 1) reference to your division, and 2) a reference to your thesis.

For a basic format, try the following starter topic sentence: Insert statement of evidence/division illustrates/demonstrates/shows Insert answer to what the paragraph will illustrate/demonstrate about the thesis.
Sample Topic Sentences

Student Victim . . er . . . example 
The novel can be interpreted as the perfect anti-war story because of O’Brien’s unflinching descriptions of brutality, trickery and symbolism in the young soldiers.

One way the novel is anti-war is through its descriptions of brutality.

The anti-war sentiments come through clearly in O’Brien’s graphic depictions of punishment/torture/brutality/.  Readers see that this brutality leads to mental anguish for veterans.  
In the novel, The Things They Carried, Tim O’Brien shows that “stories san save our lives” by providing hope and motivation, a means of coping, and by allowing a person to live on through memory. 
One way O’Brien shows stories can save lives is by how they help soldiers cope.
By giving the soldiers a way to cope with their emotions/loss/grief, stories can save their lives

Revision essay #2
Day 1

Focus: Organization, Development, argumentative discourse, transitions between sentences, introductions

We’ll be using show and tell again: use an example from the packet – apply to your own essay.

· Organization

· Connecting thesis to division using repetition (see Jackie Geller’s example in packet – focus thesis, connection to topic sentence, how paragraph “reads;” number of times joking is repeated, brainstorming other ways of saying joking
· In class – three things:

· 1 clear topic sentences with repetition

· 2 repetition of division word within paragraph

· 3 develop list of synonyms connected to division word

· Transitions between sentences:  See Lisa’s paragraphs

· Reread section in packet on transitions b/t sentences: ask students to list the ideas for transitions between sentences.
· Introductions: see examples in paragraphs – start with Helen Stafford’s – end with Joni’s
· Purpose of an introduction? 1) engage reader 2) explain focus of essay.  Do these intros do this?

· What makes each intro engaging? Analogy (analogy works: courtroom=truth, magic=questioning of truth), descriptions (see Helen’s intro – witness statements), specific details, contemporary events

· How can you tell focus?

· How do writers move from the analogy to the thesis?

Day 2
Focus: Organization (transitions b/t paragraphs), using sources quiz, secondary sources, 

· Digging deeper again and using argumentative discourse (see Alison’s example in Adding Sources and digging deeper in packet ) If . . . . then clauses; using verb list for citing sources (see packet); using a comparison/contrast; setting up examples – both source and quote from novel.  As a student once told the class, you have go through your thoughts on the quote, and then work on how you can tell them to someone else.
· Transitions between paragraphs

· Quiz on incorporating sources
· Ask if you can copy and paste from the open internet – why not?

· Incorporating secondary sources

· Go to library and use TCLC

Proofreading essay #2
Proofreading #1

Reminder on what we’ve reviewed already: repetition in sentences, transition words, 

Words


Clarity and using imagination

Proofreading #2

Today we’ll focus on wording and transitions between paragraphs

Original Final Draft

Not only does this show that they still blame themselves over the incidents of war it also shows that the brave men of Alpha Company had to go through a lot of hardship and it seemed to be a breaking point in the lives of most of them.

What I would suggest

Not only does this show that they still blame themselves over the incidents of war it, also shows that the brave men of Alpha Company endured much hardship and it seemed to be a breaking point in the lives of most of them.



The Things They Carried
Things
In the chapter “The Things They Carried”  _____ “quote from the novel” (8).

“On The Rainy River” ______________. 

“Lives of the Dead”

Distinguish between the author Tim O’Brien, the character Tim O’Brien, and the narrator. 

Irby, James E. Ed. Labyrinths: Selected Stories and Other Writings. Jorge Luis Borges.  New York: New Directions, 1964: xv-xxiii.

Online sources that are not PDFs will not have page numbers.

Any quote over four lines needs to be block indented.

You block indent in Word by pressing ctrl+m at the beginning of the text that you want to indent. Since the material is indented, you don’t need to use quotation marks.  If it’s from a print source, the page number is included at the end. (22)
Never leave a block quote hanging – comment on the quote starting directly from the margin: no need to tab in.

Use example from Secondary Sources

As the critic Steven Kaplan argues, “______.”

Robin Silbergleid agrees, writing that “_____” (130).

_______ (Silbergleid 130). 

High standards: if you have any questions or hesitancy about a word or phrase in a sentence, let the writer know and revise or rephrase. 
Proofreading samples

 Tim O’Brien The Things They Carried: What is Love Without War


Love is what drops Jane on the couch with a bowl of chocolate ice cream, and what can bring John to Jane’s house with a gun and the intent to kill. “Romantic attachments in adolescence and young adulthood, close friendships, and other forms of human bonding are essential for physiological and psychological well-being. On the other hand, disturbances to the formation of close bonds are a major risk factor for a wide range of psychological disorders”(1 Leckman) What is love other than an emotion with cause and effect, an elaboration for a feeling that always ends in tragedy? When a person views war they don’t see love, they see death, destruction, and anger, but underneath the shroud of hell there is still love, and love can be just as corrupt. Tim O’Brien tells love stories of the men and how they deal with what comes as a price of love. In The things they carried Tim O’Brien elaborates on the longing for love, the loss of love, and the experience of love, the love for others.


Lt. Cross has gone through this war with the constant need for a love he never had. For him a missed opportunity has become an empty memory with no resolve. Eventually he becomes enveloped in this love obsession, and while his men fight and listen to his commands he continually loses himself in a picture, or even just in a thought. Constantly putting his men in danger without a full heart and head has left him with dead men and guilt weighing heavily. It took until Ted Lavander was shot and killed before Cross noticed how enticed he was with Martha, that day he woke up a little “I burned it.  After Lavendar died, I couldn’t . . .” (27 O’Brien). Lt. Cross is afflicted and that guilt will follow him forever. His love cost him the lives of good men and has given him nothing but a guilty conscious. 



“Ignorance in America”
Throughout history there have been average people that stood up for what they thought was right, knowing that if they did there would be serious consequences. For example during the civil rights movement, people like Martin Luther King Jr., Rosa Parks and Malcolm X stood up for what they believed in and became leaders that are well known till this day. But there are those that you do not hear about because they were followers and did not have an opinion of their own. In the novel the Things They Carried, Tim O Brien shows the behaviors of followers during the Vietnam War and how they can be easily manipulated. He discussed the message of uncertainty about the war which is still relevant today, especially during the Iraq War. When it comes to making a life changing decision, people can be easily persuaded by others with deception, to change their perception, and because of ignorance.
Tim illustrated in the novel on how people were easily persuaded by others with deception. He creates a character that has similar characteristics to him. They both went to the Vietnam War, they were writers and they both had the same name Tim Obrien. Just by opening the book and reading it you would believe that the story was based on the author’s experience in the war. In the novel he states that his characters and how things happen was “all made up” (81). Even though he stated that readers till looked past it and wanted to believe the book were real. Also it said on the outer cover of the novel that it was fiction but some people still ignored it and believed that what happened in the novel was true.  Tim Obrien was so convincing that he deceived his readers. The reader’s perception between what was fact and fiction in his book was blurred and uncertain because the story was so realistic. In modern society, this relates to how people in America today can easily be convinced into believing something else. For example, during the Iraq war in 2003 the Americans at first did not agree with the war but with the use of deception they started to agree with the government. They convinced people into thinking that Iraq was hiding weapons of mass destruction and that they were a major threat to America. President Bush also made it seem like it would be a quick and easy war that would not cost much of the taxpayer’s money. But the government under estimated the cost of the war which was “well over $700 billion” (Innocent) and it lasted “seven years”(Innocent). It also seemed like President Bush used fear as a tactic for the Americans to agree with the idea to go to war. He would bring up Al Qaeda and the incident of 9/11 to try and connect Iraq with terrorism. In a speech he gave after 9/11 he stated “Our war on terror begins with Al Qaeda, but it does not end there. It will not end until every terrorist group of global reach has been found” (Byman). By bringing up Al Qaeda, he knew that people would feel anger and pain and would want to have justice against anyone that was involved.  The way the President Bush connected to people is the same way Tim Obrien did with his readers. He made the book seem so real that it could believable and that everything he said about the Vietnam War was real. This is the same way President Bush did with his audience; he made a convincing speech about how Iraq could be a possible terrorist. They both used real life incidents to try to connect with their audiences and they played with their emotions to try to deceive them with deception. With deception comes the change of some people’s perception of other cultures.

Coping with the trauma of War in The Things They Carried
Throughout the story The Things They Carried, by Tim O’Brien, the soldiers are trying to deal with the war that they fought in, and are trying to get over the horrors they witnessed. Coping with the war was difficult for many of the characters in the story. The men were looking for ways to get rid of their feelings of guilt, loss, and anger in any way they could. Those who didn’t find a way to cope suffered and died, like Ted Lavender and Norman Bowker. Coping was one of the most prominent struggles of the story. The novel says that people can cope by telling stories, pretending, and by taking their feelings out on something else
One way to cope with a traumatic event is by telling stories.  The novel itself is a story that O’Brien, the author, is telling in order to cope with the war. In an article written about the novel, it says, “The Things They Carried repeatedly attests to the power of storytelling”(Vernon). In the chapter “Lives of the Dead”, O’Brien deals with the death of his childhood friend by making up stories about her to try to keep her alive and with him. He missed her, so every night he would think about her before going to sleep to make himself dream about her, he even started going to bed earlier to have more time with her. He would have conversations with Linda to try and deal with her death, like he would ask her what it is like to be dead, and she would say, “I guess it’s like being inside a book nobody’s reading.”(232) By telling himself stories when he was younger, he could explain such a mysterious and frightening thing as death to himself.  
Questions about The Things They Carried by Tim O'Brien 

Todd Pierce - Introduction to Short Fiction 

   

"The Things They Carried" 

(1) In what sense does Jimmy love Martha? Why does he construct this elaborate (mostly  fictional) relationship with her? What does he get out of it? 

(2) When is he most likely to think about her? Why is he thinking about her while  one of his platoon members is in the tunnel? 

(3) In what sense is Ted Lavender's death his fault? 

(4) Here is his excuse for allowing his men to be lax: "He was just a kid at war,  in love." Why does Jimmy use this excuse? In what sense does it excuse him? In what  sense, doesn't it? 

(5) Why do the soldiers tell jokes about the war, about killing? 

(6) How is the idea of weight used and developed in this story ("Jungle boots, 2.1  pounds")? How do you, as a reader, feel reading those lists of weight? What effect  does it have on you? 

(7) If this is a story about sacrifice, what does Jimmy sacrifice, and why? 

(8) How has Jimmy changed by the end of the story? How will he be a different person  from this point on? What has he learned about himself? Or to put it another way,  what has he lost and what has he gained? 

(9) Do you think the war will effect him in a different way now that he refuses  to think about Martha? How will it be different? What did "Martha" save him from? 

   

"On a Rainy River" 

(1) How do the opening sentences prepare you for the story: "This is one story I've  never told before. Not to anyone"? What effect do they have on you, as a reader? 

 (2) Why does O'Brien relate his experience as a pig declotter? How does this information  contribute to the story? Why go into such specific detail? 

(3) What is Elroy Berdahl's role in this story? Would this be a better or worse  story if young Tim O'Brien simply headed off to Canada by himself, without meeting  another person? 

(4) At the story's close, O'Brien almost jumps ship to Canada, but doesn't: "I did  try. It just wasn't possible" (61). What has O'Brien learned about himself, and  how does he return home as a changed person? 

(5) Why, ultimately, does he go to war? Are there other reasons for going he doesn't  list? 

  

"How to Tell a True War Story" 

(1) Why does this story begin with the line: "This is true"? How does that prepare  you, as a reader, for the story? In what sense is "this" true? 

(2) In this story O'Brien relates a number of episodes. What makes these episodes  seem true? Or, to put it another way, how does O'Brien lull you into the belief  that each of these episodes are true? 

(3) Find a few of O'Brien's elements of a "true war story" (such as, "A true war  story is never moral.") Why does O'Brien believe these elements are important to  a "true" war story? 

(4) In what sense is a "true" war story actually true? That is, in O'Brien's terms,  what is the relationship between historical truth and fictional truth? Do you agree  with his assessment that fictional truth and historical do not need to be the same  thing? 

(5) According to O'Brien, why are stories important? In your opinion, what do we,  as people, need from stories--both reading them and telling them? 

(6) Why is the baby water buffalo scene (85) more disturbing than the death of one  of O'Brien's platoon members, Dave Jensen (89, top of page)? 

(7) Why does Rat Kiley kill the baby water buffalo? Explain the complex emotions  he experiences in this scene. 

(8) On page 90, O'Brien explains that this story was "not a war story. It was a  love story." In what sense is this a "love story"? Why? 

(9) Finally, O'Brien says that "none of it happened. None of it. And even if it  did happen, it didn't happen in the mountains, it happened in this little village  on the Batangan Peninsula, and it was raining like crazy..." If O'Brien is not trying  to communicate historical fact, what is he trying to communicate? Why change the  details? What kind of truth is he trying to relate, and why is this truth set apart  from historical truth? Is it OK that this "true" war story may or may not be entirely  true? 

  

"Sweetheart of the Song Tra Bong" 

(1) Is this a war story, per se? Does it use those elements we've discussed in class?  If so, who is the main character, and why? 

(2) Again, this story plays with truth. In the first paragraph (101), O'Brien tells  us, "I heard it from Rat Kiley, who swore up and down to its truth, although in  the end, I'll admit, that doesn't amount to much of a warranty." How does O'Brien  engage you in a story which, up front, he's already admitted is probably not "true"?  How does this relate to his ideas for a "true war story" found in an earlier story? 

 (3) How does O'Brien use physical details to show Mary Anne's change? (Think of  her gestures, her clothes, her actions.) How, specifically, has she change? And  why? 

(4) Why do you think O'Brien keeps stopping the story so that other characters can  comment on it. (ie page 108) How do these other conversations add to Mary Anne's  story? 

(5) Does it matter what happened, in the end, to Mary Anne? Would this be a better  story if we knew, precisely, what happened to her after she left camp? Or does this  vague ending add to the story? Either way, why? 

  

"The Man I Killed," "Ambush.," & "Good Form" 

(1) When Tim O'Brien introduces the subject of "The Man I Killed," he does it with  the following description. Why does he start here? Why use these details? "His jaw  was in his throat, his upper lip and teeth were gone, his one eye was shut, his  other eye was a star-shaped hole, his eyebrows were thin and arched like a woman's,  his nose was undamaged, there was a slight tear at the lobe of one ear, his clean  black hair was swept upward into a cowlick at the rear of the skull," etc. 

(2) "The Man I Killed" describes fairly intimate aspects of the dead man's life?  Where do these details come from? How can Tim O'Brien know them? What is going on  here? "(From) his earliest boyhood the man I killed had listened to stories about  the heroic Trung sisters and Tran Hung Dao's famous rout of the Mongols and Le Loi's  final victory against the Chinese at Tot Dong. He had been taught that to defend  the land was a man's highest duty and highest privilege. He accepted this," etc. 

 (3) For the remainder of the story O'Brien portrays himself as profoundly moved  by this death: "Later Kiowa said, 'I'm serious. Nothing anybody could do. Come on,  Tim, stop staring." How would out describe O'Brien's emotional state in this scene? 

 (4) In "Ambush," Tim O'Brien's daughter, Kathleen, asks if he ever killed a man:  "'You keep writing these war stories,' she said, 'so I guess you must've killed  somebody.'" Following this, O'Brien relates two possible scenarios of the death  described in "The Man I Killed" to explain "This is why I keep writing war stories."  In your opinion, why does O'Brien keep writing war stories? 

(5) Reread "Good Form" (it's extremely short). In it, O'Brien tells two more versions  of "The Man I Killed" story. In the first, Tim simply sees a dead soldier, the one  with the star-shaped hole in his cheek, laying at the side of the road. "I did not  kill him." Following this, O'Brien admits that "even that story is made up." In  the second version, he explains the he merely saw many faceless, dead men. Where  does truth reside in this book? What is the connection between O'Brien's actual  experiences and the events in this book? Why is O'Brien using lies to get at "the  truth"? 

(6) In "Ambush," O'Brien tells part of "The Man I Killed" story to his daughter,  Kathleen. Consider that O'Brien might not actually have a daughter. Would that change  how you felt about the story? If he doesn't have a daughter, what is she doing in  this novel? 

  

"Speaking of Courage" & "Notes" 

(1) To begin with, why is this story called "Speaking of Courage"? Assume the title  does NOT hold any irony. In what sense does this story speak of courage? 

(2) Why does Norman Bowker still feel inadequate with seven metals? And why is Norman's  father such a presence in his mental life? Would it really change Norman's life  if he had eight metals, the silver star, etc.? 

(3) What is the more difficult problem for Norman--the lack of the silver star or  the death of Kiowa? Which does he consider more and why? 

(4) Like other male characters in this novel (for example, Tim O'Brien and Lt. Jimmy  Cross), Norman Bowker develops an active fantasy life. Why do these men develop  these fantasy roles? What do they get from telling these fantasy stories to themselves? 

 (5) Why is Norman unable to relate to anyone at home? More importantly, why doesn't  he even try? 

(6) In "Notes," Tim O'Brien receives a letter from Norman Bowker, the main character  in "Speaking of Courage." Why does O'Brien choose to include excerpts of this seventeen  page letter in this book? What does it accomplish? 

(7) Consider for a moment that the letter might be made-up, a work of fiction. Why  include it then? 

(8) In "Notes," Tim O'Brien says, "You start sometimes with an incident that truly  happened, like the night in the shit field, and you carry it forward by inventing  incidents that did not in fact occur but that nonetheless help to clarify and explain  it." What does this tell you about O'Brien's understanding of the way fiction relates  to real life? 

  

"The Lives of the Dead" 

(1) Reread the first paragraph of "The Lives of the Dead." How does O'Brien set  us up to believe this story? What techniques does he use to convince us this story  is "true"? In general, how are details used in this collection of stories in such  a way their truth is hard to deny? 

(2) In your opinion, why does O'Brien chose to include this story about a young  girl, named Linda, in this collection? What does it accomplish? 

(3) In many ways, this book is as much about stories, or the necessity of stories,  as it is about the Vietnam war. According to O'Brien, what do stories accomplish?  Why does he continue to tell stories about the Vietnam war, about Linda? 

(4) Reread the final two pages of this book. Consider what the young Tim O'Brien  learns about storytelling from his experience with Linda. How does this knowledge  prepare him not only for the war, but also to become a writer? Within the parameters  of this story, how would you characterize Tim O'Brien's understanding of the purpose  of fiction? How does fiction relate to life, that is, life in the journalistic or  historic sense? 

(5) Would it change how you read this story, or this novel, if Linda never existed?  Why or why not? 

(6) Assume for a moment, that the writer, Tim O'Brien, created a fictional main  character, also called Tim O'Brien, to inhabit this novel. Why would the real Tim  O'Brien do that? What would that accomplish in this novel? How would the strengthen  a book about "truth"? 

(7) Finally, if O'Brien is trying to relate some essential details about emotional  life--again, as opposed to historic life--is he successful in doing that? Is he  justified in tinkering with the facts to get at (what he would term) some larger,  story-truth? 

Bio on Tim O’Brien

· Grew up in small-town Minnesota (clash of small-town morals with the world)

· Father insurance salesmen – mother teacher

· Went to state college – major political science.  Student body president

· Drafted in Aug. 1968

· Seven months in Chu Lai, Landing Zone Gator – most of time in field. Radio operator. Pinkville was, according to O’Brien  “a bombed out, deserted, horrible place” (qtd. Kaplan 3)

· Wounded two months after arriving in Vietnam

· Spend last five months at a compound and didn’t have to complete patrols

· After war, grad school at Harvard: political science.  Read Plato, Aristotle, Aquinas, Locke, Dante, Machiavelli; never completed studies

· Began writing for the Washington Post 1972—75, where he felt he learned how to write, and began writing his novels while working at the paper. 

From Kaplan Understanding 1-9

Reading Poetry

You have to take time with poetry.  It’s not designed to be difficult, but it uses metaphor and figurative langauge to convey its meaning, which means you have to, well, “figure” out the dual meanings, and, in the process, use your brain to make the connections between the original
Poetry is a performance art as well: meant to be read aloud.

See Koch “The Meaning of Poetry” – scaned article in semester 14 folder
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Chapter 13: Reading a Poem 583-588 (BE SURE TO READ THIS -- IT WILL HELP YOU WITH THE READINGS); "Four Word Lines" (589), "Once in a While a Protest Poem" (644); Both versions of "Richard Cory" (703-704)

Poetry search in old magazines

"Four Word Lines"

· Who is the speaker? Male? Female? How can you tell?

· Who/what is the object of the speaker’s desire? Gender?

· How tone/content of what the speaker play on gender stereotypes?

· Read the title of the poem quickly – how is it a play on words?

· Poets choose words very carefully to convey both meaning – but sound as well.  Read over the poem paying attention not to the meaning of the words but to the sounds? Are the words hard or soft sounding?  Is the appropriate or not appropriate to the subject?  Remember that poets try to equate sound with sense

· Not only are the sound qualities of the words important, but their placement and sounds together.  Are there any rhymes here? How do they contribute to the meaning? Repetition=rhythm=fascinating rhythm

· What's the tone of the poem? Which specific words contribute to the tone of the poem?

· Does the metaphor suit the topic of the poem?  Why or why not?

· From textbook: how does this differ from newspaper prose?

· Is this an effective love poem?

"Once In a While, a Protest Poem"

· What is he protesting?  What is so bad about a picture of a starving women's breast? Anesthesization of society – we become immune to pain and suffering and have to be titilated by sex to pay attention.

· Why does he keep repeating the word "tit" -- and why spell it "tit" instead of "teat"?  What’s the difference b/t using “tit” and using “breast”?

· Why is "cropped" repeated?  Any significance to this word? Why repeat "over and over"

· What are the connotations of the word "silicone"?

· Sentence #2 – in addition to rhyme, etc., poets can use punctuation to add to their meaning.  Read this sentence out loud – what seems added on?  Why?

· Show pictures from Time magazine cover – and letters to editor and their response.

"Richard Cory"

· Who's speaking in this poem?

· How can you tell what kind of people they are?

· what lines words in the poem suggest that Richard was rich?  Which suggest that he was upperclass?

· What is he contrasting here?

· What is ironic about this poem?  see description of irony on page 611

· What's the differences between the pop song and the poem it was based on?

“Saying and Suggesting” (727), "Why Speak Figuratively?" (764), "Metaphor and Simile" (767-68); "It Dropped so Low -- in My Regard" (772); "Castoff Skin" (771); “The Lamb” (1040), “The Tyger” (1040) (Journal #13)

Discuss Research essay: emphasize that first draft is your own ideas

If writing about Carver, I have a two other stories for you to work on.

"It Dropped so Low -- in My Regard" (684)

· What does the first stanza of the poem refer to?  What the speaker mean when she says "My regard" -- what, for instance, can you have regard for?

· How does she make something abstract, concrete?

· What's the difference b/t "Plated Wares" and "Silver Shelf"

In another draft, lines 5-6 read

"Yet blamed the Fate that fractured -less
Than I reviled myself"

Which works better?

!
paraphrase to see what's lost (585-586)

"Castoff Skin" (685); 

· What word connections can you make? 

· Why "Castoff" and not "Shedded" skin?  Castoff implies motive -- she wanted to cast it off

· What's the significance of the quote "Pretty good figure for an old lady" -- what does it say about the woman, and what other words relate to it?

· Is this a poem about death or about life?  

“The Lamb”

· How does religious imagery work in this poem

· Which words suggest peace?

“The Tyger”

· Religious imagery again

· Which words suggest danger

· Why the repetition?

· Why the subtle change b/t the first and last stanza

Given these two poems, which seems to rule? The Lamb or the Tyger?

"My Last Duchess" (661) read this one out loud to help understand it.  Hint one: remember to think about who is giving the information on the Duchess – consider the reliability of the narrator.  Hint two: the Duke is speaking to a marriage broker (someone who handles money matters between a prospective bride and groom) (Journal # 14 The bitter, arrogant tone adopted by the Duke illustrates his haughtiness.) "Disillusionment of Ten O’clock" hint: see question 3 (731)

"My Last Duchess"

· What's the duke's character?  

· What "was" the last duchess like?  But how do you know this; is the interpreter reliable?

· What is the duke's view of art?  Does he feel differently about his wife now that she is a fresco? (cf. "I call/ That piece a wonder, now" 2, last lines about "Taming a sea horse")  Is there any relation between his feelings about art and his feelings about his wife?

· Why repeat (2, 47) "as if alive"

· What do you make of the interuptions 22, 32, 37?

· What's the meaning of lines 34-35?

· What's the last image -- of the bronzed sea horse -- mean?

· What might a political reading of this poem take into considertion?  Note, especially, lines 33-34; 39-43. 

· feminist reading?

· psychoanlytic reading? (fetishes, repression, subconscious, word slip ["Taming a sea horse"])

"Disillusionment of Ten O'Clock" 654

ceinture: sash

· What 2 things are being contrasted in this poem?

· Question 2 What's the difference b/t the connotations of haunted nightgowns and the sailor?

· What's the "disillusionment" of the speaker?  What other words in the poem pick up on illusion -- what's the difference b/t them?

· Does every color have to have some hidden meaning?

"The vividness of the imagination in the dullness of a pallid reality Ronald Sukenick

"Only the drunkard, the irrational [Stevens once wrote that "Poetry must be irrational] man, who is in touch with the unconcious -- represented here, and often elsewhere, by the sea -- can awake his own passionate nature until his blood is mirrored by the very weather." Edward Kessler.

"Facts" (868), "First Practice" (890), "Rites of Passage" (683), “A Little Tooth” (Packet 37) (Journal #15 The military language and imagery of “First Practice” contributes to the poem’s brutal view of football.)

According to the information presented in these poems, what are some of the ways society typcially views masculinity?

Are the poets agreeing with, or criticizing the prevailing views of masculinity? How can you tell?

"Facts" (765)

   1.What's the father's worldview?

   2.Is the speaker being ironic? Does he seem to agree with his father's view of life?

   3.Does he cry at his father's funeral?

   4.Theme of this poem?

"First Practice" (785)

   1.Why does the poet open with an image of a doctor feeling the scrotum of each of the players? How is this symbolic of manhood? Of the millitary?

   2.What military language/imagery is included in this poem? Why?

   3.What was the speaker's attitude toward this event when it occured? What is his attitude now? How can you tell?

 "Rites of Passage" (612)

· What is a rite of passage?

· How are the boys like men?

· How are they like little boys?

· What is she saying about the nature of boy’s games – and adulthood?

· What is she suggesting about their interactions with each other?

· Why is the title plural?  What rites is her son passing through?

Rough Draft Essay #2 Due: Chapter 16 Imagery (741-43): “The Fish” (744); "A Mongoloid Child Handling Shells on the Beach" (732), Both versions of "Shall I Compare Thee To A Summer's Day?" (765-66), “Peeling an Orange” (Packet 37) (Journal #16)

“The Fish”

· How is the fish personified?

· Why is it personified?

· Why does does speaker let him go?

"A Mongoloid Child Handling Shells on the Beach" (655)

· how is the child like the sea?  How is she unlike the other childern?

· Who or what is the "they" in line 4?  The girl and the seashells

· what words which quiet and peace are in the poem?  Which of noise?

· what is the "sea's/small change"?  The sea shells  What are "its slow vowels."  The sound of the ocean in the sea shells.

· Why are the sea shells "broken bits" of the sea itself?

· Question 3: What do the differences between the sea and surf contribute to the poem?

· What's the tone of this poem?  Does it contribute to the meaning?

Theme: There is a quiet beauty to a Down's Syndrome child, similar to those of sea shells, and of the sea itself.  This beauty speaks of the depths of emotion and insight that go unseen and unheard, like the leveling effect of the sea itself.

see exercise #2 on page 659 

“Peeling an Orange”

· Can you tell the genders of the two people?

· Why The World’s Illusion? What’s the connotations of the title

· Why is one of the people crying?

· How does this effect your vision of the scene (i.e. does it modify the idea of them nude)

· How does the language of the poem connect to the actions (i.e. rich colorful language – “sensual” in the full meaning of the word)

· What as the act of sex become to these people?

· Given the last two lines, what’s the tone of this poem?

Note on Shakespeare – keep a notecard in your book and take note of any interesting quotes.

In-class project on poetry

After reading and discussion “Shall I Compare thee to a Summer’s day” and “Peeling an orange,” have students write a love poem of their own.

Encourage them, as Shakes and Adair do, to focus on one central image or metaphor.

Remind them that the best poems are descriptive, and work from the image out, working with particular objects or scenes and using your description (word choice) of the object or scene to convey the emotion or idea you’re trying to convey.

After they get started, tell them the tip of making a list of words associated with their main image (orange>groves>skin>navel) and then incorporating them into the poem.

Eliminate words.

For your journals, continue to pick out an interesting quote:

Born 1564 died April 23, 1616 -- death often noted as the end of the European Renaissance

37 plays

Shakespeare's Theater

Write time and date on board: It's a Saturday, noon, 1600, London.  

You’re a swineherd.  You've travelled in from the country, sold off some swine and you've got money in your pocket and some time to kill.  You, like many other lower-middle class Englishman, had developed a taste for the playwatching. So, you head off to new theater (1599).  The Globe, that opened up last year to see the show that's been knocking them dead: Shakespeare's Hamlet.  A couple of years earlier, you'd seen a revival of Thomas Kyd's Hamlet and you'd enjoyed the ghost scenes, the way Hamlet acted insane -- and the fight scenes.  You were especially satisfied in the end when Claudis gets stabbed: you were right in the front for that scene and got some of the blood on you.

You head out of the marketplace and cross the Thames over London Bridge to a suburb of London -- Southwark or the "Liberties" because it was beyond the range of city authorities --  a place where all the public theaters are because the church and the government views acting as suspect (and also where the criminals, hospitals, lepers, brothels, were).

[Use Transparency]
On the way to the liberties, you notice various royal proclamations (printed up on Broadsides) against the dangers of play-acting, tacked up to the bridge across the Thames. 

1
that it attracts the rabble (excluding you, of course), and you know they're mainly worried about a bunch of working-class folks getting together and complaining about the Queen,

2
that it fosters disease (You did get a nasty rash last time you were in town -- and the one time the plague flared up, all the theaters were closed)

3
and most importantly, that it encourages lying (the actors act like people you know they cannot be) -- commoners even become Kings and Queens!

But you're a loyal subject: you've sworn your allegiance to Queen Elizabeth (though she's getting kinda old), and you fully realize that everything revolves around the Court (or royalty).  You even see the irony of the play being titled Hamlet: the focus for you is on Prince Hamlet and you feel sorry for him, but you realize that for the characters in the play, the focus is on the King and Queen.

The play doesn't start until 2:00, so you mosey over to the Bear Garden to catch some bear-baiting (nothing like seeing a pack of dogs rip into a bear to get your blood up).  After a bit you get bored (if you've seen one angry, bloodied bear, you've seen them all), you head just down the street to the Globe.  

You're pretty impressed by the architecture and the size -- a round building, it holds about 2,000 people

You fish out your penny (average daily wage of an unskilled worker, 5-6 pence) to pay for the open admission -- you don't mind standing for the duration being a "groundling."  You go inside and you notice that, as in other theaters, there is a "Thrust" stage (Draw on the board) with its canvas covering and balcony at the rear (You remember that four years ago, in the old playhouse called "The Theater," the boy who had played Juliet were in town had almost fallen off a similar balcony.  You hoped the company had found a new boy to play the female parts because that one had been a clumsy oaf with a squeaky voice).  As usual, the stage is bare stage, with just a door to exit and enter and what looks like a trap door in the middle of the stage.  

Quite a crowd was there: You saw the usual: a few prostitutes and pickpockets working the crowd, the upper crust in the galleries surrounding the stage, and the vendors selling nuts.

You're looking forward to seeing Hamlet because you already know the basics:

write on board
!
Revenge tragedy:
1
Ghost who calls for revenge

2
Revenger pretends to be insane

3 Revenger needs to die

So you can pay more attention to the words and not worry about the plot.  Still, you're a discriminating pig farmer, and you've heard from a fellow swineherd that Shakespeare takes this basic form -- which has been around for quite a while -- and adds:

!
personal complexity (earlier versions reveled in the gore and violence), 

!
and scope: dealing with issues of political power, relationship b/t men and women, rationality vs. revenge, christianity vs. revenge, the relationships b/t the real and the not real.

Somebody tells everyone to be quiet, and an actor strides out on the stage.  You can tell he's supposed to be a soldier because he's wearing a helmet and carrying a spear, but you don't know yet when the play is set:

Read lines 1-10: explain how it sets up the basics of the play.

Then you just relax and enjoy the first act -- which sets up the whole play for you.

______________________________
Now, unlike the swineherd, you=ve got me around to bore you with important details like the themes in the play.

QUESTIONS
Act I -- Exposition (what's that mean again?): Introduces major characters, the situation, and the conflict

More importantly, it introduces all the major themes:

WRITE OUT EACH THEME ON THE BOARD -- TELL STUDENTS TO COPY
Sickness: I, iv, 90
!
Healthy concealing sickness/ good exterior -- bad interior; "problems b/t nature of reality, and the relation of reality to appearance"

The play opens with an "apparition" an appearance of reality that actually tells that the reality of the Court is false.  A character that is no longer literally "real" reveals the true nature of the court.

If the king is infected, everyone is infected – see remarks by R&G III,iii,15-23 (also uses imagery of joints)

Acting: I,ii,74-74 ("Seems Madam")

!
Similarly, to appear real is to wear a Masks: spying, playing roles, are all themes in the play:

just as the Ghost exposes the reality (appearance of reality is real), a "madman" with an "antic disposition" I, v, 181 (explain the method of citing Shakes.) exposes the reality to the court.  Hamlet himself plays a role: he acts mad, and earlier (I,ii,159), he to decides to hide his feelings.

Masks: I, v, 109 AThat one may smile, and smile and be a villian@ 181 ATo put an antic disposition on@
Supernatural: The ghost

Religion: I, ii, 249 

Madness: I, v, 181+

Reason: earlier and I, iv, 28 on tragic flaw and the overthrow of 
reason

Action: I, v, 26

Fate: I, v, 175 "There are more things . ."

Words/things to watch out for
!
"Apparition", reason, conscious

!
"Seems"/ "seeing" 

!
"assume", "put on" "shape"

!
"Act" -- a metaphor: what does it mean to Act? related to "Play" appearances etc.

Images
!
Poison - both literal and figurative

!
Decay/Death

!
clothes:  

!
Painting 

!
Suicide  

REMEMBER TO CONCENTRATE ON THE TWO FAMILES: HAMLET, CLAUDIUS, GERTRUDE + POLNIUS, LAERTES, OPHELIA
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Hamlet Act I

Before we start, any general questions on Shakespeare?

with actors wearing only a crown and a robe to signify a king.

Act I: mysteriousness: 

Act II & III: appearance v. reality

Act IV & V: Mortality

!
Tragic Hero: complex Goes back to Aristotle who said that the problem with a tragic hero needs to be innate -- part of the characters personality. Hamlet himself offers a definition of a tragic figure (cf. I, iv, 25)   Thus, the tragic hero is imperfect.  What's Hamlet's flaw?

!
Tragic dilemma: you have to make one of two equally difficult choices (rock and a hard place)

!
"Reversal" in tragedy:  When good goes bad

Themes
!
interrogatory mode -- Hamlet and other's are questioning (what's the first line?) "To be or not to be, that is the question"  "To revenge or not to revenge"

!
Riddles: Hamlet's speech (II,ii,170+) the Madness: real or feigned; the player's art, how acting can move a man to tears. riddle of action: act to quickly, or not act quick enough.

These suggest that the play is hinting that life itself is a riddle

Irony

!
Irony: audience knows Claudius is guilty -- who else does? Claudius himeself, Hamlet, Horitio

!
Situational irony: characters do what they think is right, but it is wrong (reversal) -- shows a higher power is at work beyond the ken of mankind

!
Dramatic Irony: the audience becomes like the divinity because we know what others don't know.

Response to Evil
Reason vs. Action?

Scene i
!
How does the play open?  Is this important?

!
Horatio is the important character in i, 1 -- what is he like?  How is he different from Bernardo and Marcellus?

Scene ii Court -- business

!
What's the first impression of the Claudius as king and speaker?

!
What's going on with Foritnbras?  Who is he?  What's he trying to do?

!
How does Claudius handle Laertes?

!
What's the problem with hamlet? How is he different than the others? (dark clothes, but also, seems sad, and he has returned from Wittenburg): explain ASeems. Madam@ not that he calls her Amadam,@ not mother.

!
How do Claudius and Gertrude deal with Hamlet's sadness?  Does it seem natural?  What are some ulterior motives for the King wanted Hamlet to stop grieving so quickly?  What about the Queen?

Scene iii
!
What's going on b/t Hamlet and Ophelia? 

!
What does Laertes have to say about it? Why? -- And what's her response to his comments?

!
From this first act, what does Ophelia seem like?

Scene iv
!
One of the main concerns of the play is why Hamlet delays his revenge. Discuss the references to the Ghost as a fiend from heaven or hell (I,i,54) (I,i,154) -- what's the difference for Hamlet?

!
What kind of ghost does Hamlet face? (I,iv,40+ "health or goblin damned") Why does it make a difference? 

!
What's the christian stance on revenge

Scene v
!
What does the ghost want H. to do?

!
Why does H. pretend to be insane?

!
What is H.'s reaction to the ghost's demands?

Let's review the main characters and describe them.

Horatio (trustworthy, rational); 

Hamlet (introspective, melancholic); 

Claudius (smooth, efficient, murderous, lustful); 

Gertrude (??); 

Polonius (adept at intrigue)

Laertes (dutiful brother); 

Ophelia (dutiful daughter

Difficult passages
!
Hor. "harrows me with fear and wonder" (I,i,47)

!
(I,ii,227) absentmindedly referring back to what was said

!
Scene with Polonius -- can be read two ways, the kids are sick of him, or they really like him. Laertes could say with sarcasm or regret "But here my father comes." (I,iii,52)

!
Shakespeare mentions twice about the gun going off when drinking, at I,ii,125 and I,iv,6-10.  Why repeat this?

Act II
every remaining class, pick out 

Use “easy” version of Shakespeare to compare with the langague – to illustrate why we read Shakespeare

Bit more background info:

Shakespeare was part owner of a theatrical company (Lord Chamberlain's Men 1594-1603 then The King's Men 1603-1642), acted (thought to have played the Ghost), and was business manager of the group.  In fact, much of the documented evidence of what we know about Shakespeare comes from legal documents that have survived.

Difficult Passages/interesting
page 1388 -- Polonius explaining to Reynaldo about lying

1389 -- Polonius being forgetful

1396 explain what an "Aside" is

1400 -- theatre wars -- ratings game.

1404 -- Polonius' comment "It's too long"

General Questions:

!
What does the line II,ii,55 show about the Queen?  that she's guilty

!
Sexual innuendo II,ii,220

!
What does Hamlet say art (specifically, in this case, drama) can do in his final soliloqy?  What personal motive would Shakespeare himself have in saying that players "are the abstract and brief chronicle of the time." (II,ii,459)
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Hamlet Acts III and IV

Today we'll be looking at Acts III and IV

What was the dominant theme of Act I? turmoil, 

What was the theme of Act II? spying, 

What could be some themes of Act III Action: Confrontation. the H& Ophelia, mousetrap (H&King), H & his mother.

What could be some themes for Act IV: Revenge? Ophelia and Laertes

Note for Act V Define Clowns in Elizabethean terms.

Again, what was the main theme of Act II?

!
What does Ophelia do at the beginning of Act III? Spy.  How does Polonius offer to help King Claudius in Act III? spying III,i,175 and III,iii,30

!
Polonius as pimp?  Keep this in mind when you go into the group questions

1
What two things does Hamlet consider in his "To be or not to be" soliloquy (III, i, 56+)? Why/how does "conscience make cowards of us all"? (III i, 803) both in the play itself and generally?  How is this related to his earlier comment (I,ii,130)?  What's the difference?

!
In the first class, I said this play was an established form called the "Revenge Tragedy."  This type of play is similar to other types of plays called "Morality Plays" which taught various virtues.  What does this play "teach" about revenge?

!
How does the King's comment "Madness in great ones must not unwatched go"? (III,i,180) work 2 ways? Both for other's sake, but particularly for the King -- to prevent H. from discovering his guilt.  At first, how does the king plan on having H. killed? pg. 1439 IViii60 Letters.  How does he end planning H.'s death? 

!
If the crisis of a play is the turning point which sets the protaganist and antagonist on a collision course, what is the crisis of the play? 1420 III, ii, 230+ And who are the protaganist and antagonist?

!
Why doesn't Hamlet kill Claudius when he is praying? 1426 IIIiii75  Is Claudius portrayed as a callous murderer?  How would the play be different (besides ending sooner) if he were killed there? 

!
What actions occur before Hamlet's confrontation with Gertrude? Why does the Ghost reappear? pg 1431

!
Is Polonius's death fitting?  What is Hamlet's reaction to it?  Why?  1428

!
What does H. warn the Queen against in III,iv,151? Thinking that his anger is part of his madness Why?

!
Who is H. talking about in III,iv,210?

Act IV

Difficult passges:
IV, iv, 10+

!
Why does the King note twice that Hamlet's "loved of the distracted multitude"? IVvii20 and IViii5 Why does he seem worried by this?  And why do the people so quickly praise Laertes? IV,v,105.  What does this show about the times in Denmark?  What's the importance of a King anyway? see Rosencrantz 1425 III, iii, 20

!
Why does Claudius want Hamlet killed?  Is it only because Hamlet knows he is the murderer? The king baits Laertes IV,v, 140-212. How is his method of killing Hamlet a good example of his manipulative skills?  What other examples in the play are there of this skill?  How was his father killed?  How is he killed?  Is there poison everywhere?

!
What's the similarities and differences between Ophelia's insanity and Hamlet.

!
What's Opheli's song about in IVv47-62?  What's the connection to her predicament?  Why does Shakes. use this image?

M 6/16
Hamlet Act V

Review using sources again: both in-text and on works cited sheet: use examples from Good Measures
General questions: Act V

!
Why does "rashness" in the form of an "indiscretion" "sometimes serves us well/ When our deep plots do pall."  And why does that show that "There's a dvinity that shapes our ends, Rough-hew them how we will --"  action v. thinking.  The "divinity" could be fate, or God, or instinct -- and ultimately, man's actions and/or thinking is ultimately powerless (Rough-hew them as how he will)

!
With his wordy speech and lack of wit, what is Osric a symbol of? (Vii 100)

!
After Hamlet asks for forgiveness in V, ii, 208+, Laertes responds "I am satisfied in nature,/ Whose motive in this case should stir me most/ To my revenge, but in my terms of honour/ I stand aloof, and will no reconsilement." (V, ii, 228-231) What distinction is he making?  How does it compare with Hamlet's observation in IV, iv, 50-55?

!
Why does Hamlet give the kingship to Fortinbras? (see his soliloquy IV, iv, 33-66: he sees that war and honor is the true nature of rulers -- Is this pessimistic or optimistic?  is he glad about this realization or saddened?)

5
Play director again: I'll divide up the groups into keeping Fortinbras, and taking him out.  You guys can decide: consider what purpose he serves in the play

The following questions are from old textbook: (handout)

After it's all over: Ck. general questions from question sheet

Question 5: Hamlet is full of conflicts that oppose people to other people, to society, and o themselves.  List all the conflicts you can find in the play.  Decide which of these is the central conflict, and explain your choice.

6
What is the climax of Hamlet?  When does it occur?  Whom does it affect?  What is the resolution?

7
To what extent can Claudius be held responsible for all the sorrows of the play?  To what extent can Hamlet?

8.
Is Hamlet a tragedy of the state as well as a tragedy of the individual?  In what condition is Denmark at the beginning of the play?  Is the condition of Denmark better or worse at the end?

Review

Act I: mysteriousness: 

Act II & III: appearance v. reality

Act IV & V: Mortality

The Piano Lesson
Set up for winning Boy: http://www.youtube.com/watch?v=baAWP5_0RZ0 27 min.
Song with section of old work song 

Quiz

1. Who’s Sutter?

2. Why does Boy Willie want to sell the piano?

3. On what day did they steal the piano from Sutter?

4. What’s the Yellow Dog?

5. Who does Boy Willie fight with at the end of the story?

Bonus

6. Who does Berneice sing to at the end of the play?

Background on History

Significance of the railroad in African American culture

Chain gang – Parchman farm was real
Lynching

Harlem Renaissance

At end of class, take last 15 minutes to brainstorm a list of essay topics.

“Wilson has used this method to write seven plays, which have earned him two Pulitzers, a Tony, and six New York Drama Critics Circle Awards. His long-term goal is to write a series of plays chronicling the African-American experience in the twentieth century, and he plans to write one play for each decade. So far he has explored the 1910s (Joe Turner's Come and Gone), the 1920s (Ma Rainey's Black Bottom), the 1930s (The Piano Lesson), the 1940s (Seven Guitars), the 1950s (Fences), the 1960s (Two Trains Running), and the 1970s (Jitney). Wilson's most recent project is King Headly II, which is set in the 1980s and was produced at the Pittsburgh Public Theatre in the fall of 1999” (Heard)

Heard, Elisabeth J. "August Wilson on Playwriting: An Interview." African American Review 35.1 (2001): 93. Literature Resource Center. Web. 25 Apr. 2012.
Student ideas for essay topics

What is the importance and significance of the piano from two different character's points of view?

My ideas for essay topics

1. Wilson’s vision for his drama is to trace the history of blacks in America. Given this view, what does the Piano Lesson reveal about this?  What does it say about the black experience in America circa 1930s?

2. How does the play address the legacy of slavery?  How does it show that while slavery ended in 1865 (with the passage of the thirteenth amendment), vestiges of slavery remained.  
3. Given the title and central role of the piano in the play, explain the role of song/music in The Piano Lesson.  What does it convey or how does it contribute to a central theme?  State what this theme is in a sentence or phrase and then argue how the piano supports this.
4. Both The Piano Lesson and “Everyday Use” deal with issues of heritage.  Compare or contrast their view of heritage.

5. Both The Piano Lesson and The Things They Carried deal with questions of memory.  How do both works show that our lives are ultimately constrained by memory.  Alternately, argue that the works show that the bounds of memories can be overcome.
6. Wilson writes that his theme for The Piano Lesson was to see if "you [can] acquire a sense of self-worth by denying your past?" (qtd. in Heard).  Choices: either argue that the play says yes you can deny your past, or that is says no you cannot.
7. What is the “cost” of heritage? Is it worth death – the death of person or the “death” of heritage?

8. How does the Piano Lesson reflect the Northern and Southern views on how blacks should act in society?

9. How does Wilson address the importance of the railroad in black American culture?

10. At the end of the play, who “wins”? Who gets what they desired?

11. What role does myth, legend, and/or ghosts have in this play? State what this role is in a phrase, and your divisions will be what proves that.

Student Topics
· Given the title, what “Lesson” or Lessons is/are learned?
· What controls the characters’ decisions in the play?

· Argue that for ___ (name a character), heritage is ____.  Your divisions would be what illustrates the second blank.

Student Questions

· What’s the significance/purpose of Sutter’s ghost? What does Sutter’s ghost represent?

· Why couldn’t they lift the piano?

· What does the north represent in the play?  Why is it set in Pittsburgh? 
· How does Wilson demonstrate the black stuggle in America? (social, legal)
· What does Berniece’s song at the end of the play represent?

· What’s the function of the piano itself in the play?

Trifles
==========

Scholarship on Jury of Her Peers (dbordelon@ocean.edu)

- Highlight Loc. 31-34  | Added on Sunday, April 22, 2012, 07:24 PM

Superficially we can of course comprehend the story's details, since women's work of cooking, cleaning, and sewing is scarcely strange, or unfamiliar, either to female or to male readers. But to appreciate the full resonance of those details requires by now an act of historical reconstruction. Glaspell's details work so effectively as a symbol system because they are carefully chosen reflectors of crucial realities in the lives of 19th and early 20th century midwestern and western women.

==========

Scholarship on Jury of Her Peers (dbordelon@ocean.edu)

- Highlight Loc. 79-87  | Added on Sunday, April 22, 2012, 07:27 PM

The work involved for Minnie Wright in preparing the clean towel that the attorney takes for granted is a case in point. Of all the tasks that 19th and early 20th century women commented on in their diaries, laundry was consistently described as the most onerous.... In her recent study of housework, Never Done, Susan Strasser agrees that laundry was woman's “most hated task.” Before the introduction of piped water it took staggering amounts of time and labor: “One wash, one boiling, and one rinse used about fifty gallons of water—or four hundred pounds— which had to be moved from pump or well or faucet to stove and tub, in buckets and wash boilers that might weigh as much as forty or fifty pounds.” Then came rubbing, wringing, and lifting the wet clothing and linens, and carrying them in heavy tubs and baskets outside to hang. It is when Mrs. Peters looks from Minnie's inadequate stove, with its cracked lining, to the “pail of water carried in from outside” that she makes the crucial observation about “seeing into things ... seeing through a thing to something else.” What the women see, beyond the pail and the stove, are the hours of work it took Minnie to produce that one clean towel.

==========

Scholarship on Jury of Her Peers (dbordelon@ocean.edu)

- Highlight Loc. 97-100  | Added on Sunday, April 22, 2012, 07:30 PM

Norton Juster's study of farm women between 1865 and 1895 leads him to assert that women's work was seen merely as “the anonymous background for someone else's meaningful activity,” never attaining “a recognition or dignity of its own.” Indeed, he concludes, women's work was not only ignored; it was ridiculed, “often the object of derision.”

==========

Scholarship on Jury of Her Peers (dbordelon@ocean.edu)

- Highlight Loc. 119-25  | Added on Sunday, April 22, 2012, 07:32 PM

It is after her husband strangles that surrogate voice that, in one of those “intermittent flare-ups of bizarre behavior,” as one historian has described them, which afflicted rural women, she strangles him. Here again Glaspell's story reflects a larger truth about the lives of rural women. Their isolation induced madness in many. The rate of insanity in rural areas, especially for women, was a much-discussed subject in the second half of the 19th century. As early as 1868 Sarah Josepha Hale, editor of the influential Godey's Lady's Book, expressed her concern that the farm population supplied the largest proportion of inmates for the nation's insane asylums. By the 1880s and 1890s this concern was widespread. An article in 1882 noted that farmer's wives comprised the largest percentage of those in lunatic asylums....

==========

Scholarship on Jury of Her Peers (dbordelon@ocean.edu)

- Highlight Loc. 142-49  | Added on Sunday, April 22, 2012, 07:34 PM

In “Trifles” Glaspell included a reference she omitted from “A Jury of her Peers,” but which is worth retrieving. In the play Mrs. Hale laments that, given her husband's parsimony, Minnie could never join the Ladies Aid. The Ladies Aid would have been a female society associated with the local church, where women would have spent their time sewing, braiding carpets, and quilting, in order to raise money for foreign missionaries, for new flooring or carpets, chairs or curtains for the church or parish house, or to add to the minister's salary. Such societies, as Glenda Riley has observed, provided women with “a relief from the routine and monotony” of farm life. They also provided women with a public role, or place. And through the female friendships they fostered they helped women, as Julie Jeffrey has noted, to develop “feelings of control over their environment,” mitigating that sense of powerlessness which domestic isolation could induce.

==========

Scholarship on Jury of Her Peers (dbordelon@ocean.edu)

- Highlight Loc. 159-60  | Added on Sunday, April 22, 2012, 08:56 PM

To “replace bad sewing with good” is Mrs. Hale's symbolic gesture of affiliation with the damaged woman. It is also the story's first intimation of the more radical tampering with the evidence that the two women will later undertake.

==========

Scholarship on Jury of Her Peers (dbordelon@ocean.edu)

- Highlight Loc. 161-62  | Added on Sunday, April 22, 2012, 08:56 PM

In so quickly grasping the significance of Minnie's quilt stitches, Mrs. Hale is performing yet another of those acts of perception—of seeing through a detail or trifle to its larger meaning—on which Glaspell's dramatic effects depend throughout her story.

==========

Scholarship on Jury of Her Peers (dbordelon@ocean.edu)

- Highlight Loc. 176-84  | Added on Sunday, April 22, 2012, 08:58 PM

The log cabin pattern was one of the most popular in the second half of the 19th century, frequently chosen for its capacity to utilize in its construction small scraps of left-over fabric. For Minnie in her poverty it would have been a practical pattern choice. But there accrued to the pattern a rich symbolism, which would not have escaped a farm woman like Mrs. Hale and which adds yet another rich layer of meaning to Glaspell's exploration of women's place. The log cabin quilt is constructed of repetitions of a basic block, which is built up of narrow overlapping strips of fabric, all emanating from a central square. That square, traditionally done in red cloth, came to represent the hearth fire within the cabin, with the strips surrounding it becoming the “logs” of which the cabin was built. As a replication of that most emotionally evocative of American dwelling types, the log cabin quilt came to symbolize both the hardships and the heroisms of pioneer life. More specifically it became a celebration of women's civilizing role in the pioneering process: in the words of one researcher, “women's dogged determination to build a home, to replace a wilderness with a community.”

==========

Scholarship on Jury of Her Peers (dbordelon@ocean.edu)

- Highlight Loc. 234-37  | Added on Sunday, April 22, 2012, 09:22 PM

In 1917, Hedges observes, women were engaged in the final years of their fight for the vote, and Glaspell's change in titles thus “emphasizes the story's contemporaneity, by calling attention to its references to the issue of women's legal place in American society” [“Small Things Reconsidered: Susan Glaspell's `A Jury of Her Peers,'” Women's Studies, 12, No. 1 (1986)].

==========

Scholarship on Jury of Her Peers (dbordelon@ocean.edu)

- Highlight Loc. 249-52  | Added on Sunday, April 22, 2012, 09:23 PM

the men's role, their official capacities notwithstanding, are comparable to that of a Greek Chorus, “the voice of the community's conscience,” entering at various points to reiterate their major themes—Minnie's guilt and the triviality of the women's occupations, avocations, and preoccupations [“Women's Work—Trifles? The Skill and Insight of Playwright Susan Glaspell,” International Journal of Women's Studies, 5 (March-April 1982)].

==========

Scholarship on Jury of Her Peers (dbordelon@ocean.edu)

- Highlight Loc. 266-67  | Added on Sunday, April 22, 2012, 09:24 PM

Quite unlike the play's opening, which emphasizes the physical closeness of and the attitudinal similarities between the women, “Jury,” taking us as it does into Mrs. Hale's thoughts, emphasizes the women's apartness:

==========

Scholarship on Jury of Her Peers (dbordelon@ocean.edu)

- Highlight Loc. 319-21  | Added on Sunday, April 22, 2012, 09:27 PM

Mrs. Hale chooses the latter course and sets about persuading Mrs. Peters to emerge, in Alkalay-Gut's words, “as an individual distinct from her role as sheriff's wife.” Once that happens, “her identification with Minnie is rapid and becomes complete.”

==========
Maus
Day 1: Form and construction; P.O.V.; time; connection between word and images.
Start with interview section – Making Maus CD
Different Mauses – 

· Original comic
· Prologue

First panel – show different version – note how faces change and how text changes. 
Repetition for cohesion – rhyming panels

See pages 12-13
Discuss

Have honors students bring in their essays – let them choose.

Reading selections of Emerson’s 

Expression in creative ways

Different organizaiton strategy

Creative ideas
How does it differ from reading a prose work of fiction?

P.O.V.

We’ve been looking at P.O.V. from the first class. Collins’ “Introduction to Poetry” focused on the difference in the pov b/t the poet and the student, A&P on the differences between what we “see” in the story vs. Sammy’s interior monologues; “Everday Use” between competing views of heritage; Things showed that much of what we consider “truth” is based on our pov; and finally, Trifles and Jury of Her Peers looks at a crime scene from a woman’s point of view.

Rules all.  

Chauvanistic 

Critical – 11 

Good liar 104 – keeps tight lips about burning diaries

Stubborn: his way or the highway 134

Proud: 60/69, 13

Controlling: 60/69



· Decide on a theme to the memoir, and focus on how a particular page or two illustrates that theme.

· Explain the traits of a character in Maus. Focus either on one trait or on several traits.

· What’s the purpose of the “Prisoner from Planet Hell” excerpt? Argue how it connects to _____ in the text.

· Valdek’s negative traits can also be seen as positive

· Valdek’s guilt resonates within him.

· Lack of trust in the text.

· Money leading to ____.

· Relationship b/t Vladek and Art

· Differing views of lying.

Chapter titles

the shadow of past time Maus criticism chute (dbordelon@ocean.edu)

- Highlight Loc. 41-44  | Added on Wednesday, April 25, 2012, 03:58 PM

"I'm literally giving a form to my father's words and narrative," Spiegelman observes about Maus, "and that form for me has to do with panel size, panel rhythms, and visual structures of the page" (Interview with Gary Groth 105, emphasis in original). As I hope to show, to claim that comics makes language, ideas, and concepts "literal" is to call attention to how the medium can make the twisting lines of history readable through form.

==========

the shadow of past time Maus criticism chute (dbordelon@ocean.edu)

- Highlight Loc. 47-48  | Added on Wednesday, April 25, 2012, 03:59 PM

perhaps because only the caricatured quality of comic art is equal to the seeming unreality of an experience beyond all reason" (16).

==========

the shadow of past time Maus criticism chute (dbordelon@ocean.edu)

- Highlight Loc. 48-51  | Added on Wednesday, April 25, 2012, 03:59 PM

Michael Rothberg contends, "By situating a nonfictional story in a highly mediated, unreal, 'comic' space, Spiegelman captures the hyperintensity of Auschwitz" (206), Stephen Tabachnick suggests that Maus may work "because it depicts what was all too real, however unbelievable, in a tightly controlled and brutally stark manner. The black and white quality of Maus's graphics reminds one of newsprint" (155).

==========

the shadow of past time Maus criticism chute (dbordelon@ocean.edu)

- Highlight Loc. 66-69  | Added on Wednesday, April 25, 2012, 04:01 PM

comics   are about time being made manifest spatially, in that you've got all these different chunks of time--each box being a different moment of time--and you see them all at once. As a result you're always, in comics, being made aware of different times inhabiting the same space. (qtd. in Silverblatt 35)

==========

the shadow of past time Maus criticism chute (dbordelon@ocean.edu)

- Highlight Loc. 87-89  | Added on Wednesday, April 25, 2012, 04:03 PM

The first volume of Maus is subtitled, significantly, My Father Bleeds History. The slow, painful effusion of history in this "tale," the tide suggests, is a bloodletting: its enunciation and dissemination are not without cost to Vladek Spiegelman (indeed, it is his headstone that marks, however unstably, the ending of Maus).

==========

the shadow of past time Maus criticism chute (dbordelon@ocean.edu)

- Highlight Loc. 89-92  | Added on Wednesday, April 25, 2012, 04:03 PM

In suggesting that the concept of "history" has become and is excruciating for Vladek, the title also implies an aspect of the testimonial situation we observe over the course of Maus's pages: the fact that, as Spiegelman reports, his father had "no desire to bear witness" (Interview with Joey Cavalieri et al. 192).

==========

the shadow of past time Maus criticism chute (dbordelon@ocean.edu)

- Highlight Loc. 95  | Added on Wednesday, April 25, 2012, 04:04 PM

Spiegelman as author is distinctly aware of Artie the character's shades of vampirism, however well-intentioned.

==========

the shadow of past time Maus criticism chute (dbordelon@ocean.edu)

- Note Loc. 95  | Added on Wednesday, April 25, 2012, 04:05 PM

is artie the character in the memoir the same as art speigalman the creator?

==========

the shadow of past time Maus criticism chute (dbordelon@ocean.edu)

- Highlight Loc. 96-98  | Added on Wednesday, April 25, 2012, 04:08 PM

transcripts of the taped interviews between Vladek and Art Spiegelman on the CD-ROM The Complete Maus reveal--that Vladek and his wife, Anja Spiegelman, never spoke to each other in detail about their (literally unspeakable) experiences in the camps.(n16) This

==========

the shadow of past time Maus criticism chute (dbordelon@ocean.edu)

- Highlight Loc. 98-102  | Added on Wednesday, April 25, 2012, 04:08 PM

"bleeding" of history is not an easy process; Anja's diaries, for instance, as Vladek explained, were too full of history to remain extant after her death: "I had to make an order with everything… These papers had too many memories. So I burned them" (Maus I, 158). Art Spiegelman's narrativization of his parents' history, then, as many critics have pointed out, is also his own making "an order with everything." He reconstructs history in his own language--comics--in frames and gutters, interpreting and interrupting as he rebuilds.(n17) Comics frames provide psychic order;

==========

the shadow of past time Maus criticism chute (dbordelon@ocean.edu)

- Highlight Loc. 107  | Added on Wednesday, April 25, 2012, 04:09 PM

Not moving forward, he is literally spinning his wheels.

==========

the shadow of past time Maus criticism chute (dbordelon@ocean.edu)

- Highlight Loc. 113-17  | Added on Wednesday, April 25, 2012, 04:10 PM

From the start, Spiegelman crams his panels with markers of the past (the camp tattoo, prewar photographs) and the ultimate marker of the present: Artie Spiegelman himself, framed by his father's body, his parents' postwar child, born in Sweden after the couple lost their first son to the Nazis. And while the horizontally elongated panel implies a stillness--its page-spanning width eliminates any gutter, where the movement of time in comics happens--it yet registers Vladek's first moments of dipping into the past.

==========

the shadow of past time Maus criticism chute (dbordelon@ocean.edu)

- Highlight Loc. 119-20  | Added on Wednesday, April 25, 2012, 04:10 PM

This protruding circular frame can be figured as the wheel to Vladek's Exercycle. Spiegelman points out, "You enter into the past for the first time through that wheel" (Complete Maus).

==========

the shadow of past time Maus criticism chute (dbordelon@ocean.edu)

- Highlight Loc. 122-26  | Added on Wednesday, April 25, 2012, 04:22 PM

Artie sprawls across the floor of his father's Rego Park, Queens, home, pencil in hand, notebook open, soliciting stories (45,figure 3). Artie's legs span decades. Looking up at his sitting father, facing forward toward the direction of the unfolding narrative, Artie's legs are yet mired in the past: they conspicuously overlap--indeed, unify--the panel depicting 1939 and the one depicting the conversation in 1978. Artie's body, then--in the act of writing, of recording--is visually figured as the link between past and present, disrupting any attempt to set apart Vladek's history from the discursive situation of the present.

==========

the shadow of past time Maus criticism chute (dbordelon@ocean.edu)

- Highlight Loc. 127-30  | Added on Wednesday, April 25, 2012, 04:27 PM

Vladek, for instance, describes a grueling POW work detail, in which a German soldier demands that a filthy stable be spotless in an hour. Interrupting his own recollection, Vladek suddenly bursts out, "But look what you do, Artie! You're dropping on the carpet cigarette ashes. You want it should be like a stable here?" (52).

==========

the shadow of past time Maus criticism chute (dbordelon@ocean.edu)

- Note Loc. 130  | Added on Wednesday, April 25, 2012, 04:28 PM

go to page 52 and ask how S. gets this idea of bridging time

==========

the shadow of past time Maus criticism chute (dbordelon@ocean.edu)

- Highlight Loc. 135-38  | Added on Wednesday, April 25, 2012, 04:29 PM

The most striking instance of representing past and present together in Maus I is the inclusion of the autobiographical comic strip "Prisoner on the Hell Planet: A Case History" (1972) in the text of Maus. Breaking the narrative flow of Maus, interrupting its pagination, style, and tone, "Prisoner on the Hell Planet" enters into the story, it would seem, from outside, registering confrontationally--and materially--the presence of the past.

==========

the shadow of past time Maus criticism chute (dbordelon@ocean.edu)

- Highlight Loc. 145-48  | Added on Wednesday, April 25, 2012, 04:30 PM

Featuring human characters, it is clearly distinct from the rest of Maus in its basic representational methodology; its heavy German Expressionist style is an unsubtle analog to the angry emotional content of the strip. Maus's page numbers stop while "Prisoner" unfolds; and the older strip's pages are set against a black, unmarked background, forming what Spiegelman calls a "funereal border" that stands out as a thick black line when the book is closed (Complete Maus).

==========

the shadow of past time Maus criticism chute (dbordelon@ocean.edu)

- Note Loc. 148  | Added on Wednesday, April 25, 2012, 04:32 PM

need to think through the meaning , not just in text, of prisoner from planet hell.  arent both father and son prisoners? artie ends up wearing a prison uniform

==========

the shadow of past time Maus criticism chute (dbordelon@ocean.edu)

- Highlight Loc. 168-71  | Added on Wednesday, April 25, 2012, 04:34 PM

He assiduously explores his feelings about Maus I in Maus II, whose subtitle, after all, refers not only to Vladek's statement made after he left Auschwitz ("Here, in Dachau, my troubles began" [91]), but also to Spiegelman's own success with Maus I ("things couldn't be going better with my 'career,' or at home, but mostly I feel like crying" [43]).

==========

the shadow of past time Maus criticism chute (dbordelon@ocean.edu)

- Highlight Loc. 184-87  | Added on Wednesday, April 25, 2012, 04:36 PM

Both Artie and Vladek want to order historical narrative. But Vladek's order--poignantly, understandably--involves a degridding. He wants to dismantle, to destroy in order to forget ("I had to make an order with everything…These papers had too many memories. So I burned them" [Maus 1 159]), even as his account is teased out by his son over a period of years.

==========

the shadow of past time Maus criticism chute (dbordelon@ocean.edu)

- Highlight Loc. 193-98  | Added on Wednesday, April 25, 2012, 04:40 PM

Spiegelman speaks of the act of ordering a comics narrative in frames as a kind of necessary reckoning: "The parts that are in the book are now in neat little boxes. I know what happened by having assimilated it that fully. And that's part of my reason for this project, in fact" (qtd. in Witek 101). Working with his father's slippery, strange, non-linear, incomplete testimony, Spiegelman is drawn to the concept of imposing formal order.(n25) It comes as no surprise, then, that at one point he was drawn to a high modernist ethic of representation for Maus; he thought he should compose the book "in a more Joycean way" (qtd. in Brown 94).

==========

the shadow of past time Maus criticism chute (dbordelon@ocean.edu)

- Highlight Loc. 207-10  | Added on Wednesday, April 25, 2012, 05:56 PM

Artie wants to present a lucid and chronological narrative of his father's months in 1944, but Vladek resists Artie's accounting: "In Auschwitz we didn't wear watches" (68). When Artie draws a diagram for Maus, then, he draws it as the site of a father-son battle. Spiegelman presents his own desire for linear order and Vladek's resistance to that kind of order in an especially complex fashion.

==========

the shadow of past time Maus criticism chute (dbordelon@ocean.edu)

- Highlight Loc. 218-20  | Added on Wednesday, April 25, 2012, 05:57 PM

Directly under the timeline, Françdoise calls attention to the tangle of temporalities in a comment as applicable, in the haunting abstract, to Vladek's months in Auschwitz as it is to the length of Artie's stroll around the bungalows: "I was worried. You were gone a long time" (68).

==========

the shadow of past time Maus criticism chute (dbordelon@ocean.edu)

- Highlight Loc. 220-25  | Added on Wednesday, April 25, 2012, 05:58 PM

Superimposed over the frames, the timeline makes the sort of historiographic gesture that the overall narrative, shuttling rapidly back and forth from past to present, does not attempt, and that Vladek cannot offer. As Spiegelman puts it: "The number of layers between an event and somebody trying to apprehend that event through time and intermediaries is like working with flickering shadows" (qtd. in Brown 98). He thus represents the accreted, shifting "layers" of historical apprehension not only through language but also through the literal, spatial layering of comics, enabling the presence of the past to become radically legible on the page.

==========

the shadow of past time Maus criticism chute (dbordelon@ocean.edu)

- Highlight Loc. 247-49  | Added on Wednesday, April 25, 2012, 06:00 PM

"Time flies" while he sits at his drawing board, contemplating his project: "this is not a sick joke but evidence of the heartsickness that motivates and pervades the book: it is the gallows humor of a generation that has not faced annihilation but believes utterly in its past reality and future possibility" (28).

==========

the shadow of past time Maus criticism chute (dbordelon@ocean.edu)

- Highlight Loc. 252-54  | Added on Wednesday, April 25, 2012, 06:00 PM

"Instead of making comics into a narcotic, I'm trying to make comics that can wake you up, like caffeine comics that get you back in touch with things that are happening around you," says Spiegelman (qtd. in Silverblatt 31).

==========

the shadow of past time Maus criticism chute (dbordelon@ocean.edu)

- Highlight Loc. 259-63  | Added on Wednesday, April 25, 2012, 06:01 PM

Spiegelman himself expresses strong views about the literacy that comics require and hone: "It seems to me that comics have already shifted from being an icon of illiteracy to becoming one of the last bastions of literacy," he has said (Interview with Gary Groth 61). "If comics have any problem now, it's that people don't even have the patience to decode comics at this point .… I don't know if we're the vanguard of another culture or if we're the last blacksmiths."

==========

the shadow of past time Maus criticism chute (dbordelon@ocean.edu)

- Highlight Loc. 271-75  | Added on Wednesday, April 25, 2012, 06:02 PM

Its expansive visual-verbal grammar can offer a space for ethical representation without problematic closure. Maus is a text inspirited with an intense desire to represent politically and ethically. But it is not a didactic text pushing moral interpretations or solutions.(n28) An author "moving forward from a moral center" is not the same as an author presenting an authoritative morality tale of history--a concept that Spiegelman's text vehemently rejects.(n29) Maus defines itself against morality tales as Gertrud Koch describes them: narratives that "endeavor to convince us of their own moral qualifications and blur the dark and destructive future the past often presents to its victims" (406).

==========

the shadow of past time Maus criticism chute (dbordelon@ocean.edu)

- Highlight Loc. 278-81  | Added on Wednesday, April 25, 2012, 06:02 PM

As Spiegelman notes, Maus's last page "just keeps ending" (Complete Maus). It both suggests the ethical value of narrative and insists that no voice could or should have the last word, thus suggesting the work of memory as a public process)(n31) Through a form that "folds in on itself in order to get out," the ending of Maus moves beyond the particularity of its "tale," inviting the reader to join in a collective project of meaning-making (Complete Maus).

==========

the shadow of past time Maus criticism chute (dbordelon@ocean.edu)

- Highlight Loc. 284-86  | Added on Wednesday, April 25, 2012, 06:03 PM

Unsurprisingly, the last page of Maus does not have a page number; it is not stamped with a linear logic of progression. In a way, Maus does end the most traditional way a narrative can: with a literal claim of "happy ever after." And

==========

the shadow of past time Maus criticism chute (dbordelon@ocean.edu)

- Highlight Loc. 357-59  | Added on Wednesday, April 25, 2012, 06:10 PM

By placing his signature directly below his parents' grave--indeed, in the space of the ground below--Spiegelman figures himself as buried by his parents' history. (Indeed, we can recall his strongest response to his status as a member of the "postmemory" generation: his accusations of murder to both parents).

==========

the shadow of past time Maus criticism chute (dbordelon@ocean.edu)

- Highlight Loc. 406-7  | Added on Wednesday, April 25, 2012, 06:12 PM

(n10.) Spiegelman claims, "The page is the essential unit of information" and "I've considered the stylistic surface [of the page] a problem to solve" (Complete Maus).

==========

the shadow of past time Maus criticism chute (dbordelon@ocean.edu)

- Highlight Loc. 437-40  | Added on Wednesday, April 25, 2012, 06:13 PM

(n20.) Hirsch writes: I use the term postmemory to describe the relationship of children of survivors of cultural or collective trauma to the experiences of their parents, experiences that they "remember" only as the stories and images with which they grew up, but that are so powerful, so monumental, as to constitute memories in their own right. ("Projected Memory" 8)

==========

the shadow of past time Maus criticism chute (dbordelon@ocean.edu)

- Note Loc. 450  | Added on Wednesday, April 25, 2012, 06:14 PM

discuss this this page

==========

the shadow of past time Maus criticism chute (dbordelon@ocean.edu)

- Highlight Loc. 454-55  | Added on Wednesday, April 25, 2012, 06:15 PM

Spiegelman says: "I wanted [the drawing in Maus] to be more vulnerable so that it wouldn't be the master talking down to whoever was reading" (Brown 102).

==========

the shadow of past time Maus criticism chute (dbordelon@ocean.edu)

- Highlight Loc. 466-67  | Added on Thursday, April 26, 2012, 07:56 PM

Maus also eschews the idea of an instructional morality by offering no model characters, refusing to sentimentalize or sacralize either the survivor or the artist.

Day 2

Content: themes; relationships; history
Prisoner from Planet Hell.  

· Why have Art in prison stripes?

· What style is this? German expressionism.  Why?

Chapter titles



Graphic Narrative Discourse

Framing (within the panel and the page)
Panel (bottom row, right panel, second row)
Strip (row of panels – or one long image)

Gutter (spaces between panels, spaces in the spine)
Bleeds (to describe an image or text which intrudes onto another panel or the gutter)

Foreground

Background (page 83,111 cellar)
Image 
Close up (page 84)
Iconic 
Representational

Visual cue 
Visual style

Sequence

The theme of family<<<ADD AN ADJECTIVE TO CREATE A POINT TO ARGUE AGAINST is represented in Maus through the trying times of the Holocaust and through memories.<<<CLARIFY YOUR DIVISION 

Vladek’s negative traits of being controlling, proud, and frugal help him survive the holocaust.
Art Spiegelman, in his graphic novel<<MEMOIR Maus, illustrates how past experiences can permanently <<MIGHT WANT TO ADD NEGATIVE OR POSITIVE TO MAKE IT EASIER TO ARGUE? alter one's personality through Vladek's hoarding, distrust of others, and excessive control of his money.
In Maus, Art Spiegelman uses emotionally charged imagery and text to illustrate complex connections<<CLARIFY? MORE SPECIFIC?, such as the strained relationship<<COULD THIS BE THE THESIS? with his father, the bond between Vladek and Anja<<<MALA, and his association with the Holocaust as the son of an Auschwitz survivor.

The Holocaust drastically affected Vladek’s life and he was able to utilize his experiences to IMPROVE himself.<<< He becomes more wary of his sense of value, more proud of his identity, and more knowledgeable.
Vladek’s character is very cheap, stubborn, and excellent at telling lies. These traits are seemingly negative but turn out to be positive for him and Anja during the Holocaust. 

Why is Vladek so concerned with money? Why does he save everything? Why does he insist on fixing the roof himself? Why is he so suspicious of his second wife, Mala? How do all of these personality traits stem from his experiences in the Holocaust?
 

2. Why do you think Art Spiegelman draws the characters of his book as mice, cats, pigs, etc? Do you think this, and the cartoon format in general, is an effective way of dealing with the subject matter? Why or why not?

 

3. At the end of Book I, Art calls his father a "murderer" for destroying his mother's diaries after her suicide. What deos he mean by that? Why is it so important for Art to find out about Auschwitz and why does his father take a different approach?

Maus I: One

    Why did the author call his first chapter “The Sheik”?

    Why does the picture of Vladek riding his exercise bicycle take up so many panels on the page? What does it represent?

    What conflict will Art have in writing this book?

Maus I: Two

    What do you think about the characters speaking instead of the story being narrated? How does this affect the story?

    We are seeing new animal characters in this chapter – pigs and cats. Do you think the author wants to portray each individual in a race or nationality as like all the others? How can you identify a specific character’s picture?

    What have you learned so far about treatment of the Jewish people at the beginning of World War II?

    Find some contrasts in this chapter.

Maus I: Three

    Look at the story about Vladek’s father’s efforts to keep his sons out of the army on pages 45 and 46. What irony is present in this story?

    It is interesting to see some of the ways the author separates Vladek telling his story in the present from the actual story in the past. Find some examples of these techniques in this chapter.

    Do the diagrams on page 56 and the map on page 60 help tell the story? Why?

    The author has characters wear masks at different times in the book. Vladek wears one on page 64. Why does the author use this device?

Maus I: Four

    What are some of the choices that had to be made in this chapter? What would you decide in the same situation?

    The author chose to show Jews who have been hung by the Germans. What other “noose” is tightening in this chapter?

    Why are Art’s mother’s diaries so important to him? Why would he want them?

Maus I: Five

    Why don’t Art and his father get along? Find reasons in this chapter.

    “Prisoner on the Hell Planet” uses people as characters rather then animal. Why does the author do this? Why is Art portrayed as a prisoner?

    What are some of the “mouse holes” in this chapter? How does this device help to support the cat and mouse metaphor?

Maus I: Six

    Is the author’s use of real animals unusual? How does this add or detract from his sustained metaphor?

    Vladek and Anja have escaped capture until this point. How are the “mice” finally trapped?

    The author ends the book by calling his father a murderer. Why does he use such a loaded word?
Chapter One
The Sheik 

1. This is a graphic memoir. A graphic memoir tells a person’s life through text and drawings. Why does Art Spiegelman use mice instead of people to portray the characters in the story? What do the mice represent?

2. On page 11, Spiegelman tells us that his father’s second wife Mala was a survivor too, like most of his parents’ friends. Why does Spiegelman call Mala a survivor? What does he mean?

3. What kind of relationship does Art Spiegelman and his father, Vladek have? Use specific pictures and text to support your answer.

4. Why is the chapter called “The Sheik”? 

5. Why does Vladek choose Anja over Lucia? What do you think of his choice?

6. Why does Vladek ask Art not to write about Lucia in his book? Why doesn’t Art listen to his father? Do you think it is right for Art to break his promise?

Chapter Two
The Honeymoon

1. Why does Ms. Stefanska go to jail? What role did Anja play in Ms. Stefanska’s going to jail?

2. On page 31, Vladek says that he left Anja and their new baby to go to Bielsko to run his new factory and find an apartment for them to live in. How does Anja respond? Have you or members of your family ever had to separate in order to start a new job or new life? How did it feel for the people who moved on? How did it feel for the people who were left behind?

3. When do Vladek and Anja realize that the war is coming? How do they know? Use specific pictures and text to support your answer.

4. What happens after Vladek and Anja return from Czechoslovakia? What are they afraid of?

5. Why does Vladek consider taking Anja and Richieu to the town of Sosnowiec? Do they eventually go to Sosnowiec? Where does Vladek go?

6. Why doesn’t Vladek tell the doctor in the hospital about his glass eye? What does this say about Vladek’s character?

Chapter Three
Prisoner of War

1. On page 43, Vladek tells Art that he must finish the food on his plate during dinner. Why is Vladek so insistent?

2. How does Vladek’s father try to keep him out of the army? Was he successful? Do you think Vladek’s father made a smart decision? Explain.

3. What does Vladek mean on page 50, when he says, “Well at least I did something.” Do you believe that he is justified in feeling this way? Explain.

4. How are the Jewish prisoners of war treated? Do they live under the same conditions as the other prisoners? Explain.

5. This image portrays a sign saying, “Workers Needed.” Why is this sign posted? What does Vladek decide to do? Does he plan to work? Explain. (Page 54, bottom left.)

6. How does Vladek survive the work camp? What motivated him?

7. Why doesn’t Vladek get off the train in Sosnowiec? How does he end up in the city of Lublin? How does he eventually get to Sosnowiec?

8. What happens to Vladek’s father while Vladek was away? How does Vladek’s father feel?

9. Why does Vladek throw away Art’s coat? What would you have done if you were Art?

Chapter Four
The Noose Tightens

1. By the time Vladek returns to Sosnowiec from the prisoner of war camp, what has happened to the food supply?

2. What happens to the Jewish businesses? How do Jewish people earn enough money to live at this time?

3. On page 80, Vladek says, “Will I walk slowly, they will take me… Will I run they can shoot me!” What does he mean? Who is he talking about? Do you think his feelings are justified? Explain.

4. How does Vladek’s friend, Ilzecki save his son during the war? How does Vladek try to save his son Richieu? What happened? 

5. Why do the Germans hang Nahum Cohn and his son? What effect does this hanging have on other people?

6. How does Vladek feel about the hangings? Why does he feel this way?

7. Who are the Jewish police? Why is Art surprised to hear about the Jewish police?

8. Do Anja’s grandparents go to Theresienstadt in Czechoslovakia? What happens? How does Vladek find out?

9. What happens to Vladek’s sister Fela? Why does Vladek’s father join her? Explain his thinking.

10. On page 93, Mala says that Vladek is more attached to things than people. Why might Mala say this? Do you believe this is true?

Chapter Five
Mouse Holes

1. How does Art respond to his father when Vladek calls to ask for help with fixing the drainpipe?

2. What is “Prisoner on the Hell Planet”? How is this comic different from Maus? How is it similar?

3. What happens to Richieu in the Ghetto in Zawiercie? Why?

4. Why does Vladek build a bunker? Does this bunker help the family survive? Explain.

5. Vladek lets his cousin know that he can pay him for his help. Why? Does it matter?

6. On page 116, Vladek refers to Haskel as a “kombinator.” What is a “kombinator”? Why does Vladek call Haskel a “kombinator”? Do you agree with him? Why or why not?

7. Why does Anja’s nephew Luke refuse to go to the hidden bunker? Does he make a smart decision? Why or why not?

8. Why does Art Spiegelman portray the paths as a swastika? How does this image express Vladek and Anja’s situation? [Include image on bottom left, p. 125]

9. Why does Vladek keep the 14 karat gold cigarette case and lady’s powder case from Srodula, Poland?

10. Vladek questions why he ever remarried after Anja’s death. Why do you think he married Mala? Do you think Vladek and Mala have a good marriage? Explain.

Chapter Six
Mouse Trap

1. Why does Art worry about the way he’s portraying his father, Vladek in the book? Should Art worry about this? Explain.

2. Is Vladek happy about Art’s book? Explain. Why would Vladek compare Art to Walt Disney?

3. How does Janina, the governess react when Vladek and Anja come to her for help? Why?

4. Why does Vladek ride in the official streetcar with the Germans, rather than in the second car with the Poles?

5. Do you think Mrs. Motonowa is justified in throwing out Vladek and Anja? Explain.

6. Why does Vladek consider going to Hungary with Anja?

7. How does Vladek escape from the children who were playing on the street and screaming, “A Jew!!!”

8. Why do the Jews speak in Yiddish in front of the Polish smugglers? Was this a good idea? Explain.

9. What do you think happened to Abraham? Why do you think he sent a letter from Hungary in Yiddish telling Vladek and Mandelbaum that everything was okay and that they should come to Hungary?

10. What happens to Anja’s diaries? Why does this upset Art? Why does Art call his father a “murderer”? Explain his response.

After Reading

1. How do you think Vladek and Anja survive Auschwitz?

2. Why do you think Anja kills herself?

3. Explain what you believe will happen to Vladek and Mala’s marriage? 

4. What will happen with Vladek and Art’s relationship? Why?

5. Why did Spiegelman write this book? Why did he call it Maus? 

6. Why did Spiegelman portray his father’s story as a comic strip?

7. Maus portrays the Holocaust or a genocide. A genocide is a deliberate and systematic destruction of a racial, political, or cultural group. Do you know of any recent genocides? How are these genocides similar to the Holocaust? How are they different?

8. What would you have done if you were a Jew living in Poland during the Second World War? What would you have done if you were a Pole? A German? Why?

9. How did people survive in Poland during the Second World War? How do you think these survivors felt after the war? Why?

10. In Maus, Art interviews Vladek about the Holocaust. How reliable do you think Vladek’s memory is? Why?

11. What happens to people who live under a terror regime for a long period of time? Should people adapt to a terror regime? Explain. 

The Glass Menagerie

Questions on Essay #2?  Review what to hand in

Quiz

1) What years/time in America is the play set in?

2) Beyond the merchant marine, What is Tom’s ambition?

3) How does Tom feel about his family?

4) What is the literal glass menagerie referred in the title?  What does it stand for in the play?
5) What is there to admire in Amanda?
Go to Poem “Somewhere I have never traveled” Have students read it.  Then read it out loud.: what’s the difference?  

Drama: how does it differ from a short story or novel?

One of the first forms of literature – Greek festivals

Tragedy: Comes from Aristotle: we’re meant to achieve a catharsis – feel physically and emotionally moved and therefore cleansed.  Historically, tragedy dealt with the highborn – now it’s acknowledged that even po’ folk can experience tragic events.
Go to assignment sheet – discuss questions

Background:

when is the play set?

!
Why is it valid to discuss the social background of this play?  Because the playwright himself does. 

What are some ramifications of the background? Depression/ revolutions/ oppression/ change (Gurneica was the defeat of the old by the new -- the planes symbolized the crushing defeat.)

1539 -- "Franco Triumphs" -- why is this detail included? -- Need to research on Franco.

1540: All the images, are prophetic -- and what they prophocy is death.

!
Could this be a play about democracy? "Knowledge -- Zzzzp! Money -- Zzzzp! -- Power! That's the cycle democracy is built on!" (1561) is this true?  Does it matter who is saying it? (cf. "I'm pretty clumsy with things" 1561:119)

Themes:

Propriety v. freedom:
A. "Life's not easy, it calls for -- Spartan endurance" 1536

convention v. art

"quiet desparation" Thoreau v. adventure (1550)  But is it as simple as inaction = bad, action/adventure = good?  What is all the action he talks about relate to (1540, 1550)

"instinct" v. civilization

Religion


Annunciation:
Angel Gabriel telling Mary (a virgin) she would conceive.  Here, it's the gentleman caller. 1541

Candelabrum burned -- why?

reality v. illusion:

Not so simple -- Who lives in the reality and who lives in illusion?  Consider Amanda's comment to Tom: "You live in a dream, you manufacture illusions!" -- while true, why is she so made at Tom?  Because she manufactured a marriage.

practicality v. impracticality

!

A. "You are the only young man that I know of who ignores the fact that the future becomes the present, the present the past, and the past turns into everlasting regret if you don't plan for it!"

t. "I will think that over and see what I can make of it."

!
A. "Why can't you and your brother be normal people?  Fantastic whims and behavior!" (1549)

Common v. uncommon: 1563 -- 

Smothering

!
Why is Williams so precise in his description of clothes (1534, 1526, 1538), setting (why, for instance, a "rose colored lamp" [1547] and the directives for lighting) and stage directions (the music [especially when the themes song weaves in and out and the "Dardanella" on 1549)?  What effect do these descriptions have on the actions of the characters and on the play itself?

!
If this is supposed to be an "unrealistic" play, is it convincing?  Do the characters and actions seem convincing? (see exchange b/t T. and A. on 1535.)

!
Is this a tragedy?  Who's the hero?  What's the flaw?  What's the crisis?

Characters:

Amanda

Is the mom a "witch" as Tom says?  Good 1535, 1538, 1540, 1542

why "purina" 1535 -- convention?

Does Amanda "face the facts" (1544) as T. advises her?

Tom:

"I go to movies because -- I like adventure.

Laura:

!
T. "she's terribly shy and lives in a world of her own . . . .a world of her own -- a world of little glass ornaments, Mother . . . . She plays old phonograph records and -- that's about all." (1544)

!
A. on L. appearance before O'Connor comes in "This is the prettiest you will ever be!" (1546) What does this comment say about the ending and L.'s hopes

!
"Glass is something you have to take good care of"  Why is this important?  Does it relate to other themes?

!
she is like the unicorn, "extinct in the modern world" (1561:207)

Jim: a symbol of the real world -- its vanity (1560), ignorance (1560) and its ability to destroy. (1562:227, 1561:119, kiss 1564)

Beyond selfish: 1558.

"I'm not made out of glass" -- but Laura is and you broke her

How would you characterize the relationship b/t Tom and Laura?  Seem to know each other -- she knows he will leave (1536,  )-- does Amanda? Why is it important in the play? 

Foreshadowing: 

1537 "More and more you remind me of your father."

1565: 247 "Good for any old maid!"

Work on this questionHow is the conversation b/t Tom and Amanda on 1536-1537 starting at 64-80 related to other themes of the play (see 1550:114)?  What contrasts does it set up b/t Tom and Amanda?

What has Jim's "self-improvement" (1543) gotten for him?  What will it get for him?  How does his H.S. times contrast with his present?  Why did Williams make this contrast?  Are his observations of the way the business world works valid (see 1550)?  How does it relate to the time of the play, the general tone of the actions?

!
The unicorn loses its horn (1562) -- does Laura lose her's?

Hints on In-class essay

!
Be sure to let me look over your thesis statement before you begin work on your essay.

!
What's the difference between writing an answer to a questions and writing an essay? One is organzied and structured, the other is just dumping out what you know.  How can you get this organization? practice writing body paragraphs at home -- get the desire to say everything out of your system, so that you can concentrate on constructing a well organized essay
!
Why should you introduce your quotes/examples?  It helps set up the reader for your argument.  How do you do this? see In-class essay direction sheet.

!
What two things should your body paragraph contain? evidence and explanation.  What does almost everyone need to work on? Explanation of evidence

!
Is an introduction and thesis statement the same thing?  Why or why not?  Where should thesis statement be located?  Why?

!
What should each body paragraph start off with?

!
Keep two things in mind: 1) I have=nt read the story (but you don=t need to summarize it) 2) I know nothing B everything needs to be explained.
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Reasons and Evidence Sheet: Essay #1 (Short Story) 
 


Reasons Evidence and explanation: Specific quotes, 
examples, and/or descriptions which support 
your reason. 


 
Sample starter sentence for reason: (see 


"Example topic sentences" 39 for more specifics) 


 
[The]   (insert main idea/point of paragraph –
“setting,” “dark hat,” “facial expressions of the 
protagonist”)  suggests/ illustrates/ shows/ 
reveals  (insert main point of essay).  
 
Example: 
The flaws in Sammy’s character 


suggest that he is a realistic 


hero. 


Or 
Sammy’s lack of personal gain 


suggest that he is a realistic 


hero 


 
1. ___________________________________                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                     
 
_____________________________________ 
 
_____________________________________ 
 
 
 
 


Example: (hint – use direct quotes from 
primary source) 
a. ___________________________________ 
 
_____________________________________ 
Explanation: (how & why does example prove 
pt.) 
a. ___________________________________ 
 
_____________________________________ 
Example 
b. ___________________________________ 
 
_____________________________________ 
Explanation: (how & why does example prove 
pt.) 
b. ___________________________________ 
 
 


 
2. ___________________________________                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                  
 
_____________________________________ 
 
_____________________________________ 
 


Example 
a. ___________________________________ 
 
_____________________________________ 
Explanation: (how & why does example prove pt.) 


a. ___________________________________ 
 
_____________________________________ 
Example 
b. ___________________________________ 
 
_____________________________________ 
Explanation: (how & why does example prove pt.) 
b. ___________________________________ 
 
 


 


  







 
3. ___________________________________                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                  
 
_____________________________________ 
 
_____________________________________ 
                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                      
 
 


Example 
a. ___________________________________ 
 
_____________________________________ 
Explanation: (how & why does example prove 
pt.) 
a. ___________________________________ 
 
_____________________________________ 
Example 
b. ___________________________________ 
 
_____________________________________ 
Explanation: (how & why does example prove pt.) 


b. ___________________________________ 
 


  
 
Thesis statement: 
 
1st Try: ______________________________________________________________________ 
 
_____________________________________________________________________________ 
 
_____________________________________________________________________________ 
 
_____________________________________________________________________________ 
 
_____________________________________________________________________________ 
 
2nd Try: ______________________________________________________________________ 
 
_____________________________________________________________________________ 
 
_____________________________________________________________________________ 
 
_____________________________________________________________________________ 
 
_____________________________________________________________________________ 
 
3rd Try: ______________________________________________________________________ 
 
_____________________________________________________________________________ 
 
_____________________________________________________________________________ 
 
_____________________________________________________________________________ 
 
_____________________________________________________________________________ 
 






